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Abstract:  
 

The world is in need of a sustainable transformation in order to meet environmental changes 

soon to be reaching levels of no turning back. This transformational challenge requires new 

structures for making business, together with a new type of leadership practice. Educational 

institutions and the business community stand in direct connection to each other, with academia 

providing the business community competences and skills. Based on this connection, the 

purpose of this study is to investigate the importance of partnership between business education 

and business community as well as finding out what attributes and competences to be necessary 

for a successful development towards sustainability. The study is conducted through a qualitative 

method in the setting of multiple case studies and expert consultation. Findings of the study 

show that the perceived importance of partnership towards sustainability is high and are seen to 

foster graduates with a better matched skillset and the ability to enforce responsible leadership 

practices. The partnerships need to be concretized and clearly defined, something that as of 

today is not the standard.    

 

 

Keywords; sustainable development, sustainability, responsible leadership, partnership, industry-university 

collaboration, business education, business community 

 

 

  



 

 

 

 

3 

 

Acknowledgements 

  
We would like to express our gratitude to the respondents from the School of Business, 

Economics and Law, as well as the members of HRHU - the School of Business, Economics 

and Law’s Council for Sustainable Development, for letting us take part in your work as well as 

coming with valuable input for the direction of this thesis. 

 

We would like to extend our gratitude to Per Östling for initial discussions and ideas which led 

to the direction of this thesis. A big thank you also to Ingmarie Karlgren in the external relations 

department at the School of Business, Economics and Law who facilitated our contact with the 

case companies. Moreover, we would like to express our gratitude to the respondents from the 

case companies for wanting to take part in our thesis and give us an insight in their operations, 

making this study possible. A special thank you goes to the expert consultant for sharing valuable 

insights and inspiration. 

 

Our sincerest appreciation goes to our supervisor, Daniel Ljungberg, who in this process has 

helped us with valuable feedback and guidance.  

 

Lastly we would like to thank friends and family for numerous read-throughs and feedback, as 

well as pep and support during this process.  

 

 

Gothenburg, 2017-06-02 

 

 

 

 

Jenny Christensen     Viktoria Iderheim 

 

 

 

 

 

 

 

 

 

 
 

 



 

 

 

 

4 

Table of Contents  

Introduction 7 

1.1 Problem Setting 8 

1.2 Empirical Setting 9 

1.3 Purpose of the Study and Research Questions 10 

1.4 Scope 11 

1.5 Disposition 11 

2. Theoretical Framework 12 

2.1 What is Sustainable Development? 12 

2.1.1 Agreement for Climate Change and 17 Goals for Sustainable Development 13 

2.2 Sustainable Development and Responsible Leadership in Business 15 

2.2.1 CSR 15 

2.2.2 Responsible Leadership 16 

2.2.2.1 Background 16 

2.2.2.2 Attributes and Competences of Responsible Leadership 20 

2.2.2.3 Global Responsible Leadership 22 

2.2.3 Challenges of Responsible Leadership 24 

2.3 Sustainable Development and Responsible Leadership in Higher  Education 25 

2.3.1 Definition of Sustainable Development in Higher Education 25 

2.3.2 Responsible Leadership in Management Education 26 

2.3.3 Principles for Responsible Management Education 27 

2.3.4 The Collaborator Method 29 

2.4 Partnership and Collaboration 32 

2.4.1 Benefits with Industry-University Collaboration in Higher Education 33 

2.4.3 Benefits with Industry-University Collaboration in Business 35 

2.4.4 Challenges with Collaboration 36 

2.5 Summary Theoretical Framework 37 

3. Methodology 41 

3.1 Research Strategy 41 

3.2 Research Design 42 

3.2.1 Exploratory Case Study Approach 42 

3.2.2 Multiple Case Study 42 

3.3 Research Method 42 

3.3.1 Primary Data Collection 42 

3.3.1.1 Interviews 42 

3.3.1.2 Case Selection 43 

3.3.1.3.Additional Information 45 

3.3.2 Secondary Data Collection 46 

3.3.2.1 Literature Review 46 

3.4 Data Analysis 47 

3.5 Research Quality 47 



 

 

 

 

5 

3.5.1 Reliability 47 

3.5.2 Validity 48 

3.5.3 Language 48 

4. Empirical Findings 49 

4.1 Internal Case the School 49 

4.1.1 Background 49 

4.1.1.1  Purpose, Partnership & Challenges 51 

4.1.2 Empirical Findings the School 52 

4.2 Expert Consultation 57 

4.2.1 Introduction to Expert 57 

4.2.2 Empirical Findings Expert Consultation 58 

4.3 Case Companies  61 
4.3.1 Introduction to Case Companies 61 

4.3.2 Overview Case Companies 63 

4.3.3 Empirical Findings Case Companies 64 

5. Analysis 71 

5.1 Sustainable Development and Responsible Leadership in Business 71 

5.1.1 Attributes and Competences of Responsible Leadership 71 

5.1.3 Global Responsible Leadership 76 

5.1.4 Challenges of Responsible Leadership 77 

5.2 Sustainable Development and Responsible Leadership in Higher Education 79 

5.2.1 Responsible Leadership in Management Education 79 

5.2.2 The Collaborator Method 82 

5.3 Partnership and Collaboration 84 

5.3.1 Benefits with Industry-University Collaboration in Higher Education 84 

5.3.2 Benefits with Industry-University Collaboration in Business 86 

5.3.4 Challenges with Collaboration 88 

5.4 Summary Analysis 89 

6. Conclusion 92 

6.1 Recommendations to the School 94 

6.2 Future Research 95 

7. References 96 

7.1 Secondary References 103 

8. Appendices 103 

Appendix A: Interview Guide the School 104 

Appendix B: Interview Guide Expert 106 

Appendix C: Interview Guide Case Companies 108 

Appendix D: The Ten Principles of the UN Global Compact 110 

 

 



 

 

 

 

6 

List of Figures and Tables  
 

Figure 1.1. Thesis disposition         11 

Figure 2.1. Overview theoretical framework       12 

Figure 2.2. 17 Goals for Sustainable Development       15 

Figure 2.3. A framework of responsible leadership and governance; antecedents,  

      antecedents, construct and behavior       17 

Figure 2.4. Responsible leadership in global business       19 

Figure 2.5. Blueprint model          23 

Figure 2.6. The unique role of the UN Global Compact to 2030     23 

Figure 2.7. Six principles of PRME         28 

Figure 2.8. The Collaborator method         31 

Figure 2.9. Outlooks for partnership        33 

Figure 2.10. Educational benefits of collaboration       34 

 

 

 

Table 2.1. Top ten individual attributes of responsible leadership     21 

Table 3.1. Interview Compilation         45 

Table 4.1. Key figures the School         50 

Table 4.2. Key figures partner companies        50 

Table 4.3. Interviewees the School         50 

Table 4.4. Key figures and facts case companies                   63 

Table 4.5. Interviewees case companies                     63 

      

 

 

 

 

  



 

 

 

 

7 

 

 1. Introduction 

 
Today’s leaders face many complex challenges and uncertainties, influenced by political, 

economical, social and environmental changes and emerging technologies. New prerequisites 

require different skills and attributes from leaders today than from traditional leadership. 

