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Summary: This essay presents a literature study for students of English as a foreign language, and it has its basis in the Canon debate. The Canon debate refers to the questions about what literature should be used in schools and what is regarded as classic literature. The classic novel Pride and Prejudice by Jane Austen is an example of a canonical text, the one I intend to use in my pedagogical project. The novel has been chosen because its themes can be related to many students’ own experience regarding gender and ethics in today’s society. Students in a Swedish High School learning English as a foreign language will participate in a questionnaire, which will be a part of the research. They will answer questions about their own experience of classic novels in general and how they want to work with Pride and Prejudice in particular. 

      The essay will explore tensions in the novel regarding society, gender, and ethics in relation to contemporary society. Further, it will show how a classic novel such as Pride and the Prejudice can be meaningful, interesting and fun to teach, and help to make students willing to read and enjoy a classic novel. The research will help teachers to work with a classic novel in teaching reading, speaking and writing to foreign language students in a fruitful way. 
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Introduction
The aim of this pedagogical research of students´ speaking, reading, writing and listening about Pride and Prejudice is to develop confidence and familiarity in English by reading classic novels in interesting and fun ways. Furthermore, it aims to present a literature project for students of English as a foreign language that takes the concept of the Canon into account. The idea is to propose ways to teach an arguable canonical text by taking into consideration its status as a canonical work of literature. The purpose is not to collect arguments for the Canon and classic literature, but to question its proposed prominence, and to raise awareness of the conflict and recognize what underlies the truth about what is considered great and valuable literature. Novels are, in general, expected to be interesting to read and analyze.
     The focus of the novel is especially on society, gender and ethics, because they centre on questions concerning life in society as female or male, feminism which means equality between men and women, manners, and the use of language. The students will compare the society, gender and ethics of 19th century England with contemporary life conditions in the order to recognize differences between the two epochs. The reason for this is to recognize changes in manners of men and women and the development of women rights in society.        

     The students decide how they want to work with the novel Pride and Prejudice by Jane Austen. The project is based on the involvement of two foreign English classes who will work with the novel Pride and Prejudice and have the starting point of a questionnaire. The questionnaire seeks to identify how students want to practice literature in class and what pedagogical aspects the teacher should focus on in her/his teaching. Two classes in High School (in a suburb) of Gothenburg participated in the questionnaire. (See Appendix)

