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Purpose: The study aims to explore the satisfaction factors that affect the perceived ease of use 

and perceived usefulness of an open online learning platform from the perspective of 

both end-users, the learners and the organizers. This study will represent a picture of 

the open online learning platform's current status and future implications for 

improvements. 

Theory: The technology acceptance model (TAM) has been used as a guide to structure the 

research and study what factors are affecting the perceived usefulness and perceived 

ease of use of the open online learning platform. A high level of learner satisfaction 

will help to create positive attitude towards e-learning.  

Method: Both qualitative and quantitative methods are used to answer the research questions 

depending on the study's focus. 

Results: Learners are more satisfied with some factors compared to others. To sum up, both 

learners and organizers face challenges related to communication and interaction. 

Technology acceptance theory has helped to structure the research. The satisfactions 

aspects that are affecting perceived usefulness and perceived ease of use are considered 

as unidimensional. 
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Satisfaction on an open online learning platform in Bangladesh 

 

1. Introduction 

 

The existing face-to-face learning paradigm is no longer the only educational paradigm due to the advent 

of e-learning that makes it possible to receive education without being restricted by time and space 

(Hyeoncheol et al., 2007). Instead of the enormous popularity of e-learning, statistics show that the e-

learning market's revenue is decreasing worldwide (Statista, 2018). Moreover, the high dropout rates 

and delivery methods of online courses are currently heavily discussed (Reich, 2015). This discussion 

has sparked off a debate questioning the quality and the evaluation criteria of the existing format of e-

learning. Even though individual learning process is not changing entirely in the new trend of e-learning, 

the circumstances and modes of learning and education are becoming more diverse (Stracke, 2017). 

 

To add more, one trend in the mode of education is open education, which is considered as a human 

right and public good as defined in the Sustainable Development Goal no. 4 by the United Nations. 

Learning and education need to be changed to keep this status due to major global challenges (Stracke 

& Shamarina-Heidenreich, 2015). Significant milestones were the UNESCO declarations on Open 

Education and the policy on Open Educational Resources (OER) (UNESCO, 2012). In Europe, the 

European Commission supports it by communicating on "Opening Up Education" (European 

Commission, 2013), demanding a change in education and society.  

 

However, online learning is still in its infancy for the developing countries due to some challenges 

despite its significant advantages in a developing country context. Open online learning (free of cost) 

can bring noticeable positive changes in any developing country's education system. Most studies on e-

learning have been done within the context of developed countries (Tarhini et al., 2014). Moreover, 

online learning, particularly for underdeveloped and developing countries, is a relatively new education 

paradigm, and very little research has been done on the acceptance and evaluation of e-learning. Though 

some studies have been done on the feasibility, context, and culture regarding e-learning and developing 

countries (Tarhini et al., 2014), little research is focused on the end-users needs - the learners and the 

organizers, and instructors. To improve the e-learning experience, it is essential to shedding light on all 

user groups. Moreover, the pandemic situation at the beginning of 2020 convinced us to think and 
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rethink online learning platforms' acceptance and evaluation worldwide. Kreber stated this opinion 

regarding the importance of the advancement of our knowledge on online learning, 

 

“Given the expanding interest and demand for online learning, coupled with the results of studies 

showing that higher levels of learning are not easily achieved in online courses, there is an imperative 

to advance our understanding of how to facilitate effective online learning activities (Kreber, 2006, p. 

121)”. 

 

 

1.1 Purpose of the study 
 

While the internet is a global tool, the efficiency of particular applications should also be measured 

locally since users usually work in local/national contexts (Li & Kirkup, 2007). With the role of open 

online learning platforms in a developing country like Bangladesh and its significance in improving 

equal opportunity for education for a broad target group, learner satisfaction is crucial for ensuring 

learning outcomes. This master study has been done on the largest platform in terms of the number of 

users and one of the pioneer online learning platforms in Bangladesh, which is free of cost. The business 

model of the platform is designed in a way that it will always be free for the students. The platform earns 

money from sponsorship and collaborations. The online platform is working as a support system that 

provides learning content according to the Bangladesh education system's formal curriculum. It is 

helpful for the students who cannot go to school regularly, do not have access to efficient teachers, and 

traditional education from school is not enough for their understanding. 

To sum up, the online platform can serve the purpose of a tutorial class to fill up student’s extra needs 

for free. Detail description of the platform will be given in the platform overview section for better 

understanding. Concentrating on a specific platform will provide more precise and particular insights 

and have a more defined target group. This study tries to understand the dimensions of learner 

satisfaction and how organizers are adopting to increase satisfaction. Hopefully, this study will be able 

to present a picture of the current scenario of e-learning satisfaction in Bangladesh and suggest some 

future implications to improve. 
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1.2 Significance of the study 
 

Bangladesh has a vast population, which is expected to reach 170 million by 2020. The scalability 

property of e-learning can do wonders to improve the overall quality of education if appropriately 

utilized. Thus, it is significant to explore the learners' satisfaction and the challenges for the organizers 

and teachers as end-users of an open online learning platform of Bangladesh, which has vast 

reachability. The inclusion of all user groups gives an idea about the whole picture immediately. This 

exploratory paper can be used for further explanatory research. Moreover, the findings of the paper can 

contribute to improving the quality of the learning platform. Furthermore, this report can seek the 

attention of the sponsors who can contribute to the funding of the learning platform that is free for 

everyone.  

Although some studies have been done on the prospect and current status of online learning in 

Bangladesh (Al-Masum & Chowdhury, 2013), there is a lack of research on the learner's satisfaction 

and stakeholder's challenges on a specific open learning platform.  

1.3 Research Questions 
 

In online learning, the learner and the educators' roles are quite different from face-to-face classrooms 

in many ways. This study has been done on a learning platform whose mission is to fill the formal 

education gaps where student’s participation is not mandatory. Learners have to take the first initiative 

in e-learning activities when they feel that they need extra support in their study. It is essential to 

shedding light on what aspects can bolster their learning satisfaction to ensure online learning success.  

On the other hand, in this new learning paradigm, the educator's primary roles are to design, facilitate, 

and direct the learners at a time. The stakeholders of e-learning are learners, faculty, administrative and 

technical staff, and employers (Ozkan & Koseler, 2009). It is imperative to learn about the satisfaction 

among all possible e-learning platform stakeholders- learners, organizers, and educators. In this study, 

what is meant by the term organizers is the team that is responsible for different departments of the 

learning platform, including end-user support, technical team, etc.  

Therefore, two research questions were imposed. 

1. What aspects are affecting the learner satisfaction of an open online learning platform in 

Bangladesh? 

2. How are organizers and instructors are addressing those factors, and how can they improve the 

learning experience?  
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1.4 Organization of the paper 
 

- Chapter 2 presents a Literature Review. Specifically, it provides definitions and current research on e-

learning. 

- Chapter 3 describes the theoretical background which presents the theories related to the research work 

. Chapter 4 gives an overview of the open online platform studied for the master thesis. 

- Chapter 5 deals with methodology, a detailed description of how the research has been conducted, and 

ethical considerations. 

- Chapter 6 shows the results from qualitative and quantitative data and critical discussion of the findings 

from the data  

-Chapter 7 provides a general discussion on the study 

- Chapter 8 presents the scope of the future work as well as the limitation of the study  

2. Literature Review 

This literature review aims to define online learning, open online education, and understand developing 

countries' contexts in terms of online learning and satisfaction dimensions that affect online learning 

success.  

2.1 Online education  
 

Online education has a history that spans almost two centuries (Spector et al., 2014). It is vital to have 

a clear definition of a field to understand the practices and characteristics relevant to the area.  Moore et 

al. (2011) noted the need for clarity in the use of the terms of distance learning and online learning. The 

term ‘open online learning' is a better name for our field of study since it reflects the field's core 

assumptions: openness, accessibility, flexibility, massiveness, and quality learning opportunities 

(Bozkurt et al., 2015). Moore et al. (2011) defined online learning as 

 “Some form of instruction [that] occurs between two parties (a learner and an instructor), [that] is held 

at different times and/or places, and uses varying forms of instructional materials” (Moore et al., 

2011,p.130). 
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Anderson (2008) defined the term online learning as “ the learner is at a distance from the tutor or 

instructor, that the learner uses some form of technology (usually a computer) to access the learning 

materials, that the learner uses technology to interact with the tutor or instructor and with other learners, 

and that some form of support is provided to learners”(Anderson, 2008,p.16). 

In most cases, technology is prioritized in studies on online learning, but pedagogy is also crucial as we 

can also define online learning as,  

“Distance education ought to be regarded as education at a distance. All of what constitutes the process 

of education when teachers and students are able to meet face-to-face also constitutes the process of 

education when teachers and students are physically separated” (Shale, 1988, p. 334). 

After the invention of world wide web 2.0, online education became very popular as it is easy to use, 

capable of presenting multimedia, expanded the field with innovations (Harasim, 2000). Later in the 

21st century, there was a pragmatic shift that also changed the attitude towards online learning (Harasim, 

2000). A wide range of users socializes in the new space altered the design and definition of online 

learning (Harasim, 2000).  

From 2010, open education resources (OERs) came into light as a part of open online movement and 

mobile learning as new topics of study on online education along with older topics, such as collaborative 

learning and teacher training (Bozkurt et al., 2015). 

2.2 Open Educational resources 
 

It is always challenging to explain a concept with generalized terms that may have a different meaning. 

Similarly,  

When it comes to open educational resources, some questions arise in mind to get a clearer idea, like 

“does 'open' mean openly licensed content, or does ‘open’ mean ‘made public or ‘open’ mean ‘free’? 

(Watters,2014). 

The internet has allowed us to create and share more open educational resources. It is essential to 

understand what open educational resources is are to get the most of it. Johnstone (2005) stated 

 "By 2004, OER was defined to include:   

• Learning resources - courseware, content modules, learning objects, learner support, assessment 

tools, online, and learning communities. 
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• Resources to support teachers - tools for teachers and support materials to enable them to create, 

adapt, and use OER and training materials for teachers and other teaching tools. 