Together with increased global societal development, business practice has come to include other 

additional values and characteristics which a lot of times are conflicting with each other (Dassah, 

2010). Business ethics and responsible business practice are both areas that have changed a lot 

during recent years with the base in social and environmental forces, highlighting the need for an 

enforced development of responsible leadership and a long-term plan for sustainable 

development (Pless & Maak, 2011). Lawrence & Beamish (2013) argue that this global 

development requires a shift to a deeper and wider focus on long-term sustainable solutions 

rather than short-term profit.  Furthermore, superior leaders who possess the ability and the 

interest to see responsible leadership as a superior part in business development, also succeed to 

implement it as a competitive advantage. 

  

Researchers argue that the world is in need for an alternative future of higher management 

education. The world is approaching a level of no turning back in which the damage of 

ecosystems, and extensively, societies are damaged beyond saving (Rockström et al., 2009; 

Whiteman, Walker & Perego, 2013). Academia is no longer solely centered on research and 

education, it is now constituting a deeper societal role being part of the development of future 

innovation, sustainability and economic growth (Etzkowitz, 2008). Bennis & O’Toole (2005) 

does in the Harvard Business Review article “How Business Schools Lost Their Way”, discuss 

the structure and culture of the modern business school. Management education has evolved 

from educating business practice almost solely by active practitioners, to focus almost solely on 

scientific research. 

 

Several stakeholders, media and scholars are deeply worried over the fact that business schools 

educate students into having a narrow picture of their role and perception of their position in 

society, they lack the viewpoint of their ethical and social responsibility. Therefore, it is vital to 

reflect on the demands of the business education, its relevance of and its role in society through 

a holistic perspective (Losada, Martell & Lozano, 2011). Business schools today are lacking in 

focus on integrative thinking and broad issue-centered approaches (Martin, 2007). There is little 

training in dealing with problems of the real world, problems which are covering many areas and 

cross boundaries (Khurana, 2007). There is also a lack of devotion to learn and be aware of 

personal development areas (Dyllick, 2015). 
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Bennis & O’Toole (2005), argue that business schools get lost in measuring performance based 

on exclusively scientific research and fails to include measurements of how they succeed to 

deliver and implement basic knowledge and concepts of business performance. They further 

mean that this have contributed to an increased knowledge gap between education and practice 

and describe the business school curriculum today as “the effect, not the cause” of what affect 

the development of modern business education. It is of great importance to consider the 

significance and relevance of looking at the external environment to get a better view of 

necessary needs and changes of the business education. It is crucial to understand the challenges 

the world is encountering today, how these challenges impact the development and growth of 

businesses and thus, how this affects business education (Escudero, 2001).  

 

 1.1 Problem Setting 

A world under more pressure than ever from social and environmental threats is in great need of 

a transformation within businesses, and in business education. Businesses need to adapt to and 

adopt a more extensive sustainable agenda to meet the societal demands, which requires a new 

type of leadership, a leadership based on a new set of leadership skills and attributes (Dassah, 

2010). Business schools is one of the most critical places where the future is being created, here 

is where future business leaders are educated. Hence, business schools can to some extent be 

seen as responsible for managerial actions and their impact on economic development and its 

consequences in social and environmental areas (Irwin, Salskov-Iversen & Morsing, 2011). Roos 

(2014), claims that many organizations articulate that they have a hard time to find the talent and 

employees they need. This put pressure on business schools to transform and produce graduates 

that have the right type of skills for this new, radically changing world. Roos (2014) also 

emphasizes the importance of merging business and academia far more than what’s present 

today. 

  

Swaen, de Woot & de Callataÿ (2011) argue that business schools must educate the students for 

the twenty-first century and the challenges of sustainable development rather than focus on the 

profit-first ideology. The relation between business and business education is clear and as 

business changes, so does business education sooner or later. Business schools are mirroring the 

change in requirements and nature of business which therefore will result in a new systematic 

redefinition (Escudero, 2001). 

 

Morsing & Saquet Rovira (2012) stress the fact that business schools stand in front of a huge 

challenge but also a great opportunity. They claim that business schools really need to 

understand and listen to what external actors have to say to be able to meet their needs. 

Industry-university collaborations, in which the theoretical knowledge of research and students is 

merged by real-life practice, is by many authors stressed as necessary to succeed with a 

development towards sustainability. Among these authors are Muff (2013) who highlights the 

importance of open collaboration between academia and practice, the gap that exists between the 



 

 

 

 

9 

parties today, and further, the need for improvement. Also the UN Global Compact initiated 

project PRME (Principles for Responsible Management Education) states; 

  

“Relationships, partnerships, joint activities between academia and practice is crucial for 

understanding the needs and possibilities of developing successful strategies of corporate sustainability and further 

develop strategies of how to adapt and adopt these in the academic platform”  

- (PRME B, 2016) 

 

Based on the outspoken need of a transformation in business as well as in business education, 

together with the stressed importance of increased partnerships, the study seeks to further 

investigate this transformation through the perspective of industry-university collaborations, and 

more exclusively the collaboration between the School and its partner companies.  

 

1.2 Empirical Setting 

The School of Business, Economics and Law at the University of Gothenburg has approximately 

4000 full-time students and around 300 faculty members. The School of Business, Economics 

and Law (hereafter named “the School”) consists of four departments; Business Administration, 

Economics, Law and Economy and Society. The School has a broad network with 100 corporate 

connections and 160 partner universities (Sundemo & Stenman, 2016). The management of the 

School began in 2011 to focus on how to include sustainable development in courses and 

programmes and during this time a working group was created to explore how to achieve this 

aim. By the time the School has formed a council for sustainable development (Handelshögskolans 

råd för Hållbar Utveckling - HRHU) to coordinate initiatives, support and be proactive with the 

overall aim at increasing the integration of sustainable development in courses and core activities. 

The School has a strong willingness to integrate issues of sustainable development into the 

education programs (Sandoff, Löfgren, Gipperth & Sundemo, 2013).  

 

The School is working with developing the education and enhance the integration of 

sustainability and responsible leadership practices within parts of the programmes’, but it could 

be argued that the actions in progress are still undermined in seen to the programmes’ as a 

whole. In connection to the discussion above, a need of a more efficient implementation and 

extended focus, need to be allocated towards sustainable development activities as well as an 

expanded focus of management students prepared with the skills and knowledge to meet current 

and future needs of the society. 

 

In the “Strategy of 2012-2016” the School claims that they need to evaluate how they can utilize 

their partner network as a room for discussions regarding the present and continuous changing 

demand after relevant competence in our society. The School continues with claiming that this 

will help them in their work with producing relevant research and education (the School of 

Business, Economics and Law, 2012). In the “Strategy of 2017-2021” the School describes the 
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collaboration between academia and corporate as essential in the development of building 

sustainable societies. The School has been renowned for integrating sustainability perspectives 

into the different study programmes and its aim is not only to integrate sustainability 

perspectives into courses but also focus on including more of global challenges in the curriculum 

(the School of Business, Economics and Law, 2017).   

 

One crucial aspect in the School’s new policy is to strengthen the programme curricula and 

develop the programmes in a structured dialogue with partners from the business community. 

The aim is to strengthen this cooperation with practice, equip students and the graduates of the 

School with knowledge and tools needed to contribute to a sustainable society and comprehend 

the concept of responsibility (the School of Business, Economics and Law, 2017). 

 

1.3 Purpose of the Study and Research Questions 

The purpose of the study is to investigate the perceived importance of industry-university 

partnerships towards sustainability, and more specifically the partnerships between the School 

and its partner companies.  