     My assumption is that by taking the discussion of what literature we should teach as a basis for the literature teaching, new and creative ways of teaching literature may be revealed. This way of reading and discussing a novel will hopefully help students to be critical when they read texts and get an understanding of different ways of interpreting them. They recognize the purpose of texts and observe facts about behaviour and manners in society as regards men and women. The Swedish Curriculum for the Non-Compulsory School System provides support for this mode of teaching: “Pupils shall train themselves to think critically, to examine facts and their relationships and to see the consequences of different alternatives. In such ways students will come closer to scientific ways of thinking and working” (Lpf 94; 1.2).
      Chapter 1 accounts for the Canon debate and briefly considers its consequences in a school context. Chapter 2 gives a survey of the professional background of this essay by explaining the pedagogical method adapted. Chapter 3 presents the practical literature project, lesson-by-lesson, combined with relevant academic analysis features of the novel Pride and Prejudice. 
1. The Canon Debate
 Canon-making starts when authorship begins. Authors want to legitimize their writing and affirm the power of their art by preserving a sense of the past. The Canon originally means to measure a rod or a list to make a standard that can be applied as a principle or a law (Ross 23). Modern critics have observed the relative diversity of the historical canon. It started to appear in critical English discourse in the mideighteenth century. Then, the discussion was about a hierarchical canon rather than one symbolizing human nature. The hierarchical canon wanted to strive towards recycling the knowledge and power of the upper class (Ross 24). 
      The Canon allows writers to evaluate the relations between contexts and observe a clearly defined totality of values in their works. Modern critics think that it is important to discuss the considerations of literary canonicity (Ross 23-26). In The Western Canon Harold Bloom writes about what literature is classic, including authors such as Shakespeare, Milton, Proust and Dante. Theses authors frequently appear in syllabuses, in teaching materials or in literature handbooks. 
     In Critical Theory and the Literary Canon E. Dean Kolbas discusses two major views debating each other. One side is the conservative group who wants to preserve classic literature with modest additions, while the others are the liberal critics who want to adjust the Canon. The pro-Canon group wants to justify the Canon by keeping it away from all political concerns (25-58). The critic, Mark William Roche, believes that canonical literature closes the defining idea of culture and age (Ross 253). Most critics of the Canon focus on the absence of women’s literature, ethnic minorities, non-Western writers and working classes. These factors result in major problems because the depiction of these groups is distorted. John Guillory claims in Pleasure and Change that: “The long-standing tendency of criticism toward a certain moralism or Puritanism […] puts a certain pressure on the process of canonical selection, which it may not be possible to resist” (68). Further, the pro-Canon group has only been focused on the white community of Europe and the USA (Ross 38). 
     If we consider the pedagogical consequences of the Canon it brings out the depth of individual development by raising timeless questions such as society, gender and ethics and concerns everyone in every century. Ethics, gender and society can be discussed, in particular, in comparison to conservative ideals and social standards. The discussion is important as it analyzes problems regarding gender inequality such as women in 19th century. These discussions have an importance, to solve prejudices against women rights in current society. Furthermore, the construction of the Canon is a good example of a reflection of conservative values and the moral virtues of Western civilization in literature in contrast to the real world. 
    Literature in teaching has to be discussed, and an insight into the Canon debate is important because literature needs to have a relevance to students of today, and be able to create an interest in them (Ross 28; 36). Therefore, the Canon debate is supposed to be a theoretical basis in teaching literature, and not a goal in itself. 
2. The Pedagogical Background
The pedagogical aim of teaching Pride and Prejudice has to provoke positive and strong reactions by the students. Therefore, how should a teacher and a class work together with Pride and Prejudice? 
     Vygotsky developed a socio-cultural point of view of learning a language. He argued that language is a “tool of thought”, a mental activity which is used in interaction with other people to solve problems through discussion (Mitchell; Myles 194-195). Literature should encourage the students to read, creatively, and understand, interpret and evaluate texts, whether they were written in the present or in the past (Ross 300). Collie & Slater state that texts should be more accessible to students who are not used to reading. They suggest that in this context teachers should avoid details in the learning process and move to more general themes (14). 
     For these reasons, Pride and Prejudice is a novel which has a lot to offer. First of all, it can be linked to many students’ own experience of gender, society and ethics. Gender discrimination and class distinction are current topics, perhaps even growing problems, in today’s society. Secondly, gender and ethics are interesting to compare to the society of 19th century England. Why was it important to get married? Why was it important to be rich? What parallels are there between Sweden of the 20th and England of the 19th century?  
     After the students have read the novel, they should find out facts about 19th century England. They should also learn some general facts about Jane Austen, who was an English novelist of the time (1775-1817), and in what ways her biography was reflected in her writings. Furthermore, feminism is important to discuss because it has relevance to every period of time, especially during the 19th century when men and women lived under stricter religious circumstances and women were underestimated by their husbands and men in society. In Pride and Prejudice, the female characters express their rights and show their feelings which was in opposition to the society of that time (93-94). 
      Pride and Prejudice is part of the literary Canon and is considered to be a classic. For this reason is Jane Austen’s Pride and Prejudice a good choice of the Canon for teaching. Firstly, it is evident that a story such as this one is timeless because it is a classic tale of love. There will always be people in the world who can relate to this story. Secondly, Pride and Prejudice is relevant to students because it has qualities which are relevant to their own experience and emotions regarding society, ethics and gender. Thirdly, they want to know the end of the story because it is an interesting novel and also well written. 
     If the discussion material in teaching relies on older texts students will understand the meaning of the value of equality between men and women and reflect the importance of feminism. The Swedish Curriculum, Non-Compulsory School Special tasks and goals for different types of school, states for instance: “They shall receive a foundation for lifelong learning that prepares them for the adjustments that will be required when conditions in working life and society change” (Lpf 94; 1.3). Students will meet different kinds of people in their future working life, and they have to learn to value and respect every human being in society. This is another reason why Pride and Prejudice is a good text to use in teaching, because there are a several general differences between English society of the 19th century and Swedish society of the 21th century. First, Sweden today is a society with a mixture of people, people of different ethnicities who are living here, and that was not the case in 19th century England. Second, equality between men and women and feminism are more relevant issues today, which is a difference to the 19th century.
     The pedagogical ambition is to work with the students’ own life experiences. Collie & Slater mean that students may get more personal and familiar with a text through group activities and tasks centred on a text. Further, Collie & Slater claim that students will extend their understanding of the text by reading it at home (9). One of the main reasons for this project is the discussion of society, gender and ethics. The other reasons to work with this project are to develop the students’ speaking, reading, writing and listening skills. 
     The Curriculum for the non-compulsory school system (Lpf 94; EN1202- English B; goals) mentions the skills in the following ways: Speaking: “be able, after preparation, to provide coherent oral descriptions and explanations of phenomena, which are of general interest, and connected to the area of interest or study orientation. Reading: “be able to read, summarise and comment on the contents of longer literary texts” Writing: “have the ability to present contents in writing in a clear and well-structured way, as well as be able to express themselves in a varied and personal manner with respect to the audience and situation” Listening: “understand longer sequences of connected oral discourse communicated directly, or via the media where the content may be unfamiliar, and of a relatively theoretical nature”. 
    The students will work with Pride and Prejudice during seven weeks and therefore all of these skills are relevant to use. The students use their speaking skill through the discussions in smaller groups; the key words are society, gender and ethics. One good reason for discussions is the variation of perspectives and students learn to read and understand literature in a fruitful way. 
     The students will practice reading skills through reading Pride and Prejudice. Hedge proposes that extensive reading makes the students become more independent in their studies, develop confidence and develop motivation to learn more (Hedge 204-205). They will write a summary of the message of the novel on a full A4 page. This will help them to improve their writing. Hedge also claims that the process of writing generates ideas, organizes information and selects appropriate language (302). The listening part of the project takes place when the students watch the film version of Pride and Prejudice directed by Joe Wright, 2005 and therefore the subtitles will not to be shown. According to Hedge serves listening skills a purpose of learning how to follow directions and exchanging information (235). Further, another listening exercise is, in fact that all the teaching is held in English.   
3. The Project
Practical part:
Two classes in High School (one with 27 students and the other with 16 students) will do a literary study of Pride and Prejudice by Jane Austen within seven weeks. Each week consists of two lessons per class. The literary study begins with an introduction of the novel; the teacher also explains the meaning of the words society, gender and ethics. Then, the two different film previews of Pride and Prejudice will be shown in order for the students to recognize different styles and ways to interpret the novel; hence an interest grows to learn more. They will see differences in clothing, the environment, household interiors etc. As Collie & Slater suggest, spending time with warm-up activities is a good way of tackling many students’ aversion against reading a whole novel (16). 