• Resources to assure the quality of education and educational practices."(Johnstone, 2005,p.16.) 

The development of resource repositories and other services created a general awakening in the learning 

community (Downes, 2007). The goal of open educational resources is different in different contexts, 

which creates arguments about its sustainability. Larsen and Vincent-Lancrin (2005) said, "The open 

sharing of one's educational resources implies that knowledge is made freely available on non-

commercial terms (Larsen & Vincent-Lancrin, 2005,p.20)".The purpose of open online learning is not 

always saving money. Open educational resources have a more comprehensive perspective, such as 

practicing knowledge within communities. Thus 'sustainable' may mean not merely financially cheaper 

but capable of promoting broader objectives (Downes, 2007). However, especially in developing 

economies environments where course completion rates are not as important, provision of resources in 

a particular manner may be favored because it is cheaper (Downes, 2007). 

To sum up, further research is needed to examine the learning process in informal, non-formal learning 

environments as well as open educational resources to provide better learning opportunities. (Bozkurt 

et al., 2015)  

2.3 Online learning in Developing countries 
 

Online education can play a significant role to improve education and training levels in different sectors 

as e-learning reduces costs, enables consistent delivery of content, and improves tracking, among other 

benefits for faculty (Ruiz et al., 2006; Welsh et al., 2003; Zhang et al., 2004). Still, online education in 

developing countries is facing some unique challenges from developed countries (Bhuasiri et al., 

2012). The objective of e-learning in developing countries is to provide basic education to many needy 

students (Bhuasiri et al., 2012) and provide quality education for the masses.  The objective of e-learning 

in developed countries is different, which aims to develop a practical knowledge economy and enhance 

lifelong education (Gulati, 2008). 

The e-learning literature indicates that “both external (social, environment) and internal sources 

(individual characteristics) are crucial for e-learning implementation” (Bhuasiri et al., 2012). 

Due to some critical factors, online education in developing countries is still facing challenges for 

successful implementation. Moussa and Moussa (2009) identified some of the essential elements that 

are related to online education quality and barriers to implementing online education in developing 

countries. 
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“(a) Dependence on memorization instead of critically thinking, logically analyzing, objectively 

criticizing, and creatively proposing by the students at universities and especially at schools. 

(b) Neglecting interactive teaching and teamwork in classrooms. 

(c) Giving higher priority to quantity against the quality of material taught. 

(d) Little effort to update existing curricula. 

(e) Poor usage of modern technologies in and outside classrooms due to a lack of financial and 

technological resources. 

(f) Lack of accreditation by internationally acknowledged organizations. 

(g) Lack of measures for quality assurance of education and e-learning. 

(h) The increasing number of commercialized schools and universities.”(Moussa & Moussa, 2009, p.32) 

Moussa and Moussa (2009) also mentioned about social and political aspects in their study- 

“(a) Governing politics varying between dictatorship and partial democracy with different interests in 

implementing progressive education and e-learning.  

(b) Mass population 

(c) Financial facilities differ dramatically between wealthy countries such as Kuwait and impoverished 

countries like Sudan. 

(d) Technical and financial support from developed countries is very generous to some developing 

countries such as Israel and very poor to North Korea. 

(e) The country's total area is from a huge area, for instance, for Nigeria, and it is tiny, for instance, for 

Bahrain. 

 (f) Several universities offering e-learning and their standards compared to international 

measures.”(Moussa & Moussa, 2009,p.33). 

 

New requirements for modern online education require advanced high bandwidth technologies. 

Research says advanced high bandwidth technologies are more likely available for highly educated, 

high-income homes than in less educated, low-income households (NTIA CY 2002 Annual Report | 

National Telecommunications and Information Administration, n.d.).This scenario is typical for the 
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majority of the population of developing countries. That creates concerns about fulfilling the educational 

needs of the less educated, low-income population without access to the internet (McGee & Spiro, 1988). 

However, mobile internet availability and increasing popularity of mobile learning are contributing to 

solving these issues. 

The main barriers for these learners addressed by research to have the open online educational facility 

are –  

1. Low-level internet and device access, 

2.Low-level digital literacy by the learners and program directors 

3. The attitude towards online learning that these learners need personal interaction can only be provided 

by face to face interaction (Benson, 2007). 

2.4 Online education Satisfaction 
 

Several studies have been done comparing face-to-face learning and online education and found online 

learning as effective as traditional learning (McIsaac & Gunawardena,2004). However, "Whatever 

methods have been used to report the results of media comparison studies and their instructional impact, 

these studies have yielded very little useful guidance for distance education practice" (Gunawardena & 

McIsaac, 2004, p. 378). Hence, researchers changed their focus on design and other different factors 

that influence learning satisfaction. Some critical factors are considered for the satisfaction of online 

learning for both developed and developing countries. Hence, the design of e-learning applications 

deserves special attention, and designers need appropriate guidelines and sufficient evaluation 

methodologies to implement usable interfaces (Zaharias et al.,2002). Studies on distance education led 

to some critical data-driven suggestions for and about distance education: interaction is key to effective 

distance education; live human instructors are needed in distance education; the right mixture of human 

and technology seems most beneficial; distance education may be more appropriate for certain content; 

some learners may be more able to take advantage of distance education, and distance education seems 

to get better. (Zhao et al., 2005). 

According to Benson et al. (2012), the satisfaction of distance and online education factors related to 

student pursuit of online study, student preparation for online research, student online course 

experiences, factors related to student success in online courses, and personal impact of online study 

(Benson et al., 2012). For this study, some specific satisfaction dimensions have been considered for a 

focused study, such as teaching, learning, user experience, and interaction. Academic compatibility and 
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facilitation also play significant roles in the perceived usefulness and perceived ease of use of any online 

educational platform. 

Learning Dimension 

Learning in an online learning platform is quite different from face to face learning. A typical outcome 

of a successful learning experience is that students should be satisfied with the experience (Marks et al., 

2005). Endres et al. (2009) surveyed 277 students in an online MBA program in the Midwest (USA) 

and, using discriminant analysis, found that student satisfaction was determined by five factors: 

satisfaction with faculty practices, learning practices, course materials, student-to-student interaction, 

and course tools(Endres et al., 2009). On the other hand, Arbaugh (2002) recognized Perceived 

flexibility of the medium, perceived usefulness, perceived ease of use, media variety, prior instructor 

experience, virtual immediacy behaviors, and interaction as the main factors influencing learner 

satisfaction in online learning environments (Arbaugh & Duray, 2002). 

Moreover, the learning quality is doubtful since there are no suitable tools to evaluate it in the case of 

online education (Zhao et al., 2017). However, some online educational platforms provide some 

certificates for study online. Still, these certificates do not specify any skill or knowledge level, so the 

certificates are not appealing to students (Di Chen et al.,2014). 

Teaching Dimension 

The significant advantages of online education lie in its flexible form to conveniently expand teaching 

scale and reduce teaching cost (Liao, Y. ,2015; Bruff et al. 2013). Nevertheless, it has been an obvious 

problem that how to select the right teacher's course for student' learning, so teaching quality assessment 

has been one of the most critical aspects in online education mode based on MOOC, and it has come to 

the attention of most university (Carlson, 2014; Daelen et al.,2016; Liao,2015). For example, the 

teaching method makes it difficult to measure the efforts that one student puts in the course (Di Chen et 

al., 2014). As class size expands, it is hard for instructors to give individual attention and progressive 

feedback in online classes (Bass, 2014). Most open online courses lack continuous tutoring and support 

for all learners who are expected to teach themselves (Daniel, 2012). Video content plays a central role 

in most online courses (Hansch et al., 2015, p.1). Video resources are challenging to evaluate in the 

online platform, seriously affecting students' learning efficiency (Zhuo et al., 2017). There is a lack of 

evidence to video’s effectiveness for learning since the learning context is different (Hansch et al., 2015). 

The research findings indicate these key points- video dominates course content, video is expensive, the 

impact of production value on learning is uncertain, content expertise ≠ media and pedagogy expertise, 

and standardizing video production face many limitations (Hansch et al., 2015). 
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Moreover, the level of instructor involvement is perhaps one of the most defining differences between 

traditional face-to-face education and distance education. In face-to-face education, the instructor 

generally delivers the content live and interacts with students both in and outside class meetings. In 

contrast, in distance education programs the level of instructor involvement varies a great deal. In some 

distance education, the content is pre-programmed and delivered through some technology means 

without an instructor's actual involvement. Other distance education provides the content live and is 

available for interactions with students in very much the same fashion as face-to-face education (Zhao 

et al., 2005).  

Interaction Dimension 

Interaction is another term that is used more often in e-learning that has multiple meanings. Moore 

(1989) categorized interaction as “distance educators need to agree on the distinctions between three 

types of interaction; learner-content interaction, learner-instructor interaction, and learner-learner 

interaction (Moore, 1989). Educational software should take into account the different ways students 

learn and ensure that student's interactions are as natural and intuitive as possible (Ardito et al., 2006). 

At that point, most of the time, learning lacks face-to-face interactions between students and instructors, 

as well as among students themselves (Zhao et al., 2017). Moreover, in a study on different forms of 

online learning, students would instead take an online course that uses synchronous web conferencing 

lectures than an online asynchronous text-based lecture course (Skylar, 2009). This finding suggests the 

importance of interactivity on student satisfaction in a course. 

It is possible to design interactive lectures for online education like famous massive open online 

platforms such as Coursera, edX, and Udacity provides the mechanism of interactive questions in 

lectures (Machun et al., 2012). Peer assessment is introduced to solve the problem, and peer assessment 

gives students the chance to learn by taking on the role of a teacher (Wilson, 2014). Research says that 

students who get higher scores spent more time in forum participation (Zhao et al., 2017). Moreover, 

students with different score level trend the same, students can share their opinions freely. Not like a 

traditional classroom, students may fear to talk about their real opinions in the forum because it may 

affect their final course score (Zhao et al., 2017).  