 

In the perspective of the partner companies, the study seeks to find out what attributes and 

competences are of importance in graduates to possess the ability to handle global sustainability 

challenges through the practice of responsible leadership, as well as what challenges and 

opportunities these partnerships may imply.  

 

The study aims to complement prior research by conducting the investigation in a corporate 

perspective in direct connection to the School as a preparing organ of knowledge and 

competences in graduates. This in order to contribute to a more streamlined competence match 

between academia and the business community in the adoption of sustainability and responsible 

leadership.  

 

The research questions that this study aims to answer are the following: 

 

How do the School and its partner companies perceive the importance of partnership towards sustainability? 

 

1.     What attributes and competences among graduates are required and desired by the partner companies of the 

School, related to sustainable development and responsible leadership?  

 

2.     What challenges and opportunities do the School and its partner companies identify within their 

partnerships? 
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1.4 Scope 

This thesis focuses on large, global companies, all partner companies to the School. Large, global 

companies have reached a certain level of maturity and their global presence make them more 

relevant for this study due to the crucial aspect of responsible leadership in the global arena and 

its consideration of globalization aspects. To enhance and develop the business education it is 

vital for the School to investigate what attributes and competences that are needed to succeed in 

this environment and what challenges these companies face. Furthermore, to enhance the 

education the School needs to consider the importance of how the two worlds of business and 

education can come closer to each other and utilize this collaboration. 

 

1.5 Disposition  

 
Figure 1.1. Thesis Disposition  
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2. Theoretical Framework 

 
This chapter will present the theoretical foundation of the study. It will begin with a definition of the concept 

sustainable development and responsible leadership, to further go into sustainable development and responsible 

leadership from two approaches, business and education, and lastly, an overview of industry-university partnerships 

as well as potential challenges. The chapter will end with a summary of the theoretical framework.  

 
 

 
Figure 2.1. Overview theoretical framework 

 

2.1 What is Sustainable Development? 

 

In the end of the 1980’s, the World Commission on Environment and Development investigated 

the relationship between economic development and environmental destruction. This have later 

come to be seen as a first step into an increasing sustainability trend in which the concept was 

globalized and became the foundation of a new global standard. The report “Our common future” 

(WCED, 1987), was written in 1987 under the leadership of the late leader of the WCED and 

simultaneous prime minister of Norway, Gro Harlem Brundtland, and hence the report is called 

the Brundtland commission. The Brundtland commission was the first of its kind to include 

economic, social, cultural and environmental aspects in the concept of sustainable development, 

and it was the start of the sustainability trend which is growing globally in a rapid pace. 

(UNECE, 2017). The commission defines the concept of sustainable development as following;  
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“Sustainable Development is a development that meets the needs of the present without compromising the ability of 

future generations to meet their own needs. It contains within it two key concepts: the concepts of “needs”, in 

particular the essential needs of the world’s poor, to which overriding priority should be given; and the idea of 

limitations imposed by the state of technology and social organization of the environment's ability to meet present 

and future needs. Thus the goals of economic and social development must be defined in terms of sustainability in 

all countries developed or developing, market-oriented or centrally planned.” 

 

- “Our Common Future” (WCED, 1987)  

 

Further, ISO 26000 (2010) defines sustainable development as; 

 

“Responsibility of an organization for the impacts of its decisions and activities on society and the environment 

through transparent and ethical behavior that 

 

* contributes to sustainable development, including health and the welfare of society 

* takes into account the expectations of stakeholders 

*is in compliance with applicable law and consistent with international norms of behavior 

*is integrated throughout the organization and practiced in its relationships”  

 

-  Lowellyne (2011) 

 

2.1.1 Agreement for Climate Change and 17 Goals for Sustainable Development  

 

On the 25th of September in 2015, the General Assembly of the United Nations, adopted the 

resolution “Transforming our world: the 2030 Agenda for sustainable development”. This post-2015 

resolution aims to state a plan of action for people, planet and prosperity with an extension of 

peace and partnership (UN General Assembly, 2015).  

 

The resolution includes 17 goals and 169 targets of human rights and sustainable development. 

This resolution is an extension to the UN Millennium declaration stated in the Millennium 

Summit in September 2000. It seeks to fulfill the needs that were not met during the 8 goals and 

15 year plan of the Millennium Declaration which includes gender equality, environmental 

stability as well as a global partnership for sustainable development.  

 

Poverty and extreme poverty is stated as the main global challenge and also as a foundational 

requirement for sustainable development. The resolution is a determined step to take action 

against urgent environmental challenges that include sustainable leadership of natural resources 

and waste disposal, together with sustainable production and consumption. This to ensure a 

sustainable environment as of today as well as for future generations. In cooperation with each 

other, these sectors seek to ensure human prosperity in terms of economic, social and 

technological development, simultaneous and in harmony with environmental needs.  
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In favor of the environmental needs of the world, the United Nations Framework Convention 

on Climate Change (UNFCCC) adopted the Paris Agreement at the 21st Conference of the 

Parties of the UNFCCC in Paris on the 12th of December 2015. The agreement was negotiated 

by 195 countries and signed by 146.  The head of the conference, and at the time foreign 

minister of France, called it a “historic turning point” in the development towards reducing 

global warming (Doyle & Lewis, 2015). 

 

The basic aim of the agreement, which together with the 2030 Agenda is seen to make the 

greatest global commitment for sustainable development yet (UNGC, 2017), and is described in 

the second article as;  

 

"(a) Holding the increase in the global average temperature to well below 2  °C above pre-industrial levels and to 

pursue efforts to limit the temperature increase to 1.5  °C above pre-industrial levels, recognizing that this would 

significantly reduce the risks and impacts of climate change; 

 

(b) Increasing the ability to adapt to the adverse impacts of climate change and foster climate resilience and low 

greenhouse gas emissions development, in a manner that does not threaten food production; 

 

(c) Making finance flows consistent with a pathway towards low greenhouse gas emissions and climate-resilient 

development." 

 

To ensure stable actions towards sustainable development and collaborative progress, the 

resolution aims to do so by fostering inclusive and peaceful societies. Without peace, sustainable 

development will be obstructed and fail to meet urgent social and environmental needs. Societies 

should be free from violence and fear in order to be given the best possibilities to develop 

sustainable structures and create the foundation of a mutual relationship towards a global 

sustainable future. Through the global partnership of this groundbreaking resolution, the lives of 

a substantial part of the world’s most vulnerable will be dramatically improved. With primary 

focus on fulfilling basic needs of the most vulnerable the partnership can, through strengthened 

global cooperation, be extended to include a larger segment and also generate a more powerful 

result (UN General Assembly, 2015). 

 

All three dimensions of sustainable development; economic, social and technological, are each 

crucial element to the summarized success of the agreement and are dependent on each other in 

mutual cooperation. 
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Figure 2.2. 17 Goals for Sustainable Development (UN General Assembly, 2015). 

  

2.2 Sustainable Development and Responsible Leadership in Business 

2.2.1 CSR 

Corporate Social Responsibility (CSR) is adopted and established in several companies today and 

has been explained by numerous definitions. Reasons for institutionalizing CSR in the 

organization could be to achieve a strategic advantage or political gain, self-interest or altruism 

(Doh & Stumpf, 2005). Clarkson (1995) proposed CSR to be a concept of companies being 

responsible to their shareholders but likewise to stakeholders such as workers, suppliers, 

environmentalist and societies. 