     The aim with the class room work is to introduce canonical literature and improve the students’ vocabulary, speaking, writing, listening and reading skills. Hopefully, awake an interest to students of classic novels. The focus of the literary study is especially on society, gender and ethics. The students are supposed to compare society, gender and ethics of the novel with contemporary life. Through discussing the three key words the aim is for the students to get familiar with Pride and Prejudice, and to support the students’ language learning and recognize a novel’s themes in their future reading.  
     The second lesson, a Power Point presentation of the biography of Jane Austen will be shown. The teacher will also focus on Jane Austen’s biography in order to help students understand her writing in a better way. The third lesson the novel Pride and Prejudice will be handed out to each student. Then, the students are supposed to read Pride and Prejudice and they have two weeks time to read the novel at home. They will underline difficult words and expressions, which will be discussed in the classroom in order to understand the narrative. This will be given circa fifteen minutes each lesson. Hedge proposes, learners do not only develop their vocabulary by reading, they even acquire new meanings associated with words (123). The students will week number two, three and four also work with role-plays. The second week they will work with a role-play and questions concerning society. The third week continues with a role-play and questions concerning gender. Week number four ends with a role-play and questions concerning ethics. The first lesson of each week the students will work with preparations for their role-play. There will be a lot of “role-playing” because it will stimulate the students to be creative. Another reason to have role-plays in teaching is to give the students the opportunity to have a different opinion in questions and be impersonal. This will help them to be aware of other peoples’ point of views. Hedge proposes that role-playing has the advantage to “to persuade, disagree, complain, invite” (280). 
     The majority of the results of the questionnaire showed that the students want to read the novel and centre on the message. Week number five will focus on writing a summary of the message of the novel on a full A4 page. The students will do this to understand Jane Austen’s message in the novel. One possible answer can be the classical line: love conquers all. They will answer questions as how they interpret society, gender and ethics of the novel comparing our current life style to that of 19th century England. For instance, in what ways were women underestimated in society in the 19th century. 
     Writing is an important part of the learning process and it involves a number of activities; reading generates ideas, organizes information, develops the ability to set goals and select appropriate language. The writing process develops knowledge of grammar and clarity of ideas and organization (Hedge 302; 306). The students are free to choose which chapters they prefer to write the summary about, because usually the teacher’s perspective and interpretation of the novel predominates. They are even allowed to do research on the Internet to get information regarding society, gender and ethics to draw parallels between then and now. 
     Week number six will focus on the second interest of the students Questionnaire results regarding looking at the film version and discussion. The students will see the film version of Pride and Prejudice directed by Joe Wright, 2005. “The experience of hearing the section brings some new detail to fore“ (Collie; Slater 66). The subtitles will not be shown because the students will focus on the film such as visual view of clothes, the environment and the whole interpretation of the film, and not the grammar and analyze the language. 
     Week number seven the students will have a discussion and evaluate the project. The first lesson that week they will have a “Canon debate” in the form of a role-play. The last lesson they will follow the discussion session with the topics; society, gender and ethics from extracts from chapters 18, 29, 42 and 50 in Pride and Prejudice (See Appendix). Then, the teacher and the students go through the literary project with question time and an evaluation of the whole process. This whole project could be regarded a trial about the Canon, to try the evidence brought forward. Is Jane Austen’s Pride and Prejudice suitable for studying in school or not? For that reason the students will answer an evaluation with questions concerning all factors teacher and students have worked with. 