To sum up, different levels of interaction should be taken into consideration for effective learning. Some 

facilitation tools have more advantages over others depending on the type of interaction. Thus, different 

mediums can be used for significant interaction. Moore (1989) provided an example of using different 

mediums for interaction; "The teleconference group is excellent for learner-learner interaction, and some 

types of instructor-learner interaction, but is frequently misused for instructor presentations be done 

better by print or recorded media. While correspondence gives superior learner-content interaction and 
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good, though slow, learner-instructor interaction, it gives no learner-learner interaction" ( Moore, 

1989,p.5).To conclude, the tools for interaction have been changed over the years, but the main concept 

of effective interaction for education is expected to be the same. 

 

 

User Experience Dimension 

For evaluating the usability of e-learning systems, the following factors are considered: e-learning 

system feedback, consistency, error prevention, performance/efficiency, user's like/dislike, error 

recovery, cognitive load, internationalization, privacy, and online help (Wong et al., 2003). 11 Squires 

and Preece argue that researchers have not considered enough the implications of usability features of 

an educational application to achieve educational goals (Squires & Preece, 1996). If an e-learning system 

is not usable enough, it obstructs student learning: the learners would not spend more time learning how 

to use the software rather than learning the contents (Wong et al., 2003). The success of any training 

program is mostly dependent on the student's motivation and attitude. If a poorly designed interface 

makes them feel lost, confused, or frustrated, it will hinder effective learning and information retention 

(Kruse, 2000). Looking for a set of features specific for e-learning system interfaces, we can assert that 

they have to provide a comprehensive idea of content organization and system functionalities, efficient 

and straightforward navigation, advanced personalization of contents, and clear exit. An e-learning 

system should be pedagogically usable, though attractive and engaging (Ardito et al., 2006). 

Academic Compatibility 

The satisfaction of online learning is closely related to the learners' academic compatibility, which 

moderates the relationship between e-learning use and academic performance. Islam (2013) found that 

e-learning system use had a weak influence on students' academic performance (Islam, 2013). Hence, 

e-learning must be compatible with the academic context where the e-learning is provided. Benefits are 

materialized when the e-learning system is compatible with the course and students' learning styles 

(Islam, 2013) and academic compatibility; also have a profound impact on the success of e-learning. 

Since students have to initiate learning in an online learning environment, self-directed learning 

capabilities play a crucial role. For example, they should assess the extent to which the strategies are 

effectively facilitating their progress, and identify which content is optimal in terms of helping them 

reach their desired learning goals (Ackerman et al., 2016). A study comparing online dropout group and 

completers, figured out that the students who were more self-directed and capable of academic locus 
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control, which was known as students' beliefs about their control of academic outcomes, were more 

persistent in online courses (Lee et al., 2013) 

 

 

 

3. Theoretical Background 

 

Firstly, this study has been done on an open online learning platform, which can be considered as an 

online library of learning contents combined with evaluation and interaction functionalities. Students 

participate in the learning activities to fill up their knowledge gaps apart from the formal education.  

Hence, the student's self-directed learning capacities play a significant role in initiating the learning 

process. On the other hand, self-efficacy is also vital to teach and learn efficiently. In this kind, self-

directed learning environment, self – efficacy can be a crucial component of academic success in 

distance education (Hodges, 2008) 

Secondly, online learning is still a new concept in Bangladesh and not considered a mainstream form of 

education in contrast to face -to- face learning yet. Along with access to technology, there is a complex 

tangle of other reasons that play an essential role in adopting new approaches to online education, such 

as teacher training, learning style, computer-efficacy, student's expectation, satisfaction, and attitude 

educational compatibility, and so on. Either the side of the learners or the teachers and organizers, it is 

essential that they have a positive attitude and preparation to adapt this learning approach facilitated by 

technology and make sustainable use of it. Hence, research and evaluation of any new methods are 

noteworthy, particularly during the implementation and initial phases. For this study, Self-directed 

learning, Self-efficacy Theory and Technology Acceptance Model has been used as a theoretical 

framework. 

 

3.1 Self-Directed Learning 
 

Self-directed learning is a process by which learners manage their own learning process from beginning 

to end (Knowles, 1975). Knowles (1975) provides the most widely accepted definition with eight 

elements: (a) it is a process, (b) that is initiated by the individual, (c) which may or may not involve the 

help of others, (d) to identify their learning needs, (e) develop learning goals from these needs, (f) find 
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the necessary resources to attain these goals, (g) select and implement the proper learning strategies to 

meet their goals, and (h) determine how to measure learning outcomes. Self-directed learning strategy 

can help an online learner to engage more with the learning content and guide the learning by 

themselves. 

 

3.2 Self-efficacy 

   
The self-efficacy theory is based on social cognitive theory in organizational management from Wood 

and Bandura. An Individual's confidence in their capabilities to perform a specific task or skill is defined 

as self-efficacy. Wood and Bandura stated that self-efficacy refers to the belief in one 's capabilities to 

mobilize the motivation, cognitive resources, and courses of action needed to meet given situational 

demands (Wood & Bandura, 1989). So, the users (learners and organizers) need to be confident about 

learning and teaching online they have under certain conditions. Students with greater self-efficacy 

considered to be more ready for challenging learning environments like online learning where they 

initiate and manage the learning journey, do not get a chance to socially as well as academically interact 

face to face with instructors and classmates. If the learner and teacher believe that they can learn and 

teach online, that will lead to greater self-efficacy and online learning success, which is crucial for the 

success of online learning considering the study context. 

 

3.3 Technology Acceptance model 
 

E-learning relates to both pedagogy and technology, impressive strategies, and consideration needed for 

success. The technology acceptance model (TAM) is one of the most widely used models to evaluate 

new technology adoption. Fred Davis developed TAM in 1989 (Figure 1). The model is not about the 

technology itself; it's about the perception of people about technology. As E-learning is facilitated by 

technology, if users think it's too complex to access and communicate with e-learning contents, they 

will not use it. Here, technology is constant, but people's perception of technology changes depending 

on several factors, such as background, age, computer efficacy, etc. The technology acceptance model 

identifies two key factors that influence the acceptance of any informatics innovations: perceived 

usefulness (PU) and perceived ease of use (PE). The former measures if the users find the technology 

useful to improve their capabilities and goals, and perceived ease of use measures that it is easy to use 

that implies no effort. These two determents (PU and PF) can predict behavioral intension and actual 

usage of the system. When using the technology acceptance model in any educational context assisted 
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by technology, it is wise to consider the stakeholders, how much training is required for successful 

implementation, and barriers to use the technology and attitudes of the end-users. 

Despite the reputation and predictive power of TAM, there are some limitations and constraints. Though 

this is a nature of any theory, one theory cannot explain everything, but looking at the limits and 

constraints leads to developing new theories and innovations. One of the limitations is that TAM 

assumes human behaviors as planned and rational and considered factors are unidimensional. Moreover, 

TAM does not provide any design guidelines and sufficient information from the designer's perspective. 

Limitations of sample size, homogeneity of samples, cultural dimension, the region of the samples, 

moderating variables, missing data, and specification of research are some of the limitations summarized 

in the study of Aggorowati et al. (2012) after analyzing 108 journals. However, several versions of TAM 

have been introduced, taking into consideration the significance of other external variables on the key 

factors (PU and PE) such as TAM2 (Venkatesh 2000) and later TAM3 (Venkatesh & Bala, 2008). 

 

 

Figure 1 Technology Acceptance Model (TAM) (Davis, 1989) 

 

TAM2 

 

Two more determinants external variables of PU: social influences (subjective norms) and cognitive 

instrumental processes (job relevance, image, quality, and result demonstrability) have been added to 

the extension of the original TAM. Moreover, perceived ease of use is considered as a direct determent 

of perceived usefulness in TAM 2, which was developed by developed by Venkatesh & Davis (2000). 

Experience and voluntariness are taken into consideration as moderating variables that can affect other 

determent variables. 
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Figure 2 Technology Acceptance Model (TAM 2) (Venkatesh and Davis, 2000) 

 

TAM 3 

Venkatesh and Bala (2000) extend a new version of TAM called TAM3 that focus more significantly 

on perceived ease of use based on building on anchoring and adjustment framing of human decision 

making. Venkatesh (2000) argued that individuals would form early perceptions of the perceived ease 

of using a system based on several anchors related to individuals' general beliefs regarding computers 

and computer use. The anchors suggested by Venkatesh (2000) are computer self-efficacy, perceptions 

of external control (or facilitating conditions), computer anxiety, and computer playfulness. However, 

too many relationships with the variables make this system quite complicated (Black, 1974). 
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Figure 3  Technology Acceptance Model (TAM 3) (Venkatesh & Bala, 2008). 

 

In this study, a framework has been guided by the Technology Acceptance Model (TAM) to have a 

structured and profound analysis and evaluation of the proposed learning platform. The original version 

of TAM has been chosen for this exploratory study because it is simple and easy to understand. The 

satisfaction dimensions have been selected from the literature based on context and compatibility with 

the research design. Two dimensions- learning and teaching satisfaction are considered under the 

perceived usefulness of the system. On the other hand, the other two dimensions- interaction and user 

experience satisfaction- are considered under the tree of perceived ease of use. Since this study has been 

done on educational context mediated by technology, academic compatibility has been added as a 

determinant of perceived ease of use. As the endpoint is the actual use of the platform, technology 

facilitation is also a significant factor that is also considered. However, this framework (The framework 

illustrated in figure 4) has been made to structure this research work. All the satisfaction dimensions and 

factors may have several non-linear relationships with other elements. More in-depth research work is 

needed to propose an improved framework. 
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Figure 4: The framework guided by TAM to evaluate the satisfaction of the open online learning 

platform (Based on Davis,1989). 