 

The World Business Council on Sustainable Development (WBCSD, 1999) describes CSR as; 

 

“Corporate social responsibility is the continuing commitment by business to behave ethically and contribute to 

economic development while improving the quality of life of the workforce and their families as well as of the local 

community and society at large.” 

 

Another example of a definition of CSR is the one of the European Commission (2011); 

 

“The responsibility of enterprises for their impacts on society…. To fully meet their corporate social responsibility, 

enterprises should have in place a process to integrate social, environmental, ethical and human rights concerns into 

their business operations and core strategy in close collaboration with their stakeholders.” 
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Lawrence & Beamish (2013) summarize corporate responsibility as a system of values and an 

attitude to direct a company to act with stakeholders’ needs taken into account. Furthermore, it 

is about acknowledging the integration of business, society and the environment. It is a culture 

where managers, employees, investors and consumers have a collective responsibility.  

 

2.2.2 Responsible Leadership 

2.2.2.1 Background 

 

A responsible person could be associated with a person who feels a genuine commitment to act 

responsibly and do what is right. A responsible business leader has a responsibility towards 

customers, employees, stakeholders and shareholders which refer to acting ethical and being held 

accountable (Waldman & Siegel, 2008). The theory of responsible leadership attempts to find the 

answer to who is responsible for what and towards whom in an interconnected business world 

(Voegtlin, 2012). 

 

Maak & Pless (2009) define responsible leadership as: 

“a value-driven and principles-driven relationship between leaders and stakeholders who are connected through a 

shared sense of meaning and purpose through which they raise to higher levels of motivation and commitment for 

achieving sustainable value creation and responsible change”. 

 

Pless (2007) claims that corporate responsibility is further related to responsible leadership. Pless 

(2007) argues that following skills are required for leaders of corporate responsibility; awareness, 

moral consciousness, caring, openness to diversity and an understanding of the obligations that 

comes with running a business in today’s society.  

 

Today’s leaders face many complex challenges and uncertainties. Influencing factors are political, 

economic, social and environmental changes and challenges, emerging technologies, and an 

increased consciousness for the environment. Simultaneously consumers are more and more 

aware of what they want and need. This new, uncertain, dynamic and fast-paced business 

environment characterized by challenges requires other attributes and skills than the attributes 

needed from traditional leaders. It is vital to do business with future generations in mind and 

highlight environmental and sustainability issues. These different prerequisites require a change 

in business leadership and the attributes and skills of a leader (Dassah, 2010). Both social and 

environmental forces have caused an increased attention towards responsible leadership (Pless & 

Maak, 2011). Businesses and leaders are expected to act and make sure the organization and its 

employees act responsibly and have a responsible culture in place (Maak 2007; Pless, 2007). 

Brown & Trevino (2005) also relate individual, organizational and systemic level scandals among 

businesses to the increased focus and strive for responsible leadership. Due to mentioned 
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factors, Pless & Maak (2011) find it logic with the quest among businesses to develop 

responsible leaders and make sure academics and future leaders understand both its origins as 

well as its outcomes.  

 

Responsible leadership is surrounded by multiple definitions and hence definitional issues arises 

(Waldman, 2008). Quigley et al. (2005) argue that responsible leadership is a multi-level concept 

which links individual, organizational and institutional aspects. Individual aspects such as ethical-

decision making and values, organizational factors and leadership which are related to corporate 

social responsibility and stakeholder theory while also bear in mind the effect from the 

institutional context, the cultural and societal settings such as collectivism and power distance 

(Pless & Maak, 2011). Doh & Stumpf (2005), argue that success is reached by a leadership based 

on core values and philosophies that mirror business principles and leadership practices that 

include a high level of ethical and moral behavior, which will have a favorable impact on 

organizational and societal prosperity. Further, Jones (1995) discusses the impact of ethical 

principles, cooperativeness, trust and trustworthiness that can result in great competitive 

advantage. He argues that a relationship based on trust, honesty and ethics are more likely to 

create and add good reputation and in addition influence a decreased opportunism through an 

expectation of responsible business behavior from their business partners.  

Figure 2.3 shows Doh & Stumpf (2005) framework of responsible leadership and governance 

which proposed three dimensions of responsible leadership and governance namely values-based 

leadership, ethical decision making and quality stakeholder relationships. Individual and 

organizational antecedents, including corporate social responsibility, together create a foundation 

for responsible leadership. 

 

Figure 2.3. “A framework of responsible leadership and governance: antecedents, construct and behavior” (Doh 

& Stumpf, 2005) 
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A firm's standpoint and use of ethical leadership practices will conclude in an increase in 

employer satisfaction, reduce legal problems and most likely promote ethical behavior both 

individually and organizationally throughout the organization (Trevino, Pincus Hartman & 

Brown, 2000). To generate a high level of internal trust and employee satisfaction, clear internal 

incentives and faith in the management team need to be in place. They also need to have the 

ability and integrity to make the best decisions for the organization as well as the society.  

Ethical behavior needs to be integrated in company culture and demands discipline and a wider 

understanding of how decisions may impact not just the organization but also the society 

(Trevino et al., 2000). To enable this organizational structure, quality stakeholder relationships 

are also of crucial importance. Relationships built on respect, trust and cooperation are of great 

importance internally and externally, both between companies and in relation to other social 

structures (Doh & Stumpf, 2005).  

Together with values-based leadership practices and ethical decision making comes a natural 

need of governance and accountability structures (Doh & Stumpf, 2005). Governance is by Doh 

& Stumpf (2005) explained as the structure that prevents managers to exploit their position in 

favor of opportunistic behavior. Governance is typically described in three perspectives; 

oversight of an independent board, pressure from investors and shareholders and a market for 

corporate control.  

The ability to hear and receive input from a number of channels throughout the organization is 

highlighted as one of the biggest challenges within organizational governance. Examples of this 

may be employee surveys, focus groups or other types of interactions. The feedback provided 

through these processes could be used in the creation of accountability structures and are said to 

enable and encourage this development. Further, Doh & Stumpf (2005), argue that an effective 

governance structure is one that is open for oversight and access towards internal and external 

parties in continuous channels on multiple levels throughout the organization.  
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Figure 2.4. Responsible leadership in global business (Voegtlin et al. 2012) 

 

Voegtlin et al. (2012) introduce a new model of responsible leadership and the organizational 

outcomes deriving from and influenced by responsible leadership. The outcomes are divided into 

three different levels; macro-level, meso-level and micro-level, and are all related to the rising 

challenges facing firms due to the globalization. The model indicates that globalization challenges 

can be approached through responsible leadership.  

 

Global business is today affected by the concerns deriving from globalization such as, on the 

macro-level, an expansion in the public awareness of the actions of the company and a 

sometimes decrease in moral behavior. This put pressure on the companies to assure their moral 

orientation (legitimacy) and preserve their trustful stakeholder relations. On the meso-level 

companies need to build an ethical culture within the company, leaders are required to act 

according to satisfying processes within corporate social responsibility and strive to make the 

employees feel a sense of meaning with their work. These outcomes of responsible leadership are 

due to an increased global competition between companies and their performance. Lastly, on 

micro-level, companies need to further motivate and engage their employees and create a good 

environment due to the increase in a culturally heterogeneous workforce (Voegtlin et al., 2012).  
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2.2.2.2 Attributes and Competences of Responsible Leadership  

 

Leadership could be described in many ways, Erpestad (2009) describes it as: 

 

“leadership is a mutable quality which needs to change as the context demands, but there are a few consistent 

characteristics or skill sets that successful leaders frequently possess”. 