3.1 Society
The teacher begins the first lesson by explaining the significance of society at the start of the project since every student may not be aware of the concept and definition. During the second week “society” will be discussed in class. There will be a role-play where the class will be split in groups of 4-5. One part will represent the working class and the other the upper class. They will be able to prepare pro and counter arguments for their role in the discussion the first lesson. The facts regarding the role-play they will get by the teacher (see further down). The teacher will be their supervisor. Hedge proposes, “A role-play which has a clear goal gives a purpose and a direction to the discussion” (280). “Society” is a relevant issue to discuss, because manners have changed in many ways since 19th century. The classroom discussions are based on the following questions:
1. Do you think women have higher status and rank today than in the 19th century and why?
2. Have manners of women raising children in the household and not working changed since the 19th century? Examples:
3. What was important to achieve as a young woman in the 19th century?

4. Can you recognize similar situations you have experienced yourself? 
     Pride and Prejudice was published in 1813 and Jane Austen shows in the novel the hierarchies of people and how families split up because of the fact that money had a high value to everyone in society of that time (Encyclopaedia Britannica Volume 1: 709-710). True love was therefore rare at that time because the woman’s parents decided which man their daughter should marry. The women’s parents chose rich men for their daughters because they wanted them to have a good and wealthy life, and live up to the norms of society, which were to be as “rich” as possible. In this period of time there were huge gaps between rich and poor people, upper, middle and lower classes and much unemployment (Carter; McRae 239). In chapter 56 in Pride and Prejudice when Lady Catherine (Mr. Darcy’s aunt) comes to visit Elizabeth to declare her unhappiness, as regards, her nephew’s wedding proposals to Elizabeth. Lady Catherine: “This match, to which you have the presumption to aspire, can never take place.” She further utters: “Your alliance will be a disgrace; your name will never even be mentioned by any of us” (298). Rules of manners and behaviour had an enormous importance to people of the middle class in the 19th century.
     The Romantic Era was a complex literary and artistic movement that originated in the second half of the 18th century in Europe. It also gained strength in reaction to the Industrial Revolution, which was when major changes in manufacturing, agriculture, mining, transport and technology took place. It had a profound effect on cultural and socio- economic conditions starting in the United Kingdom (Encyclopaedia Britannica Volume 6: 304). Romanticism was a revolt against aristocratic social and political norms of the Age of Enlightenment, in which reason was the primary source of authority and legitimacy (Encyclopaedia Britannica Volume 5: 949; Volume 10: 154). In Pride and Prejudice, the female characters express their rights and show their feelings which was in opposition to the society of that time (93-94). 