 

4. Overview of the platform 

 

This study has focused on one specific open online learning platform of Bangladesh named 10- minute 

school. A brief overview of the platform will help an overview of the research context. 10-minute school 

is an open online education platform founded in 2015. Initially, it was a self-funded project. Later it was 

sponsored by one of the telecom operators companies and the Education Ministry of Bangladesh. The 

basic features of the platform that make it unique are that it is designed for the context of Bangladesh 

and open for all as well as delivered in the local language. To add more, the platform has vast 

reachability. 10-minute school offers an extensive library of educational material from the school and 

college students (up to k-12) of Bangladesh. They also have some content for skill development, such 

as software tutorials to learn Microsoft PowerPoint, Microsoft Word, etc. that are necessary for the 

students. 

10- minutes school has a growing set of structured educational material in the form of short, free publicly 

available video clips on the internet based on Bangladesh's educational context. 

Though some of the universities in Bangladesh have online learning facilities using learning 

management system, schools and colleges still depend on face to face learning entirely. Therefore, an 
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open learning platform like 10-minute school can help the students to fill up their knowledge gap in the 

form of extra training along with the formal education they get from the schools. 

Considering the current scenario of Bangladesh in which teachers shortage in remote areas, inadequate 

teacher training, and high dropout rates in schools, such open online learning platforms can play a vital 

role in improving the overall quality of education all over the country. An increased number of 

smartphone users is playing a crucial role in solving the problems related to IT infrastructure by 

promoting mobile learning.   

Table 1 Overview of the learning platform 

 

Domains Contents Instruction process 

Academic section 

(Grade1 to 12) 

Video Tutorial  Synchronous- Real-time class using social media and 

Asynchronous- Recorded video Tutorials 

Skill development Video tutorial 

and blogs 

Synchronous- Real-time class using social media and 

Asynchronous- Recorded video Tutorials 

 

Learning Design 

10-minute school has both web application as well as a mobile application. Besides that, they are using 

social media to take real-time classes and interaction through their official pages. 

Students have to take the initiative to register in their system. After logging in, they choose their desired 

modules according to their grades and interest and start watching short videos covering different national 

curriculum subjects, for example, math or physics. After completing a video, they take part in the 

assessment provided by the platform. Assessments questions are multiple-choice questions. After 

completing the assessment, they can view their score and the average score of the assessment. Moreover, 

the platform regularly arranges real-time classes via social media, where students can interact with the 

instructor in real-time. However, here they don’t have the opportunity to get detailed individual 

feedback. The platform is currently not proving any certificates after completion. There is no dedicated 

forum for interaction in the platform. Students mostly communicate through the official pages of social 

media. 
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Business model 

The organizer plans to keep the platform always free of cost for all for the time being. The online 

platform manages its funding from sponsorship and promotional activities. Moreover, they also sell a 

learning management system as a SAAS, which is developed by their technical team to different 

educational and corporate institutions to manage finances. Currently, the platform is connected to 18,000 

schools with the help of the Government’s ICT support. Their main goal is to connect with all 

educational institutions and deliver quality education all over Bangladesh. Shortly, they want to 

implement modern technologies such as virtual reality, education games, science shows, and design a 

more personalized learning experience to make the learning experience more enjoyable for the learners. 

 

 

 

Figure 5: Interfaces of the online learning platform "10-minutes school." 
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5. Methodology 

 

This chapter contains an explanation of how the research was conducted in this thesis. It begins with a 

discussion of the research methodology chosen, followed by a presentation of how the research process 

was carried out. The study has been done to describe the aspects affecting learner satisfaction of the "10-

minute school" learning platform and how the organizers and instructors are taking care of those factors. 

In general terms, satisfaction is considered as the sum of one's feelings or attitudes toward a variety of 

factors affecting the situation (Legris et al., 2003). The research method has been chosen carefully after 

considering each method's advantages and disadvantages and the situation. Yin (2003) suggests 

distinguishing the advantages and disadvantages of each strategy depending on three conditions- (1) 

type of the research question, (2) control of investigator over the behavioral event, and (3) focus on 

contemporary and historical phenomena (Yin, 2003). This research is conducted during the Coronavirus 

pandemic; all sorts of physical meetings have been avoided. A mixed-method has been chosen to 

conduct the study after considering several reasons (Figure 6). The quantitative approach has been 

selected to describe what aspects affect student satisfaction, and the qualitative approach has been 

chosen to explain how the organizers are taking care of those aspects. The mixed-method has been 

chosen to broaden understanding by incorporating qualitative and quantitative research by using one 

approach to understand the other approach better, explain and build on the results from the other 

approach Creswell and Creswell (2017).  
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Figure 5:  Methodology of the study 

 

To meet the goals and purpose of the study, three steps have been adapted initially. Firstly, a survey was 

sent to the learners who were using this platform. Then the interview was taken with the organizers as 

well as instructors. The interviews were inspired by the survey results so that the interview participants 

can comment on students’ views. Finally, an analysis and evaluation of the learning platform satisfaction 

have been done from the quantitative analysis findings and the qualitative analysis of the interview’s 

scripts. 

5.1 Data Collection 
 

5.1.1 Survey 
 

A self-designed online survey inspired by the TAM validated questionnaire was used to get an overview 

of the learners' satisfaction on the selected dimensions of the online learning platform as well as to 

collect demographic information about participants. The first sections included questions regarding 

learners' satisfaction in four dimensions: learning, teaching, interaction, and user experience. This 

section included five Likert-type items developed to assess learners' perceptions of those dimensions. 

The second section of the survey included questions meant to gather data regarding learners' 

expectations with the learning contents well as their device information that they are using to reach the 

contents. The third section included questions about three demographic factors: age, gender, and the 

profession of the participants. A survey questionnaire was posted on the system. Learners were notified 

after logging into the system about the survey and insisted to fill it up. There are about 5 Lac + registered 

members on the platform. A fair amount of responses (1014) have been received in 7 days. 

5.1.2 interview 
 

Semi-structured interviews are regarded as the most widely used format for data collection in qualitative 

studies (DiCicco-Bloom & Crabtree, 2006). In this study, the interviews were semi-structured. At first, 

a list of issues that were planned to discuss was presented before the organizer's representative. After 

going through the list, he came up with the list of the resource persons (Project leader, end-user support, 

CTO, and leader of the quality control team) who was best informed about the presented issues. The 

reason for using this method is that it will help to get the most appropriate answers from the experts as 

employees of one department often do not have sufficient knowledge about another department. That 

may lead to the scope for bias and interviewing the people with the same views. Moreover, there is a 
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possibility that organizers might be biased towards the platform. To overcome this problem, we have 

tried to reach different departments with the same questions and understand their thoughts. The 

interview questions were prepared in advance based on the dimensions (learning dimension, teaching 

dimension, interaction dimension, user experience dimension), and inspired by the survey results. Both 

open and closed-ended questions were asked (appendix). However, priority was given on open 

discussion so that the participants can share their ideas freely. That helped to address some more external 

factors that are affecting the acceptance and success of the learning platform that was not present in the 

pre-listed dimensions. All the interviews were done online due to the Covid-19 pandemic situation using 

Zoom and recorded with the interviewee's permission. Moreover, interviews were taken in Bengali (the 

native language of the research location) for the discussion's convenience. Later it was translated into 

English for better readability. The author did the transcription and translation of the interviews due to 

time and financial constraints for this master thesis. However, the credibility will improve if it was 

possible to compare with the work of another researcher (Kvale & Brinkmann, 2014) from the notes 

taken during interviews. The interviews were carried with the consent of the CEO and founder of the 

organization. Since no personal questions had been asked, there is no concern with personal data privacy 

for this study. Participants role have been presented in the table (2),  

Table 2 List of the participants 

Name Description 

1.Leadership This role represents the top leadership position of the 

organization 

2.End-user support This role mostly concerned with the end-user support and 

end-user interaction 

3.Quality assurance team This role is the team leader of the quality assurance team. 

His team concerns with teaching contents, learning 

materials, and evaluation   

4.Technical support This role manages the technical support teams. 

 

5.2 Ethical consideration 
 

Consent was taken from the “10-minute school” authority before doing the research. The authority was 

well informed about the purpose of the study. The organizers agreed and supported through the whole 

research work by helping the author to do the survey from their platform as well as organizing the online 

interviews with the right resource person. Moreover, all the interviewee's consent was also taken before 
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each interview. No personal questions were asked during the interview with the organizers. The survey 

link was published in the learning platform; the learner’s answers were anonymous and voluntary. The 

research work has been done online without any face-to-face meeting considering the pandemic 

situation.  

 

6. Results  

 

This empirical part of the study will be presented in the order of conducting quantitative and qualitative 

analyses. First, following with quantitative analysis of the survey data using descriptive analysis 

(learner’s satisfaction dimensions) and then qualitative analysis of the organizer’s interview data (how 

organizers are taking care of the satisfaction dimension). The reasoning here to see in contrast what 

aspects affect learning satisfaction and how organizers are taking care of those aspects. In the later 

section, data regarding learners’ expectations with the learning contents well as their device information 

that they are using to reach the contents have been added to get some more insights into the platform. 

6.1 Quantitative analysis 
 

The descriptive statistics are used to summarize the data in a compact form and presented in tables and 

other graphical forms, which will allow for patterns to be discovered, which are not apparent in raw data 

(Hussey et al.,2013). For this study, it is fair to start the analyses with the calculation of frequency(N), 

mean, and standard deviation values and show the percentage calculated from the Likert-type items 

developed to assess learners' satisfaction on the selected dimension for the study. 

Demographic data from the survey 

6.1.2 Age 
 

86.9% of the (5 Lac+) registered participants are from the age group 15 to 20 years, 11.2% are from the 

age group 21 to 25 years, and the rest are above 25 years 

6.1.3 Gender 
 

Table 3 Gender percentage of the survey participants 
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Male (%) Female (%) Prefer not to say 

(%) 

56.7  41.4 2.5 

 

Satisfaction Dimensions  

The survey questionnaire was designed based on a five-point Likert-type scale, ranging from strongly 

disagree (1) to strongly agree (5) marked in table 3. The higher scores learners had, the higher level of 

satisfaction was predicted, whereas the low level of scores was indicating critical issues.  