  

It is essential for a responsible leader today to be able to manage a big portion of elements 

affecting the business and be able to see the big, holistic picture. According to Dassah (2010), the 

defining characteristic of a business leader today is a responsible leader who resonates with 

ethics. The leader is taking a long-term perspective rather than short-term profit and makes 

predictions about socio-environmental issues. 

  

Schraa-Liu & Trompenaars (2006) claim that a responsible leader must be responsible for 

incorporating diversity among the personnel as well as among global suppliers, customers and 

society as well as recognize environmental issues while acting responsibly towards the bottom-

line. Maak & Pless (2006a) also claim that the most relevant and important attributes are 

relational intelligence and moral character. Relational intelligence encompasses ethical and 

emotional intelligence. Ethical intelligence includes moral awareness, moral reflection and critical 

thinking skills as well as moral imagination. Emotional intelligence includes four skills which are 

using, understanding and managing and identifying emotion (Zaccaro, Kemp & Bader, 2004). 

Lehmann (2008) suggest four crucial attributes of a responsible leader; business insightfulness, 

developed professionalism, ability to create wealth and reinforce shareholder value in the long-

term. Dassah (2010) concludes that many attributes can be related to responsible leaders but the 

key attributes have the same base that relies on relationships and morality. Relationships cover as 

mentioned relational intelligence and its components emotional and ethical intelligence. Morality 

is based on trust, legitimacy, integrity, respect, accountability, honesty, active citizenship and 

introspection. Dassah (2010) further argues that these attributes are not just critical but need to 

be developed and an important part in developing future business leaders and their attributes are 

business schools.  

 

Below in table 2.1., Wilson, Lenssen & Hind (2006), present the top ten individual attributes for 

responsible leadership as presented by Dassah (2010).  
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Attribute Percentage of respondents rating it as 
very important 

Respect for employees at all levels 77 

Honesty and trustworthy 76 

Will not be complacent and assume things  72 

Commitment to growth and development of 
employees  

66 

Will not let unethical behavior go 
unchallenged  

63 

Being honest and open with staff in the 
organization  

61 

Questioning business as usual by being open 
to new ideas, challenging other to adapt new 
way of thinking  

60 

Respect for diversity and equal opportunities  58 

Taking a strategic view of the business 
environment 

57 

Ethical behavior embedded in personal 
actions and day-to-day behavior   

57 

 
Table 2.1. Top ten individual attributes of responsible leadership - Wilson et al., 2006 - seen in Dassah 
(2010) 
 
According to Longsworth et al. (2012) important leadership insights for a sustainability executive 

are the following; having a broad access to and view across the business, understand big amounts 

of data, be able to inspire and create a vision, be a good communicator, create engagement 

among employees, build relationships among divisions, see ahead and be aware of external 

environments, follow good examples and finally be patient, passionate and have a long-term 

perspective. However, research confirms that one attribute which outweighs all other attributes 

or competences is “having the right attitude” (Muff & Mayenfisch, 2014).  
 

According to Rose, Gordon & Hattingh (2010), responsible leadership should focus more on 

strategic alignment and have leaders that are able to fit to the society and circumstances of our 

time. Responsibility should be shared, without diluting accountability. Cameron & Caza (2005), 

emphasize that responsible leadership is synonymous with accountability and also about acting in 

a proper way, be empowered and have a clear vision of the future. 

 

Responsible business leaders must understand the complexity of individuals, the complexity of 

relationships both within and outside the organization and all other layers of complexity that face 

businesses. In this complex world the responsible leader must be able to find opportunities and 

value and decide which ones to focus on (Prat-Pubill, 2010). Leaders must be aware of, consider 

and prioritize the key issues related to the global strategic objectives. This is what responsible 
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leadership should begin with, not with powerful stakeholders or the triple bottom line (Rose et 

al., 2010).  

 

Skills of a responsible leader are furthermore coordinating, integrating and contextualizing ideas 

and actions, make sense out of ideas and actions, effective communication, emotional 

intelligence, qualitative and quantitative measurement skills, having a systems approach and 

organizational learning and lastly encourage collaboration (Lawler, Mohrman et al., 1995; Sadler 

2001; Day et al., 2004; Ancona, Malone et al., 2007). Other competences today’s students lack 

according to firms are adaptability, time management and communication skills (Pujol-Jover, 

Riera-Prunera & Abio, 2015).  

 

Roos (2014) claims that future leaders must possess the abilities of sustainable global thinking, 

innovative and entrepreneurial talent, international experience, creativity, holistic view as well as 

an ability to manage complexity.  

 

 

2.2.2.3 Global Responsible Leadership 

 

The United Nations founded the UN Global Compact in 2000 which includes ten principles 

within four main areas; human rights, labor, environment and anticorruption (Appendix D). 

These ten principles should create a foundation of joint universal values for companies who 

work globally and simultaneously progress the goal of developing a more sustainable world, set 

by the United Nations. A globally accepted value system is fundamental when deciding what 

truly global responsible leadership is. It is also a reason to why companies should integrate these 

ten principles into strategies and operations, engage with the UN Global Compact and take 

action in UN goals and issues. These three criteria’s (the headlines in the circles in figure 2.5.) 

are also what is included in the Blueprint model for Corporate Sustainability Leadership within 

the Global Compact (UNGC, 2010).  
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Figure 2.5.  Blueprint model (UNGC, 2010)  
 

The UN Global Compact is a voluntary initiative established through CEO commitments and 

their willingness to realize universal sustainability principles. The UN Global Compact requires a 

different type of leadership, namely global responsible leadership and the participating 

companies and their business leaders strive to carry out responsible and sustainable business 

practices (Lawrence & Beamish, 2013).  

 

 
Figure 2.6. The unique role of the UN Global Compact to 2030, UNGC (2017) 
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In relation to the UN report “Transforming our world: the 2030 Agenda for sustainable development” (UN 

General Assembly, 2015), together with the Paris Climate Agreement (UNFCCC, 2015), the UN 

Global Compact have stated a new vision to have an impact to that these goals are reached. The 

Paris Climate Agreement and the 2030 Agenda together create the most powerful common 

agenda ever set in achieving peace and a sustainable future for the planet, and in which the 

business community is highlighted as a crucial player for a successful transformation (UNGC, 

2017). As a catalyst in the global business community, the UN Global Compact have the 

responsibility to have an impact on and include the private sector to fully collaborate in this 

transformation.  

 

Figure 2.6. shows a mapping of the UN Global Compacts unique role in the development of 

reaching the UN Global Compact 2030 Vision (UNGC, 2017), highlighting 4 main focus areas, 

(1) Responsible Business & Leadership Practices, (2) Sustainable Development Goals (SDGs) as 

the light house, (3) Global/Local Platform & Connector and (4) Impact, Measurement & 

Performance. Through these focus areas, the UN Global Compact seek to “create a global movement 

of sustainable companies and stakeholders to create the world we want”.  The vision 2030 is aiming to drive 

business action in connection to the SDGs (UN General Assembly, 2015), and doing so 

particularly through UN partnerships and business innovation, all with a foundation in the ten 

principles of; human rights, labor, environment and anticorruption (Appendix D). 