3.2 Gender
The teacher begins the first lesson by explaining the significance of gender since every student may not be aware of the concept and definition. During the third week gender will be discussed in class. People in the 19th century were conservative in the way of not seeing and practicing the equality of men and women in society. Therefore, there will be a role-play where the class will be split in groups of 4-5. One group will represent feminists and the other non-feminists. Then, the feminist group discusses pro arguments and the non-feminists counter arguments concerning feminism. They will be able to prepare pro and counter arguments for their role in the discussion from other books and Internet. Hedge suggests: “…as students take on variety of roles during a programme of role-plays they will practice language which varies according to the setting, the formality of the situation…” (280). Gender is a relevant issue to discuss, because manners and gender inequalities have changed in many ways since 19th century. The classroom discussions are based on the following questions: 
1. What role does gender have in Pride and Prejudice?

2. How does Elizabeth act in comparison to the other women in the novel? 

3. How do women act towards men in the novel?

4. How does the relationship between Mr. Darcy and Elizabeth change at the end of the novel?
5. Do men and women get the same salary for the equal job? 

6. How has the woman’s situation developed since the novel was written? 

     Equality between men and women was not a relevant issue in 19th century. Rich men were often educated in contrast to women who, in general, did not get an education. Women should work at home, have good manners, not complain and do what they were told, whether they liked it or not. Further women could not inherit things such as the family estate because they were women. These are general assumptions but they are important to discuss in teaching because students should get familiar with general differences of manners. The students will compare these general assumptions to understand the development of women status and women rights. Further, general facts about feminism as in the following quotation, could be used as a starting-point for a discussion among students about then and now:  “all feminists I argue, would agree that women are not automatically or necessarily inferior to men, that role models for females and males in the current Western societies are inadequate, that equal rights for women are necessary” (Klomp, Stevens; 76).
3.3 Ethics
The teacher begins the first lesson by explaining the significance of ethics since every student may not be aware of the concept and definition. During the fourth week ethics will be discussed in class. There will be a role-play where the class will be split in pairs. The pairs will represent Mr. Collins and Elizabeth Bennet. Further, they are supposed to play how this scene in the novel escalates when Mr. Collins makes a proposal to Elizabeth and she refuses him. Hedge proposes: “Some students enjoy the opportunity to act and assume other personae” (280). They will be able to prepare their role the fist lesson week four. These statements are general assumptions.

     Jane Austen reveals in Pride and Prejudice the importance of being noble as regards ethics, to have the right manners and behaviour. Ladies were supposed to accept every offer of marriage and be glad if someone wanted to marry them. If a woman declined to get married, she had “failed” and she should be seen as a “nobody”. Women in general did not work and make a living in the 19th century. Unfortunately, if a woman declined of marrying a man she would not live a good and wealthy life, and not live up to the norms of society. One example from Pride and Prejudice shows how bravely Elizabeth behaves in front of her cousin who wants to marry her:  “The idea of Mr. Collins, with all his solemn composure, being run away with his feelings, made Elizabeth so near laughing that she could not use the short pause he allowed in any attempt to stop him farther, and he continued: My reasons for marrying are, first, that I think it is right thing of every clergyman in easy circumstances (like myself) to set the matrimony in his parish. Secondly, that I am convinced it will add very greatly to my happiness; […] (Elizabeth) I am very sensible of the honour of your proposals, but it is impossible for me than decline them. […] (Mr. Collins) My situation in life, my connections with the family of the Bourgh, […] it is by no means certain that another offer of marriage may ever be made you” (Austen 93-94). Naturally, questions regarding women’s status and feminism are interesting to compare with our time. In the quotation above, Elizabeth dares to say that she refuses the proposal, even though Mr. Collins says that she probably will never get the offer again. Mr. Collins thinks that Elizabeth has “failed” by refusing his proposal, in other words he meant that she shows bad behaviour. 