Table 4 Survey results from the learners about satisfaction dimension 

Satisfaction  

Dimensions 

Item on grit-

scale 

Disagree 

and 

strongly 

disagree 

(%) 

Neither 

agree nor 

disagree 

(%) 

Agree and 

strongly 

agree (%) 

Mean SD 

Learning 

dimension 

The quality of 

the learning 

contents is 

good 

5.9 

  

9.6 

  

84.6 4.19 .940 

 
10-minute 

school help me 

to get a good 

score in the 

school 

examination 

5.8 

  

9.4 

  

84.9 

  

4.19 .979 

 

 
The learning 

platform is 

helping me to 

achieve my 

personal 

6.4 14.8 78 4.16 1.004 
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learning goals 

to learn new 

skills 

 The learning 

evaluation 

technique (self 

-assessment) is 

satisfactory 

13 10.9 75 4.02 1.171 

Teaching 

dimension 

I can 

understand the 

concept of the 

learning 

content well. 

5.9 9.6 84.6 4.37 .979 

 

 
I receive 

individual 

feedback from 

the teacher 

20 

  

25 

  

55 3.20 1.375 

Interaction 

dimension 

Social media 

groups help me 

to interact with 

other learners 

as well as the 

instructors 

23 

  

21.1 55.9 

  

3.50 1.300 

 I can easily 

interact with 

other learners 

and instructors 

52.5 20.7 26.8 2.61 1.336 
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 Instruction 

guidelines are 

helpful 

5 7.2 84.2 4.4 .976 

User 

experience 

dimension 

It is easy to use 

"10-minute 

school" 

website 

10.7 10.1 79.3 4.15 1.145 

 I can easily 

find desired 

learning 

content 

13 10.9 76 4.02 1.171 

 Registering 

process for "10 

-minute" 

school is easy 

7.2 12.3 79.5 4.01 1.031 

 

6.1.4 Future content expectation 
 

The survey includes a section that asks about the contents module that learners want to be available 

more in the platform. Table 5 demonstrates the content demand of the learners. 

Table 3 Content expectation of the learners  

Academic (%) Skill development (%) 

56.2% 23.5% 

 

6.1.4 Device 

Table 6 represents the data about the devices learners are using to access the learning platform. 
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Table 4 Device that learners are using 

Mobile (%) Laptop (%) Personal Computer 

(%) 

Tablet (%) 

89 3.6 2.2 5.2 

 

6.2 Qualitative analysis 
 

According to Mayring (2014, p. 39-41), qualitative content analysis needs to be adjusted and customized 

to fit the specific research questions. The coding and transcribed interview materials of this thesis 

structured considering to the factors of satisfaction dimensions (1. Learning, 2. Teaching 3. User 

experience, 4. Interaction) that have been chosen for this thesis to answer the research question two; 

How are organizers addressing those factors, and how can they improve the learning experience? 

The representatives of the organization were participated in the interview. 

 

6.2.1 Learning Satisfaction dimension 
 

Attitude 

When the organizers were asked about their opinions on students' overall e-learning, they had a mixed 

opinion. 

Leadership- "positive! We receive appreciation from the learners that we helped them to achieve a 

good score in the exam. Initially, they were doubtful about it is possible to learn online, but now they 

are more confident." 

End-user support- "Not so positive yet. Still, much improvement is needed." 

Quality assurance- “Overall positive attitude. Searching google for learning material trends helped a 

lot.” 

 

Technical support- “online learning still not a form of mainstream learning. learners do not have the 

habit of learning online." 
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 Organizers were also asked about how they are motivating the learners, 

"Reward/point-based evaluation system to motivate learners extrinsically. Moreover, we arrange 

completions and motivate the winners by rewarding them in the face to face sessions. These sessions 

help us to know the learner and their parents more." 

 

“Display the personalized contents as per their search history to learn in-depth and promote self-paced 

learning according to their interest. This helps learners to be intrinsically motivated to learn the 

contents they are interested in." 

 

 

 

Evaluation method 

When asked about the platform's examination process, 

" only multiple-choice questions are used to evaluate the learning,"- replied responsible person from the 

quality control department. 

 

Quality assurance- “Multiple choice questions mostly. They can see the score of the other course takers 

and compare their results average number showed. Correct answer with an explanation is also provided. 

They also get some guidelines if they need to take the lesson another time." 

 

Learning theory or template followed by the organizers 

When the organizers were asked about if they follow any specific template or learning theory 

Quality assurance- “The instructor receives basic content mapping. They choose topics and subtopics. 

They are given a demo of the standard lecture from experienced instructors. They are inspired to 

design interactive sessions." 

 

“We have five level error scaling on the learning materials to ensure the quality- 

5. Concept 

4.misapproprication of analogy/terms 
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6.2.2 Teaching satisfaction dimension 
 

Feedback from the organizers to students 

The responsible person from the quality assurance team describes how the students receive feedback as 

follows 

Quality assurance- “depends on the product-mostly we use social media for interaction 

real-time classroom- real-time messaging 

recorded video- comment section 

Interactive textbooks- current answer with explanation 

Social media groups- learners can post their questions, and the instructor gets back to them." 

 

 

Time spent on preparing the learning contents  

The organizers were also asked about the average time spent on preparing learning contents for the 

instructors 

Quality assurance - “It depends on the instructor. If they are experienced, they already have their 

materials. For new teachers, it takes time. Most of the teachers are part-time. So, they take their classes 

based on their schedule. In our studio, we give them 3 hrs. To record 40 min sessions. Mentioned at 

that time, they already have their content ready.”  

 

Finding the right resource person for teaching online, organizers say 

Quality assurance- “We are very strict about the recruitment process and have multiples steps. 

Recruitment stages-  

Basic aptitude test 

Interview session with subject expert 

3. Content- either it is surface-level learning 

2.spelling 

1.pronunciation” 
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Internship 3 month 

Confirm job after three months if performance is good." 

 

 

6.2.3 Interaction satisfaction dimension 

Most feedback/responses from learners are about - 

Organizers shared the most received feedback from the learners- 

End-user support- “trouble with content finding, content request, application bugs questions regarding 

learning content." 

 

The way organizers handle the feedback/responses from the learners. 

End-user support - "End-user team helps them to find the content they are searching for or if they 

have any user issues using the platform. We have eight contributors for 2 hours slot. We must respond 

within 30 min. 

Technical issues we pass to the technical team. It usually takes from half an hour to 2 hours max solve 

to technical issues. Regarding learning content, we tag the instructor in the comment. It takes a 

maximum of 2 hours to solve the problems regarding learning content." 

 

6.2.4 User Experience Dimension 
 

When the organizers were asked about the feedback from the learners about user experience 

 

Technical support-   

"Technical team do not have direct contact with the end-users. We get their feedback via the end-user 

support team." 

 

"most technical issues we face related to server/application." 

 

 “We do not get appropriate feedback about technical issues from the learners. The computer literacy 

of the target group is not so good. Sometimes they could not recognize the problem; for example, 

either it is a server error or network issues". 
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User Experience research 

When organizers were asked about how they conduct user research to improve the user experience 

 

"We track user activity to get an idea about user experience. For example, how many people could 

not log in or did not get verification code to log in  

 

Positive and negative test scenarios 

A/B testing 

Direct feedback from social media 

Play store feedback 

Offline sessions” 

 

 

Technology facilitation 

The organizer's statement about frequently faced technical issues and solutions 

Technical support- 

“Servers become busy due to sometimes and could not take the load, application bugs." 

  

 "It is not a big problem for us. We have a skilled in-house technical team. In case we cannot solve 

any technical issues, we take consultancy services. However, we pass through different layers; 

communication gaps occur sometimes” 

 

When the organized asked about how they keep the platform technically updated with the modern 

technology 
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“Attend seminar 

Follow what model companies are doing. 

Follow open-source platforms 

Take consultancy services.” 

 

 

 

 

To sum up, though all the interviewees did agree on some facts, they all agreed that communication is 

their biggest challenge for the time being. Here they have meant all types of communication, such as 

communication with learners and within teams. Gender imbalance, privacy, and the platforms' validity 

are common concerns organizers have to work in the future. The organizers are now mostly 

concentrating on the user experience of the mobile application. However, they are not conducting any 

end-user research currently to improve the user experience. 

7. Discussion: 
 

Demographic factors 

The quality of education is not the same all over the country. The overall quality of education in the 

schools situated in remote areas is poor compared to the quality of education provided in the schools in 

urban areas. To ensure the same quality education all over the country is one of the main visions of the 

platform. They are working to scale the platform for a larger population to reach users all over the 

country. The main barriers might be infrastructure, poverty, ignorance, and so on. Research indicates, 

"Many students do not even have access to electricity, telephone, radio, and television, which makes the 

use of ICT still a dream” (Al Masum & Chowdhury, 2013, p. 88). Data shows that 89% of users are 

using the platform using mobile devices. Increased use of mobile internet, renewable energy sources are 

now started to contribute to reaching learners in remote areas. Integrating with a traditional educational 

institution with ICT support will be beneficial for reachability until remote regions. This can contribute 

to ensuring quality education at the national level to a great extent. Research indicates that to overcome 

educational inequalities, distance education methodology and open learning principles have great 

potential in Bangladesh (Rahman et al., 2015). 

Age  

Most of the learners are from the age group 15 to 20 years, which is logical. First of all, the platform’s 

target group is secondary, and higher secondary school level students. The participants of two board 
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examinations of the Bangladeshi education system also belongs to this age group. However, the platform 

has started developing some content for other age groups, including children, and lifelong learning 

content for adults, which has not been studied. Ethical considerations and appropriate contents for the 

learners who are not adults are some areas that need more consideration. To motivate the learners, 

validity, trust, and transfer of knowledge can be considered a field of improvement. Collaboration with 

formal educational institutions such as universities or training institutions might help gain more 

validation and trust from the adult learners. 