 

 

2.2.3 Challenges of Responsible Leadership 

 

Wilson (2007) claims that the biggest challenge that all businesses encounter today is the 

challenge and increasing stress on companies to have a positive impact on society that goes past 

the conventional benefits. Leaders need to be able to engage employees in collective goals while 

assessing conflicting demands. Today’s leaders must be able to handle change and deal with 

sustainability challenges. Leaders are required to collaborate and cooperate more than before and 

manage clashing interests (Lawrence & Beamish, 2013). 

  

Another challenge is what is socially acceptable within a business as well as conflicting values 

between continents, which makes the implementation of corporate responsibility on a global 

scale difficult (Lawrence & Beamish, 2013).  Lawrence & Beamish (2013) further argue that these 

different needs between parties involve making tough decisions and require leaders who can 

manage financial, natural and human resources in an effective and responsible way. Leaders 

today are uncertain what they are able to do to improve and perform regarding environmental, 

social and sustainability goals. It is also a challenge for managers today to create a good picture 

and understanding of beneficial outcomes in the future (Weybrecht, 2013).  
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Lozano (2009), mentions the challenges of responsible leaders as being responsible for putting 

things in a context as well as being able to choose between all the options a business is facing in 

this complex world of today. It is also a challenge to manage a more complex organization with 

employees with different cultural and educational backgrounds. Furthermore, Lozano (2009) 

mentions that business leaders must comprehend the values of the employees and how to align 

their interests. To realize that the values work as a guidance for the employee's, continuous 

personal and professional development should be in place. Another challenge for a responsible 

leader is to see the advantages and disadvantages of using various organizational models that 

concerns communication, motivation, trust and exchange etc. These frameworks are not 

established and thus need to be created. To succeed with the purpose of the organization the 

values are crucial. Leaders of today battle with fulfilling stakeholders’ interest and accomplish 

growth while at the same time balance human needs and broader responsibilities (Hargreaves & 

Fink, 2006).  

 

 

2.3 Sustainable Development and Responsible Leadership in Higher 
Education 

2.3.1 Definition of Sustainable Development in Higher Education  

 

With the Stockholm Declaration in 1972 (UNESCO, 1972), sustainable development for higher 

education was defined as a way to;  

 

“broaden the basis for enlightened opinions and responsible conduct by individuals, enterprises and communities in 

protecting and improving the environment in its full human dimension''  

    - (UNESCO, 1972, Principle 19)  

      

The Stockholm Declaration was the start of an increasing importance and acceptance of 

sustainable development as a concept as well as an influence for further declarations and plans of 

action towards change (Wright, 2002). This declaration, consisting of 24 principles, was the first 

of its kind to address and discuss sustainability as a matter of importance for higher education 

even though sustainability was not a main focus for the conference as a whole. Rights of nature 

and intergenerational equity were concepts that were stated as a step to;  

 

“improve the human environment for present and future generations - a goal to be pursued together with, and in 

harmony with, the established and fundamental goals of peace and world-wide economic and social development''  

 - (UNESCO, 1972)  
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Swedish universities are since 2005 regulated by the government to include consideration of a 

sustainable development in all higher education. In 1 Chapt. 5 § of the Swedish Higher 

Education Ordinance (SFS 1992:1434, 2017), it is stated that:  

 

“In the course of their operations, higher education institutions shall promote sustainable development to assure for 

present and future generations a sound and healthy environment, economic and social welfare, and justice.” 

 

This statement was the first on the path to loud and clear determines the direction of the 

development of Swedish higher education.  

 

Further, Lawrence & Beamish (2013) refer back to another set of principles by the UN Global 

Compact. They mean that the ten principles, presented in Appendix D, should be understood 

and recognized by all business students today and as well their complexity in terms of successful 

business implementation in both developing and developed countries. They describe the main 

challenge as;  

 

“facing educators committed to the UN Global Compact ideals is how to cultivate the skills and knowledge that 

are the basis for responsible leadership. Academic struggle to find integrated materials that look at this topic from 

a multinational, interdisciplinary perspective”  

- (Lawrence & Beamish, 2013) 

 

2.3.2 Responsible Leadership in Management Education 

 

Dyllick (2015) argues that for business schools to keep their legitimacy and regain it, it is a call 

for business schools today to transform themselves. The transformation is also crucial to be able 

to provide a solution to responsibility and sustainability crises. A major change in management 

education is needed but also within management research and faculty. The role of business 

schools today is as institutions with a significant, public responsibility. Business schools today 

need to understand their role in educating the leaders of tomorrow and question if they develop 

students with the competences they require to be able to solve the issues the society collectively 

is facing.  

 

According to Irwin et al. (2011), business schools are central in the process of creating new 

economic, social and environmental conditions and will always need to reflect upon how to keep 

up with the progression in knowledge relevant to society within theory, education, empirical 

research, practice-orientation and dissemination. Furthermore, it is business schools’ duty to 

contribute to society through these five areas previously mentioned. 

  

The increased pressure on both businesses and business schools to act as socially responsible 

institutions requires consideration if the institution act responsible also in its day-to-day work 

(Losada et al., 2011). It is crucial that the values also are something the institution lives up to. It 
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is not only about introducing new courses or changing curricula. A business school that state that 

it is focusing on responsibility must make sure the managers and all management subsystems act 

responsible in its day-to-day reality. Escudero (2011) claims that the schools who will go winning 

out of this are the ones who are able to change its education and organization towards the 

innovation of sustainability and technology. To succeed with this the dean and directors’ must be 

persistent and clear about their vision.  

 

Furthermore, to succeed with the quality of the education and its relevance towards society, a 

partnership-type relationship is needed. It facilitates the reflection of current demands and focus 

in the curriculum. The companies chosen to be associated with the school indicate the focus of 

the school and how they define themselves, for example entrepreneurial companies to an 

entrepreneurial school. Also, the people invited to give presentations indicate the focus of the 

school (Losada et al., 2011). These partnerships are also considered as vital to be able to succeed 

and to collaborate in relation to CSR, sustainable development and globally responsible 

leadership. These parties cannot succeed separated from each other. Business schools should 

thus include dialogue and consultation with the different parties, include and involve in 

alternative ways of collaborating with business, governments, civil society, artistic communities 

and investors etcetera (Swaen et al., 2011).  

  

2.3.3 Principles for Responsible Management Education 

 

Principles for Responsible Management Education, PRME, is a task force founded on initiative 

from the UN Global Compact together with leading institutions for education during the Global 

forum "Business as an Agent of World Benefit" (PRME A, 2017).  PRME has formed 6 main 

principles, which define sustainable development in higher education, as a platform for business 

schools and a foundation for responsible management education in the world (PRME B, 2016). 