     Another interesting aspect of ethics in the novel is the title Pride and Prejudice, which describes the main characters, Elizabeth Bennet’s and Mr. Darcy’s first impressions on one another. Elizabeth shows pride of self respect and prejudice against Mr. Darcy’s snobbery. Mr. Darcy, on the other hand, shows pride of rank and fortune and prejudice against Elizabeth’s inferiority of family. Collie & Slater suggest using the title of texts as a technique for finding a way into the text (17). 
     Jane Austen was an author who was before her time with regard to equal rights, gender and ethics. She wrote about women and women’s value and status. She showed that 19th century women should be stronger and more “masculine”, more powerful than they were (Encyclopaedia Britannica Volume 1: 709).
     These questions are all interesting to address in teaching; in particular because Jane Austen could have been living in our time and society, in other words, she believed in and valued every human being’s rights and especially the rights of women. In The Making of the English Literary Canon, there is a quote by S. Gosson which refers to this situation: ”Reading romances, it was said, had an isolating effect: evil values would circulate imperceptibly from book to reader“ (Ross 81). This quotation shows the status of romantic writings in society at that time: they had apparently not a high status at all. However, Jane Austen in contrast wrote of the real world. She wanted emotions to be recognisable in the characters of her novels and gave examples of ridiculous manners in Pride and Prejudice (e.g. in this essay on p.8 with Mr. Collins proposal to Elizabeth) (Encyclopaedia Britannica Volume 1: 709). 
     Jane Austen went against all trends with her writing, she wrote with irony and perspicacity which made her novels unique in the society of the 19th century. She was not an ordinary author; she was a rebel and made a revolution in her time through her writings (Carter; McRae 236-237; 239).
3.4 Canon Debate in the Classroom
The project comes to an end. The first lesson of week six, the teacher examines the Canon debate together with the students. The teacher hands out the survey of the Canon debate from this essay to make the students familiar with the Canon debate. The class will be split in two groups and each group represents one side in the debate. This will be a role-play, to enlighten pro and counter arguments for the students. The students have time to read it through before they start the debate. At this state, the students are familiar with “role-playing” and the key words society, gender and ethics. The question for the debate is: Does Pride and Prejudice have a value in school today? 
3.5 Assessment of the Project
The final lesson is devoted to assessment. The students get the discussion material (See Appendix) and the teacher goes through the literary project with a brief discussion from the quotes. Then, there will be an evaluation of the whole process. The teacher writes questions on the white-board concerning the evaluation. Furthermore, the students are supposed to write down the answers individually. This way the teacher may evaluate each student’s written answers instead of making the evaluation orally. This makes the evaluation as reliable as possible, because some students are taciturn, and everyone in class should get the opportunity to express their thoughts regarding the project. Further, this means a time for reflection on the past seven weeks:
The questions for the evaluation are the following:

1. How would you define Jane Austen’s Pride and Prejudice?
2. What did you think was the most interesting with Pride and Prejudice? 

3. How did you like to work in groups and discuss society, gender and ethics? 

4. Are society, gender and ethics relevant for you to discuss?

5. When you think of the past six weeks, what do you know now that you did not know before? 
6. What do you think of the process of the whole project? 
7. Is there anything that you think could be improved for the next project and if so what would it be? 
8. Would you like to read more of Jane Austen? 
     Hedge argues for: “…assessment as an opportunity to reflect upon and celebrate the students’ effort, progress and improvement, as well as their processes and products” (Hedge 397). This means valuable feedback for the teacher to arrange future literature teaching. Have the students understood the meaning of society, gender and ethics? After the evaluation, the teacher may explain the background for this way of teaching and what it means in a school context and give a brief overview of the Canon debate, since it constitutes the conditions for what the students have used the last six weeks of English class for. The students will (for example) with this project recognize the following:
     The message of Pride and Prejudice is to understand/ interpret the middle class society in the 19th century which means that a woman was expected to marry a rich man otherwise she would be seen as she had failed. What has changed since then between class differences, society, ethics and gender? A quotation from the beginning of the novel: “It is a truth universally acknowledged that a single man in possession of a good fortune must be in want of a wife” (Austen 3). This quotation whets the message in a short statement of the novel because it sharp class differences and marriage. It creates a prejudice about the need to be in a secure position of money and the importance of showing society your good fortune. Further manners have changed and people do not need to get married to be accepted in society. Another aspect is the development of women status and women right of today’s society in contrast to the 19th century. 
     This novel has presented a great material to work with in the classroom, and teachers can help the students to work with their social skills and differences; ”…in planning the foreign language learners’ facilities we do not only seek to address the learners’ cognitive powers but also their psychological, their emotional, their social conditions” (Språkboken 18; Van Ek 8).
This way of reading and discussing a novel will hopefully help students to be critical when they read texts and get an understanding of different ways of interpreting them. The students will be able to develop their own view of different perspectives when they start to work with a project like this. They recognize the purpose of texts and observe facts. The Swedish Curriculum for the Non-Compulsory School System provides support for this mode of teaching: “Pupils shall train themselves to think critically, to examine facts and their relationships and to see the consequences of different alternatives. In such ways students will come closer to scientific ways of thinking and working” (Lpf 94; 1.2).
Conclusion
This essay has aimed to introduce Jane Austen’s Pride and Prejudice, consequently, as a well written literary piece of work that should be used in teaching in High School. The novel is considered to be a classic and also a timeless one. Further, it has shown how to teach the canonical text Pride and Prejudice on the basis of the Canon debate. Pride and Prejudice is part of the Literary Canon because it has values that are considered to be relevant, in fact of that Pride and Prejudice is timeless as regards questions about love, emotions, gender, society, and ethics. 
      The pedagogical background in general (Lpf; 94) takes a starting point in the students’ own experience, values and conditions. Society, gender and ethics are common issues today and they are compared with the 19th century. Therefore these factors were discussed with the students, to recognize what literature should be used in class and why. 
     The students decided how they want to work with the novel Pride and Prejudice by Jane Austen with the starting point of a questionnaire. The questionnaire had the purpose to identify how students want to practice literature in class and what pedagogical aspects the teacher should focus on in her/his teaching. My assumption is that new and creative ways of teaching literature may be revealed in school. 
Appendix