 

Gender 

The survey results show a greater percentage (40%) of male learners compared to female learners. If 

compared to the national literacy rate, some disparity of data can be seen at this point. The national 

literacy rate of Bangladesh in 61.28% (male) and 56.87% (female). This inconsistency of data creates 

an opportunity for further research. No research has yet been on gender inequalities on online education 

in Bangladesh. Therefore, according to the organizer’s statement. There might be two possible reasons 

for the differences between the number of male and female users. Firstly, females may not have the 

same access to technology as males (device and internet). Secondly, culture and cybersecurity concern 

maybe not allowing females to use technology for learning. Creating more trust in online education and 

cybersecurity training sessions with both female learners and their parents might help.  

 

7.1 Learning Satisfaction dimension 
 

The online platform is serving as an informal support system for the learners to fill up gaps in the formal 

education system in Bangladesh. From the survey data and observation from the students' social media 

contents, it can be said that most of the learners are satisfied with what they learn from the platform. 

Though the platform is only using multiple-choice questions to evaluate the learning; most of the 

students think that the online platform is helping them to perform better in their academic life. However, 

student evaluation of learning is a students' perception of how much they learned from the online 

learning platform, which can be significantly different from the grades they are receiving in their schools 

(Zhao et al., 2005). However, learners in this study are considering the learning contents helpful if it 

helps them perform well in the platform's assessment quizzes and formal examinations in school. The 

explanation is given for wrong answers, and they also can see their average scores compared with other 

quiz takers in the online learning platform's assessment. However, it is hard to get an idea from this 
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research about how the platform helps learners enhance their critical thinking ability and problem-

solving skills. Further study scope is present in this particular area. 

“Computer programmed instruction trains students to work individually as he will demand active 

participation in the learning process. Since technology has come to integrate the teaching-learning 

process, computer-assisted instruction has emerged as an application of Behaviourism (Lawrence, 2005, 

32 p.28)”. Yet, the only focus on the behaviouristic approach can lead to surface level learning, which 

may create a lack of motivation for the learners, eventually if the learning contents do not seem attractive 

to them. The platform also does not provide any certifications or badges after completing a course, which 

may also create a lack of motivation. As far as student motivation is concerned, it is based to a great 

extent on the students' subjective experiences, i.e., their willingness and personal motives to engage in 

the learning process (Brophy, 2004). Organizers claim that they are quite particular about the learning 

content quality they provide via their platform. They maintain a structured evaluation process of the 

contents. They try to provide high priority on the basic concepts of the subjects they are teaching. 

However, some researchers argue that different learners have different learning styles; for example, 

some learners like to visualize more or understand well through discussion. The platform does not 

provide different options for different learning styles based on learning style and academic compatibility 

since the videos do not have text, illustrations and not compatible with the learners with disabilities.   

Moreover, the organization of the learning content in the platform is more like library-based rather than 

goal-based. The instructors of the organization upload the contents, and the quality control team 

publishes the contents after reviewing. Firstly, the native instruction language helping learners to grab 

the contents easily. Secondly, the contents are mostly developed based on the context of the education 

system of Bangladesh. These two features make the platform unique from other international platforms, 

and learners find it more useful and easier to use the learning content than other famous international 

platforms. 

7.2 Teaching satisfaction dimension 
 

The platform is focused on the context and culture of Bangladesh, which is one of the factors that might 

be helpful to make learners more satisfied with the teaching style and the delivery of the contents 

methods. Culturally responsive teaching uses “the cultural characteristics, experiences, and perspectives 

of ethnically diverse students as conduits for teaching them more effectively” (Gay, 2002, p.106). The 

instruction medium of the online learning platform is in Bangla (native language), which helps learners 

understand the concepts of the learning material with less effort. Teachers are successful in building 

their social presence on the platform by sharing their profile at the very beginning of the lecture and 

delivering lectures in a friendly approach. Teaching presence is defined as 'the design, facilitation, and 
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direct instruction of cognitive and social processes to realize personally meaningful and educationally 

worthwhile learning outcomes' ( Anderson et al., 2001, p.5). Students from remote areas feel enlighten 

to receive online education from qualified teachers that might not be available for them in face-to-face 

classrooms. However, they have limited options to ask the instructor directly and get individual feedback 

in the online learning environment. 

 The major advantages of online education lie in its flexible form to conveniently expand teaching scale 

and reduce teaching cost (Liao, Y. ,2015; Bruff et al. 2013). However, it has been an obvious problem 

that how to select the right teacher's course for student' learning, so teaching quality assessment has been 

one of the most important aspects in online education (Carlson, E. S.,2014; Daelen et al.,2016; Liao, Y. 

,2015). According to the organizers, "10 minutes school" has a well-structured recruitment process for 

choosing the right resource person. There is a possibility that organizers might be biased on the given 

answer. However, they have explained their recruitment process in detail, which adds support for their 

answer's validity. The online instructor must go through multiple steps to be qualified to teach online 

via the platform. The instructor chooses how much time they want to teach as per their availability and 

convenience. Therefore, they get a fair amount for time to prepare themselves. 

Moreover, instructors get regular training from time to time. However, they have a large target group, 

so it becomes challenging to give feedback. Sometimes, they have to pass through several layers to 

provide feedback. Moreover, different teachers have different teaching styles. This platform has a 

specific template of delivering lectures, which might be quite challenging to adopt for some teachers. 

The flexibility of instruction design may increase teaching satisfaction. A study on the prospect of online 

education in Bangladesh found the instructor's ability to choose an appropriate delivery system by 

focusing on the learners' needs and the content requirements crucial for online learning success (Rahman 

et al., 2015). 

7.3 Interaction satisfaction dimension 
 

Interaction satisfaction dimension the results from the quantitative analysis showed that students are 

dissatisfied with all sorts of interaction needed for online learning - interaction with instructors, peers, 

and learning contents. The interaction satisfaction dimension has the lowest average value and the 

highest standard deviation value. The social media groups serve as a chatroom, where participation is 

the primary goal (Garrison & Cleveland-Innes, 2005). Learners who like to learn individually they might 

not consider it as a problem. On the other hand, some learners find it necessary to interact for a better 

learning experience. The platform mostly using social media to interact with learners. It might be 

distracting for some learners, and also sometimes, it is difficult to organize in a structured manner to 

have a critical discussion, which very important. The indirect nature of interaction in terms of its impact 
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on learning is also significant (Goodyear, 2002). Cognitive affect and learning outcome connected to 

the learning situation where interaction can play as a critical intervening variable (Thorpe & Godwin, 

2006). So, developing an official forum for the learning community may help to give learners to 

communicate better. Well-structured interpersonal interaction and collaboration can trigger cognitive 

mechanisms that generate cognitive effects (Dillenbourg, 1999).  

On the other hand, organizers are also finding most challenges regarding communication and interaction. 

From the qualitative analysis, all the different departments' roles face the most challenges regarding 

communication and interaction. Firstly, they have a huge target group to communicate (around 1million 

students). Secondly, all the departments do not have direct involvement with the students. Sometimes 

they have to pass through several layers, and that creates communication gaps sometimes.  

Moreover, the organizers struggle to get the right feedback from the learners; for example, some learners 

with low computer efficacy cannot find the root cause of their problem. That sometimes causes delayed 

feedback. Research indicates timeliness of tutor response in support of students was the second most 

highly rated of a variety of interactive indicators (Northrup, 2002). To conclude, the platform has scopes 

to improve the interaction and communication within the teams and also with the learners. More research 

is needed to innovatively use technology to mediate the learning interaction (human level and with the 

text) without creating distractions. Effective online instruction design facilitates clear discussion thread, 

avoids disjointed mono-loges, and moves the discussion through inquiry phases (Garrison & Cleveland-

Innes, 2005).  

7.4 User Experience satisfaction dimension: 
 

Most learners find the learning platform easy to navigate and do not have any difficulty finding their 

desired content. User experience is a significant aspect of online education. Learning online needs a 

higher cognition level for deep learning and develop critical thinking abilities (Garrison & Cleveland-

Innes, 2005). Hence, bad user experience can create major issues with the learning experience of the 

learners. If an e-learning system is not usable enough, it obstructs learning: the learners would not spend 

more time learning how to use the software rather than learning the contents (Wong et al., 2003). 

However, no end-user research has been done yet from the user experience perspective on this platform. 

The end-user support team is the primary contact for the learners. They have to communicate with 

multiple team members to solve issues. That creates communication gaps sometimes. Most of the 

learners' preferred devices are mobile, and organizers also prioritize user experience of the mobile 

application. There are 95.168 million mobile internet subscribers of 103.253 million 35 internet 

subscribers (source: http://www.btrc.gov.bd/) in Bangladesh. So, encouraging mobile learning will help 
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to get more accessibility and reachability. Learning environments at elementary and higher education 

levels in developing countries can utilize mobile learning for informal and mainstream education 

(Traxler, 2009). Overall, "most of the researchers found that learners in the developing countries were 

excited and motivated by the notion of using mobile devices for learning" (Imtinan et al., 2012, p.167). 

A study on online education in Bangladesh stated, “Realizing the widespread use of mobile devices in 

Bangladesh, one of the ways to accelerate the acceptance of e-learning is to influence mobile 

technology's use to support mobile learning. Mobile learning will also help overcome the problem of 

accessibility and connectivity" (Al-Masum & Chowdhury, 2013, p. 88). For the time being, they are 

using technical methods and play store comments to improve the user experience of the mobile 

application. A study done on online education in Bangladesh found that receiving feedback from 

students should be considered continuously while designing and implementing ICT-based education for 

successful implementation (Al-Masum & Chowdhury, 2013). 

7.5 Attitudes 
 

 Attitude plays a significant role in adopting any innovation. If the platform can be built a positive 

attitude towards online learning, it will help to increase the actual usage. The qualitative data from the 

organizer's interview give a mixed result about the learner's attitude. For this master study learner's 

attitude has not been measured from the learner's perspective, which is one of the limitations. In the 

context of Bangladesh, online education is gradually becoming popular. For this moment, educational 

content serving as a support system for learners apart from academic education. Online education still 

not considered a medium of mainstream learning. The online platform is a private organization that is 

not connected with any formal educational institution. Since the platform is developed based on the 

academic syllabus of Bangladesh, integrating with the traditional educational institutions will increase 

the platform's validity. Hence, the learners and their guardians will have a more positive attitude towards 

the platform.  