 

The previous UN Secretary-General Ban Ki-Moon acknowledged the advantages of the 

principles of PRME at the Global Compact Leaders Summit in Geneva in 2007 by saying; 

 

“The Principles for Responsible Management Education have the capacity to take the case for universal values 

and business into classrooms on every continent. “ 

-  (Escudero, 2011) 
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Figure 2.7. Six principles of PRME - (PRME B, 2016) 

 

Based on these six principles, the main purpose of the PRME initiative is to prepare future 

leaders and lead professional development towards a responsible and sustainable business 

practice (PRME B, 2016). Development as such, is in need of foundational and drastic changes 

in code of conducts, accountability, responsibility and commitment to transform and change the 

way of doing business in order to adapt and enhance environmental, social and economic 

sustainability (Khurana, 2010). The PRME initiative has in its structure been said to be the 

number one catalyst of transforming and integrating sustainability and responsible management 

in business education to meet the demands of a societal stability and responsible economy 

(Rasche & Kell, 2010).   
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Principle 1 in PRME “Purpose” is, as stated above aiming to;  

 

“develop the capabilities of students to be future generators of sustainable value for business and society at large 

and to work for an inclusive and sustainable global economy”  

- (PRME B, 2016) 

 

The emphasize on the purpose of business school’s within today's’ society and for the twenty-

first century is not only regarded within PRME but also frequently mentioned in literature, such 

as Swaen et al. (2011) who argue that business schools must educate the students for the twenty-

first century and the challenges of sustainable development rather than focus on the profit-first 

ideology. Poff (2010) also stress the purpose of universities in the 21st century as educating their 

students, and soon to be graduates, in ethical or responsible leadership. Poff (2010) argues that 

since ethical failure is so notable and unethical practices within business have been led by highly 

educated people in top positions, universities must include moral reasoning in curricula. Within 

the literature about failure of universities, much of it emphasizes the absence of educating 

integrity (Poff, 2010). Faculty and leaders in education should, together with leadership in 

business and politics, discuss what the university should do to assist in ethical and responsible 

leadership in the world. 

  

“One thing is clear - the continuance of business as usual and leadership as usual is not sustainable for the 

majority of the world’s population.”   

- (Poff, 2010)  

-  

2.3.4 The Collaborator Method  

 
The World Business Council for Sustainable Development does in “Vision 2050” present a way 
for creating a sustainable world, in which “people can live well, and within the planet’s resources, by mid-
century” (WBCSD, 2010). The Global Responsible Leadership Initiative presented in 2012 the 
“Vision 50+20”, a joint initiative with the aim to learn and create new ways to reinvent and 
transform management education for the coming 20 years. This in order to offer a disruptive and 
alternative development to meet the needs of a rapidly changing world. 
 
Muff (2013), presents an extension to the “Vision 50+20” in which she illustrates a method for 
transforming and implementing a new way of educating responsible leaders for sustainable 
societies. This method, visualised in Figure 2.8., is built as a coalition of three different roles; 
educating, enabling and engaging, overlapping in one collaboratory platform in which all 
stakeholders have an optimal place to meet. This collaboratory place enables stakeholders to 
discuss and visualize problems together to reach new solutions for common issues of different 
magnitude. Each role includes a number of underlying challenges of which Muff (2013) have in 
particular identified three for each role;   
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(1) “Educating and developing globally responsible leaders”  
 

Transformative learning - This crucial state in leadership development relates to the task as a 
combined development together with the world and in which this individual identifies a 
personal responsibility to “co-create a world in a interconnected, deriving process.” The 
transformative learning seeks to explore and expand existing structures to find innovative 
solutions.  
 
Issue-centered learning - Redirect focus from subjects to current issues of economic, societal 
or environmental art. To be able to adapt and understand changing markets and business 
environments, decisions need to be made in cooperation between affected stakeholders.  
      
Reflective practice and fieldwork - To create the best possible foundation for a responsible 
leader, there is a need for combining both theoretical education and fieldwork to create a 
foundation for reflection of collected experiences. The level of self-reflection favourable 
does many times require an additional external factor in form of a coach or a mentor. 
 

(2) “Enabling business organizations to serve the common good”  
 

Research in service of society - This way of conducting research seeks to create a  societal 
connection between researchers and stakeholders alongside a critical academic 
perspective.  This open cooperation between stakeholders is argued to enable a 
development reflecting the active business environment based on current issues.  
 
Supporting companies toward stewardship - In order to support businesses towards 
stewardship, there is a need to fill the gap between the academic research and corporate 
practice. This to create a long-term, future-oriented perspective which allows to spread 
outside the box.   
     
Accompanying leaders in their transformation - Existing leaders need support to retrain for 
adaption to a future-oriented business. To enable leaders to transform the authors 
present the need for a cooperation between business schools, corporations and other 
external management training facilities in order to give the leader the best possible base 
for reflection and development.  
 

(3) “Engaging in the transformation of business and the economy” 
 
Open access between academia and practice - Business schools need to take advantage of 
business and public organizations as well as NGO’s. This to enable a foundation for 
shared knowledge and insights between faculty in academia and people active in a 
business environment, both in learning and in research.  
 
Faculty as public intellectuals - Faculty and scholars needs to be highlighted and rewarded for 
taking the place as educators and knowledge ambassadors. There is a need for scholars to 
not only share their knowledge through academic research but also take place in the 
public room to provide knowledge and critical perspectives on development processes. 
 
Institutions as role models - Business schools need to take lead in a fundamental 
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organizational transformation in which higher education is structured, financed, 
governed, selecting and in how they create value. Business schools as institutions 
together with its leadership and faculty need to be the change they wish to see in other 
actors taking part in the society. The schools need to provide the theoretical foundation 
of how to reform and adapt to a future needs in management education to mirror the 
societal situation. 
 

(4) “The collaboratory the meeting place of the three roles” 
 

The collaboratory offers a space where all domains overlap in which all stakeholders can 
meet to address and solve issues under the influence of different perspectives from all 
members of a community. The platform enables knowledge sharing and developing new 
methods to meet and handle new societal situations (Muff, 2012). Muff (2013) discuss 
the collaboratory in three main sections: 
 
(1) “As the preferred place for stakeholders to meet” - a place where all stakeholders are allowed 
to meet on equal terms  and where issues can be discussed with perspective from actors 
in the public room as well as the academic institutions, including different demographics 
and cultures. 
 
(2) “Where all three domains overlap and where the vision truly comes alive” - to create a space 
where research and education can develop together to create sustainable and responsible 
leaders in co-creation towards a society-serving management education. 
 
(3) “Collaborative action learning and research platforms organized around regional and global issues” - 
A collaboratory can take place in organizations, communities in business schools or 
between business schools and practice. The value is identified in its issue-centered 
structure, in which academia and practice can meet in an equal arena developing new 
structures from current societal issues if they so are socially, economic or environmental. 

 
Figure 2.8. The Collaborator method (Muff, 2013) 
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2.4 Partnership and Collaboration  

 

Within the business community, sustainability has become an essential and demanding principle. 

Companies today should not only generate profit, they should also do it in a sustainable and 

responsible way in which they protect the environment and generate societal value (Orecchini, 

Valitutti & Vitali, 2012). Universities have been seen to have a basic function of creating 

knowledge through research and further spread that knowledge to the society through education. 

Universities may not, in difference to the industry, have economic performance and profit as 

main focus even though it naturally plays a great role in that type of development (Orecchini, et. 

al., 2012).  

 

Leaders from different industries and sectors agree upon that collaboration being one of the keys 

to sustainability and to solve the environmental and social challenges society encounter today. 

Copenhagen Business School (CBS) emphasizes the challenge that comes with sustainability but 

also stress all opportunities for universities, companies and other actors to collaborate in an 

useful way for society (Network for Business Sustainability, 2017). 

 

The complementing structures in business and academia have shown to be beneficial in creation 

of sustainable innovations. This co-evolution process is seeked to be strengthened through an 

active development of knowledge utilization as it is created. Furthermore, to efficiently include 

and reflect upon current needs of an inclusion of industry in higher education (Orecchini et. al., 

2012). Lee (2000), states a number of reasons for collaboration between academia and industry 

including “to develop products and processes”, “to conduct research leading to new patents and to improve product 

quality” and “to recruit university graduates” on the business side and, “to gain insights in the area of one’s 

own research”, “to further the university’s outreach mission”, and “to test the practical application of one’s own 

research and theory” on the academic side.  