Questionnarie
· Boy

· Girl

How would you like to work with a classical novel such as Pride and Prejudice by Jane Austen in the classroom? Choose one alternative:  

A.

· Read the novel and do research on Jane Austen

B. 

· Individual reading of the novel and discussion

C. 

· Group work; read the novel in different parts per group and discussion

D.

· Look at the film version of Pride and Prejudice and discussion

E. 

· Role plays; play a drama with different characters from the novel

What do you think would be most interesting to learn about Jane Austen’s Pride and Prejudice? Choose one alternative:

A. 

· The Characters

B. 

· The Message 

C. 

· Analyze why it is a classical novel

D.

· Analyze language, words and grammar

The Questionnaire by class 1 shows students interests within:

27 Students answers to Question number 1; 

A: 4%; read the novel and do research on Jane Austen 

B: 11%; individual reading of the novel and discussion

C: 29%; group work; read the novel in different parts pro group and discussion

D: 41% D; look at the film version of Pride and Prejudice and discussion 

E: 15% E; role plays; play a drama with different characters from the novel

27 Students answers to Question number 2; 

A: 26%; the Characters 

B: 52%; the Message

C: 18%; why it is a classical novel 

D: 4%; analyze language, words and grammar 

The highest results from class 1 show: 41% want to practice D; look at the film version of Pride and Prejudice and discussion and 52% want to practice B; the Message.
The Questionnaire by class 2 shows students interests within:
16 Students answers to Question number 1; 

A: 19%; read the novel and do research on Jane Austen

B: 6%; individual reading of the novel and discussion

C: 12.5%; read the novel in different parts per group and discussion

D: 56%; look at the film version of Pride and Prejudice and discussion 

E: 6%; role plays; play a drama with different characters from the novel

16 Students answers to Question number 2; 
A: 19%; the Characters 

B: 44%; the Message 

C: 37%; analyze why it is a classical novel

The highest results from class 2 show:
56% want to practice D; look at the film version of Pride and Prejudice and discussion and 44% want to practice B; the Message.
The students in both of the classes want to look at the film version of Pride and Prejudice and discuss the movie and learn more about the Message. 

Discussion Material

/ At length Darcy spoke, and in a constrained manner said, Mr Wickham is blessed with such happy manners as may ensure his making friends – whether he may be equally capable of retaining them, is less certain. / (Austen 1993: 80)

/ Lady Catherine very much objected to be kept waiting for her dinner. – Such formidable accounts of her ladyship, and her manner of living, quite frightened Maria Lucas…/ (Austen 1993: 137)

/ Her father […] had married a woman whose weak understanding and illiberal mind, had very early in their marriage put an end to all real affection for her. Respect, esteem and confidence had vanished forever, and all these views of domestic happiness were overthrown. / (Austen 1993: 201)

/ But Jane and Elizabeth, who agreed in wishing, for the sake of their sister’s feelings and consequence, that she should be noticed on her marriage by her parents, […] And their mother had the satisfaction of knowing, that she should be able to show her married daughter in their neighbourhood. / (Austen 1993: 261) 
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