 

7.6 Future contents 
 

Learners have chosen academic content as their most desired learning module. However, the platform 

is not a substitute for a traditional school. The learners choose to learn from the platform individually, 

but they are enrolled in a traditional local school too. Quality academic contents provided by the 

platform can serve as a solution to several educational problems, including crowded schools, a shortage 

of secondary courses for remedial or accelerated students, a lack of access to qualified teachers in a local 

school, and the challenge to accommodate students who need to learn at a pace or in a place different 
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from a school classroom (Cavanaugh et al., 2007). The platform is able to play a significant role in 

providing high-quality learning opportunities, allowing students for educational choice, and improving 

students’ outcomes and skills (Cavanaugh et al., 2009). 

7.7 Device  
 

 Most of the learners' preferred devices are mobile, and organizers also prioritize user experience of the 

mobile application. There are 95.168 million mobile internet subscribers of 103.253 million internet 

subscribers (source: http://www.btrc.gov.bd/) in Bangladesh. So, encouraging mobile learning will help 

to get more accessibility and reachability. Learning environments at elementary and higher education 

levels in developing countries can utilize mobile learning for informal and mainstream education 

(Traxler, 2009). Overall, "most of the researchers found that learners in the developing countries were 

excited and motivated by the notion of using mobile devices for learning" (Imtinan et al., 2012, p.167). 

 

8 Conclusion 

 

The technology acceptance model (TAM) has been a good way to structure the research work to 

visualize the satisfaction dimension influencing the perceived usefulness and perceived ease of use of 

the platform. The interaction dimension (learner-learner; learner-instructor; learner-content) was found 

most critical; both the organizers and learners were struggling. Since the students do not have to pay to 

use the platform, it can be beneficial for Bangladesh's education system, where educational inequality 

is a huge problem due to poverty. Overall, due to the openness and relevance with country context, the 

platform “10-minute school” has excellent potential to provide high-quality learning opportunities for 

Bangladesh's mass population. 

8.1 Limitation of the study 
 

It is quite challenging to analyze an open online learning platform as so many dependents and 

independent factors and fields are interconnected. Hence, the design of e-learning applications deserves 

special attention, and designers need appropriate guidelines as well as effective evaluation 

methodologies (Zaharias et al.,2002). However, in this thesis, among so many factors, the constructs to 

analyse the online learning platform's satisfaction have been chosen depending on practical limitations, 

the context, and available literature. Only descriptive statistics have been used to get a rough idea of the 

overall situation. Further research is needed to investigate how the different groups of online learners 

with their specific intentions can be addressed by providing personalized learning experiences and 
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assessing the impact of open education in our society. Age, gender, culture, computer efficacy, education 

level, and many more factors can influence the online study experience, which has not been considered. 

37 Moreover, the study has been done on one specific open online educational learning platform. A 

study and comparison of two of more platforms would have shown a more diverse result. However, the 

platform studied here has the largest number of subscribers compared to other learning platforms of 

Bangladesh.   

8.2 Future Study  

  
There are two significant limitations of the research presented in this chapter that indicates areas where 

future research should be directed. The first limitation of the study is that it focuses on learners 

associated with a single open online educational platform. Future research should broaden the study to 

include more students; both students enrolled in an online platform and chose not to enroll. Including 

both groups of students in the study will provide more insight into how students decide to register online. 

Future studies should also include more online educational platforms, both paid and unpaid. Online 

student needs can be met in a variety of ways. By including multiple online educational platforms, 

researchers can begin to investigate and evaluate the different support models for effectiveness. The 

second limitation of the study is that it is exploratory research done on considering some fixed 

satisfaction dimensions in a unidirectional way. Future research should include explanatory study that 

measures how the satisfaction dimensions affect learning outcomes and do some end-users research 

considering the learner's background and observing students from the beginning of the study through its 

completion. Such a study would provide insight into as well as a more developed view of the student 

experience. 

 

Reference list 

Ackerman, R., Parush, A., Nassar, F., & Shtub, A. (2016). Metacognition and system usability: 

Incorporating metacognitive research paradigm into usability testing. Computers in Human Behavior, 

54, 101–113. https://doi.org/10.1016/j.chb.2015.07.041 

Al-Masum, M. A., & Chowdhury, S. I. (2013). e-Learning for Expanding Distance Education in Tertiary 

Level in Bangladesh: Problems and Progress. In Higher Learning Research Communications-December 

(Vol. 3, Issue 4). 

Anderson, T. (2008). The theory and practice of online learning. www.athabascau.ca 



40 

Anderson, Terry, Rourke, L., Garrison, D. R., & Archer, W. (2001). ASSESSING TEACHING 

PRESENCE IN A COMPUTER CONFERENCING CONTEXT. In JALN (Vol. 5, Issue 2). 

http://auspace.athabascau.ca/handle/2149/725 

Arbaugh, J. B., & Duray, R. (2002). Technological and Structural Characteristics, Student Learning and 

Satisfaction with Web-based Courses: An Exploratory Study of Two Online MBA Programs. 

Management Learning, 33(3), 331–347. https://doi.org/10.1177/1350507602333003 

Benson, A. D. (2007). Journal of Negro Education An Exploratory Study of Online Postsecondary 

Education for Low-Income Working Adults: A View from Education Support Programs. In Source: The 

Journal of Negro Education (Vol. 76, Issue 1). Winter. https://about.jstor.org/terms 

Benson, A., L., J., Norfles, N., & Starkey, C. (2012). Distance Learning and the Low-Income Student. 

International Perspectives of Distance Learning in Higher Education, May 2014. 

https://doi.org/10.5772/38910 

Bhuasiri, W., Xaymoungkhoun, O., Zo, H., Rho, J. J., & Ciganek, A. P. (2012). Critical success factors 

for e-learning in developing countries: A comparative analysis between ICT experts and faculty. 

Computers and Education, 58(2), 843–855. https://doi.org/10.1016/j.compedu.2011.10.010 

Black, M. M. (1974). Idiopathic Pigmentation of the Upper Back. Archives of Dermatology, 110(3), 

463–464. https://doi.org/10.1001/archderm.1974.01630090089029 

Bozkurt, A., Akgun-Ozbek, E., Yilmazel, S., Erdogdu, E., Ucar, H., Guler, E., Sezgin, S., Karadeniz, 

A., Sen-Ersoy, N., Goksel-Canbek, N., Deniz Dincer, G., Ari, S., & Hakan Aydin, C. (2015). The 

Journal of Online Learning and Technology (JOLT), Open Learning: The Journal of Open, Distance and 

e-Learning (OL) and The International Review of Research in Open and Distributed Learning 

(IRRODL). In International Review of Research in Open and Distributed Learning (Vol. 16). 

Creswell, J. W., & Creswell, J. D. (2017). Mixed methods designs. In Research design: Qualitative, 

quantitative, and mixed methods approaches (pp. 203–224). https://doi.org/10.1002/tl.20234 

Davis, F. D. (1989). Perceived usefulness, perceived ease of use, and user acceptance of information 

technology. MIS Quarterly: Management Information Systems, 13(3), 319–339. 

https://doi.org/10.2307/249008 

DiCicco-Bloom, B., & Crabtree, B. F. (2006). The qualitative research interview. In Medical Education 

(Vol. 40, Issue 4, pp. 314–321). https://doi.org/10.1111/j.1365-2929.2006.02418.x 



41 

Dillenbourg, P. (1999). Collaborative learning: Cognitive and computational approaches. advances in 

learning and instruction series. https://eric.ed.gov/?id=ED437928 

Downes, S. (2007). Models for Sustainable Open Educational Resources. Interdisciplinary Journal of 

E-Skills and Lifelong Learning, 3, 029–044. https://doi.org/10.28945/384 

Endres, M., Chowdhury, S., & Crissie, F. (2009). The Multifaceted Nature of Online MBA Student 

Satisfaction and Impacts on Behavioral Intention. 

Garrison, D. R., & Cleveland-Innes, M. (2005). Facilitating Cognitive Presence in Online Learning: 

Interaction Is Not Enough. International Journal of Phytoremediation, 21(1), 133–148. 

https://doi.org/10.1207/s15389286ajde1903_2 

Gay, G. (2002). Preparing for Culturally Responsive Teaching. Journal of Teacher Education, 53(2), 

106–116. https://doi.org/10.1177/0022487102053002003 

Goodyear, P. (2002). Psychological Foundations for Networked Learning (pp. 49–75). Springer, 

London. https://doi.org/10.1007/978-1-4471-0181-9_4 

Gulati, S. (2008). Technology-Enhanced Learning in Developing Nations: A review. International 

Review of Research in Open and Distance Learning, 9(1). 

http://www.irrodl.org/index.php/irrodl/article/view/477 

Hammond, J. (2005). Putting scaffolding to work: The contribution of scaffolding in articulating ESL 

education (Vol. 20, Issue 1). 

Harasim, L. (2000). Shift happens: Online education as a new paradigm in learning. Internet and Higher 

Education, 3(1–2), 41–61. https://doi.org/10.1016/S1096-7516(00)00032-4 

Hill, J. R., & Hannafin, M. J. (2001). Teaching and learning in digital environments: The resurgence of 

resource-based learning. Educational Technology Research and Development, 49(3), 37–52. 

https://doi.org/10.1007/BF02504914 

Hussey, J., Hussey, R., & Collis. (2013). Business Research: A Practical Guide for Undergraduate and 

Postgraduate Students. 

https://books.google.com.bd/books?hl=en&lr=&id=uPgcBQAAQBAJ&oi=fnd&pg=PP1&dq=(Collis+

and+Hussay,+2013)&ots=haXi6uW6dz&sig=iIZWHVZPddCKr50paOYsq0e5NSA&redir_esc=y#v=

onepage&q=(Collis and Hussay%2C 2013)&f=false 



42 

Hyeoncheol, K., Service, C. I.-K. E. R. & I., & 2007, U. (2007). Research and analysis on effectiveness 

of cyber Home learning 2007. 

Imtinan, U., Chang, V., & Issa, T. (n.d.). Characteristics of mobile learning environments in developing 

countries. Retrieved May 18, 2020, from https://espace.curtin.edu.au/handle/20.500.11937/5686 

Islam, A. (2013). Investigating e-learning system usage outcomes in the university context. Elsevier. 

https://www.sciencedirect.com/science/article/pii/S0360131513002145 

Johnstone, S. (n.d.). Open educational resources serve the world. Retrieved May 21, 2020, from 

http://www.jocw.jp 

Kreber, C. (2006). The Scholarship of Teaching and Learning and the Online Classroom. In Canadian 

Journal of University Continuing Education (Vol. 32, Issue 2). 

http://www.issotl.indiana.edu/ISSOTL/call.html 

Kvale, S., & Brinkmann, S. (2014). Karakterisering av den kvalitativa forskningsintervjun. In Den 

kvalitativa forskningsintervjun (pp. 45–46). Studentlitteratur. 

Larsen, K., & Vincent-Lancrin, S. (2005). The impact of ICT on tertiary education: advances and 

promises. http://www.academia.edu/download/31617777/Larsen-

The_impact_of_ICT_on_tertiary_education_-_AKKE.doc 

Lee, Y., Choi, J., & Kim, T. (2013). Discriminating factors between completers of and dropouts from 

online learning courses. British Journal of Educational Technology, 44(2), 328–337. 

https://doi.org/10.1111/j.1467-8535.2012.01306.x 

Legris, P., Ingham, J., & Collerette, P. (2003). Why do people use information technology? A critical 

review of the technology acceptance model. Information and Management, 40(3), 191–204. 

https://doi.org/10.1016/S0378-7206(01)00143-4 

Li, N., & Kirkup, G. (2007). Gender and cultural differences in Internet use: A study of China and the 

UK. Computers and Education, 48(2), 301–317. https://doi.org/10.1016/j.compedu.2005.01.007 

Marks, R. B., Sibley, S. D., & Arbaugh, J. B. (2005). A structural equation model of predictors for 

effective online learning. Journal of Management Education, 29(4), 531–563. 

https://doi.org/10.1177/1052562904271199 

McGee, L. W., & Spiro, R. L. (1988). Ready and Willing to serve the Unserved. In The Marketing 

Concept in Perspective (Vol. 13, Issue 22, pp. 5416–5421). https://doi.org/10.1257/0002828041464551 



43 

Mcisaac, M. S., & Gunawardena, C. N. (n.d.). Distance Education. Retrieved May 22, 2020, from 

http://seamonkey.ed.asu.edu/~mcisaac/dechapter/ 

Moore, J. L., Dickson-Deane, C., & Galyen, K. (2011). E-Learning, online learning, and distance 

learning environments: Are they the same? Internet and Higher Education, 14(2), 129–135. 

https://doi.org/10.1016/j.iheduc.2010.10.001 

Moore, M. G. (1989). Editorial: Three Types of Interaction. In American Journal of Distance Education 

(Vol. 3, Issue 2, pp. 1–7). https://doi.org/10.1080/08923648909526659 

Moussa, N., & Moussa, S. (2009). Quality assurance of e-learning in developing countries. Non-linear 

Analysis, Theory, Methods and Applications, 71(12), e32–e34. https://doi.org/10.1016/j.na.2008.10.003 

NTIA CY 2002 Annual Report | National Telecommunications and Information Administration. (n.d.). 

Retrieved May 20, 2020, from https://www.ntia.doc.gov/report/2003/ntia-cy-2002-annual-report 

Ozkan, S., & Koseler, R. (n.d.). Multi-dimensional students’ evaluation of e-learning systems in the 

higher education context: An empirical investigation. https://doi.org/10.1016/j.compedu.2009.06.011 

Rahman, M., Karim, R., & Byramjee, F. (2015). Prospect Of Distance Learning. In Journal of 

International Education Research-Third Quarter (Vol. 11, Issue 3). www.cec-worldwide.com, 

Reich, J. (2015). Rebooting MOOC research. Science.Sciencemag.Org, 347(6217), 34–35. 

https://doi.org/10.1126/science.1261627 

Ruiz, J. G., Mintzer, M. J., & Leipzig, R. M. (2006). IT in Medical Education The Impact of E-Learning 

in Medical Education. In Academic Medicine (Vol. 81, Issue 3). 

https://journals.lww.com/jpgn/00001888-200603000-00002.fulltext 

Shale, D. (1988). Toward a Reconceptualization of Distance Education. American Journal of Distance 

Education, 2(3), 25–35. https://doi.org/10.1080/08923648809526633 

Skylar, A. A. (2009). A Comparison of Asynchronous Online Text-Based Lectures and Synchronous 

Interactive Web Conferencing Lectures. In Ashley Ann Skylar (Vol. 69, Issue 2). 

Spector, J., Merrill, M., Elen, J., & Bishop, M. (2014). Handbook of research on educational 

communications and technology. https://link.springer.com/content/pdf/10.1007/978-1-4614-3185-5.pdf 

Stephens, K. K., & Mottet, T. P. (2009). Interactivity in a Web Conference Training Context: Effects on 

Trainers and Trainees. Communication Education, 57(1), 88–104. 

https://doi.org/10.1080/03634520701573284 



44 

Stracke, C. M. (2017). The quality of MOOCs: How to improve the design of Open Education and 

online courses for learners? Lecture Notes in Computer Science (Including Subseries Lecture Notes in 

Artificial Intelligence and Lecture Notes in Bioinformatics), 10295 LNCS, 285–293. 

https://doi.org/10.1007/978-3-319-58509-3_23 

Stracke, C. M., & Shamarina-Heidenreich, T. (2015). The Need for Change in Education: Openness as 

Default? The Need for Change in Education: Openness as Default?, 106. 

Tarhini, A., Hone, K., & Liu, X. (2014). The effects of individual differences on e-learning users’ 

behaviour in developing countries: A structural equation model. Computers in Human Behavior, 41, 

153–163. https://doi.org/10.1016/j.chb.2014.09.020 

Thorpe, M., & Godwin, S. (2006). Interaction and e-learning: the student experience. Studies in 

Continuing Education, 28(3), 203–221. https://doi.org/10.1080/01580370600947330 

Traxler, J. (2009). Current State of Mobile Learning/Mobile Learning: Transforming the Delivery of 

Education and Training edt. by Mohamed Ally. 

Venkatesh, V., & Bala, H. (2008). Technology acceptance model 3 and a research agenda on 

interventions. Decision Sciences, 39(2), 273–315. https://doi.org/10.1111/j.1540-5915.2008.00192.x 

Welsh, E., Wanberg, C. R., Brown, K. G., & Simmering, M. J. (2003). E-learning: Emerging uses, 

empirical results and future directions The Workplace Tactile Intelligence Project View project Mum 

Effect View project. Article in International Journal of Training and Development, 7(4), 245–258. 

https://doi.org/10.1046/j.1360-3736.2003.00184.x 

Wood, R., & Bandura, A. (1989). Impact of Conceptions of Ability on Self-Regulatory Mechanisms 

and Complex Decision Making. In Journal of Personality and Social Psychology (Vol. 56, Issue 3). 

Yamagata-Lynch, L. C. (2014). Blending online asynchronous and synchronous learning. International 

Review of Research in Open and Distance Learning, 15(2), 189–212. 

https://doi.org/10.19173/irrodl.v15i2.1778 

Yin, R. K. (2003). Qualitative Research Methods - Google Books. 

https://books.google.com.bd/books?hl=en&lr=&id=KdneDQAAQBAJ&oi=fnd&pg=PA359&dq=Yin

+(2003)+suggests,+distinguishing+the+advantages+and+disadvantages+of+each+strategy+depending

+on+three+conditions-+(1)+type+of+the+research+question+(2)+control+of+investigat 

Young, S., & Shaw, D. G. (1999). Profiles of Effective College and University Teachers. The Journal 

of Higher Education, 70(6), 670–686. https://doi.org/10.1080/00221546.1999.11780803 



45 

Zhang, D., Zhao, J. L., Zhou, L., & Nunamaker, J. F. (2004). Can e-learning replace classroom learning? 

In Communications of the ACM (Vol. 47, Issue 5, pp. 75–79). https://doi.org/10.1145/986213.986216 

Zhao, Y., Lei, J., Yan, B., Lai, C., & Tan, H. S. (2005). What makes the difference? A practical analysis 

of research on the effectiveness of distance education. Teachers College Record, 107(8), 1836–1884. 

https://doi.org/10.1111/j.1467-9620.2005.00544.x 



 

 

Appendix 

Interview questions for organizers 

1. How are the general attitudes towards the platform of the learners? 

2. How are the examinations are performed, and what are the results it gives? 

3. Do you have any template/ specific learning theory that you are following? 

4. How do instructors provide feedback to the students? 

5.How much time do they spend preparing the materials? 

6. How do you find the right resource person? 

7.What kind of feedback/responses do you receive from the learner? 

8. How you take care of the learner’s responses? 

9. 1. How do you get feedback from end-users? 

10.What kind of feedback you receive most from the users? 

11.How do you take care of the user experience? 

12. What are the most frequent issues do you face? 

13. How you solve technical issues? 

14. How you keep the online platform technically updated? 

15. What is the long-term goal of “10-minute school”? 

16. What is the mission and vision of “10-minute school”? 

17. What do you think about the gender balance in e-learning? 

 

Survey link -Survey link  

 

 

https://docs.google.com/forms/d/1ezd4SkqZfVAinzuwSCtbH7-uLVZX2xVi930xxygUwgA/prefill