 

Santoro (2000), discusses a two-way positive linkage in the correlation between intensity of 

industry-university collaboration and tangible outcomes. Further, Pertuzé, Calder, Gretzer & 

Lucas (2010), gives seven practices, highlighted as successful in industry-university collaborations 

that have shown to have generated major outcomes in terms of production of new innovations, 

solutions to problems and generation of new intellectual property. These include “investment in 

long-term relationships, “establishing strong communication linkage with the university team”, building broad 

awareness of the project within the company” and “support the work internally both during the contract and after, 

until the research can be exploited”.  

 

Roos (2014) emphasizes the lack of practical wisdom within business education which enables 

graduates to make good decisions when entering the labor market. Business schools should 

facilitate for students to work in real companies, have entrepreneurial workshops, customized 
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instructions, virtual learning and a growing trend is to create MOOCs (massive open online 

courses). Roos (2014) argues that business education today fall behind both within today’s 

technology and to educate future leaders with relevant skills.  

 

PRME did in 2015 publish a report on partnerships between business community and business 

schools to advance sustainability, in purpose of being an inspiration to potential initiatives and 

actions. Collaboration between the business community and business schools are based on the 

creation of mutual value and the co-creation of solutions for global sustainability challenges. 

Among many benefits of an increased partnership is for business a new and fresh input in 

current and future challenges, but also to scan for talent and future employees, shown in figure 

2.9. For business schools, partnerships enable a real-time supported curriculum included real-

world challenges, and enables graduates to be better prepared to face real-world sustainability 

challenges (PRME C, 2015).  

 

Business Partners are looking to:  
 
•   Develop partnerships with a strong value   
proposition through projects that have a clear 
business case  
•   Connect with academic institutions that 
specialize in similar issues and core 
competencies  
•   Help shape the programmes they 
participate in  
•   Gain access to students/future hires and 
introduce them to their brand and company 
culture 

Academic Partners are looking to:  
 
•   Solve real problems, co-create solutions, 
and improve future partnerships by learning 
from the process  
•   Leverage and advance the core expertise 
areas of a university, aligning faculty research 
interests with industry needs  
•   Develop robust, multi-dimensional, and 
long term partnerships  
•   Deliver for the company while creating 
learning and career opportunities for students 

Figure 2.9. Outlooks for partnership, (PRME C, 2015)   

 

2.4.1 Benefits with Industry-University Collaboration in Higher Education  

 

The literature review has shown a more extensive research of the benefits of partnerships and 

collaborations rather than challenges or barriers which naturally created a larger focus towards 

these. Aizpun, Sandino & Merideno (2015), argue that university students today many times feel 

that the knowledge creation offered in their education is not compatible to real world 

phenomena and are built in black or white structures with one possible answer. These structures 

are argued to destroy student creativity which is considered to be of great importance, even of 

the same importance as literacy and should therefore be handled in the same way (Robinson, 

2009). Real-world cases are not limited to solely one solution, they could be engaged in many 

different ways and creativity is therefore a crucial attribute of any employee.  
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Business schools today initial new ways of developing relevant competences in students within 

sustainability education. In addition to embed sustainability into curricula and create new 

programs and courses, business schools also establish an opportunity for students to experience 

real-world challenges (NBS, 2017). Other success stories for developing responsible managers 

have provided sustainability-focused exchange and learning opportunities, students have worked 

with real-world, supervised projects and students have been engaged in co-organize educational 

events (Hicks, 2017). 

 

Aizpun et al. (2015), give a more specific picture of the benefits of industry-university 

collaborations in education. In the aspects presented by Lee (2000) above, discuss this in forms 

of the idea of creating a mutual platform in which students can create new ideas, products and 

projects. The students create an idea bank which opens up for an industry-university platform. In 

this platform the idea bank can come to life together with practice and an exchange between 

students and companies is enabled. Figure 2.10. presents a schematic diagram of educational 

benefits as a result of an industry-university collaboration.  

Figure 2.10. - Educational benefits of collaboration (Aizpun et al., 2015) 

 

Besides the benefit of increased creativity, Aizpun et al. (2015) also discuss how creativity lead to 

other critical aspects (see Figure 2.10.) of educational benefits and creates an understanding in 

how ideas based on theory can be grown into something that could be applied in a real world 

setting. As presented in the previous section above, PRME C (2015) also stress the benefits of 

the collaboration with graduating future leaders who in a more effective way are prepared to 

encounter real challenges and how to reflect upon issues companies face today and in the future. 

The collaboration also facilitates real-time curriculum adaption for universities. 
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Benefits for university and education to engage in cooperations with companies are furthermore 

an opportunity to access managerial experience, enhancement of reputation and a possibility to 

test existing theories (Valentin, 2000). The cooperation has positive effects on education and can 

lead to new ideas of research (Bruneel, D’Este & Salter, 2010).   

 

AACSB, the world’s largest association of business schools, has a vision for the future where 

business schools should challenge the way they think, organize and act as well as their 

relationship to society and business community (AACSB, 2016). Business schools should 

implement strategies where they are positioned in the intersection of academia and practice. The 

intersection and space between theory and practice could include the partnership between the 

school and industry where platforms for new management ideas could be shared. The 

partnership could focus on education and training to support and customize needs. AACSB 

(2016) further stress the necessity of these two actors to collaborate more, in order to co-create 

ideas and to co-educate talent.  

 

Brandt et al. (2008) mention different ways and activities of interacting within education-related 

collaborations. The ambition of these collaborations is to create students with an entrepreneurial 

attitude, make the knowledge flow between the actors and create an opportunity for building 

new networks. Collaboration through advisory boards, usually with local firms, can focus on 

curriculum, course structure etcetera to develop the educational programs. Other collaborations 

with local firms but with focus on learning processes and teaching include activities of real-life 

business cases, thesis advice, internships or firms lecturing. The third type of collaboration is the 

transfer between the industry and education by having local firms visiting career fairs, mentoring 

or career advice activities and trainee positions (Brandt et al., 2008). 

 

2.4.3 Benefits with Industry-University Collaboration in Business 

 

Collaboration between university and industry is not a new phenomenon, what’s new is the 

viewpoint of the importance of the collaboration related to economic issues, growth and 

innovation. One area with increased focus between universities, private and public organizations 

is on collaborations within open innovation (Chesbrough, 2005). Firms collaborating with an 

university get an opportunity to develop a relationship together with the university to create 

innovation actions and access competences.  Other positive aspects of the collaboration is an 

opportunity for the firm to guide what is included in the programs as well as the program quality 

and thus shape students with competences relevant for the firm and the industry. The ambition 

of education-related collaborations is to make the students ready for the real world, make them 

employable and transfer knowledge from both parties (Chesbrough, 2005).  

 

Valentin (2000) mentions various benefits for the industry to cooperate with universities. 

Benefits mentioned are; accessing the university’s resources, upgrading of competences, 
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opportunity to maintain and/or improve its competitive advantage and get a database of 

potential employees (from the graduating students). It could also include reduced costs and 

financial benefits. Another motivation to cooperate is the improved reputation. 

 

The cooperation between university and industry should also be recognized as a mean to realize 

progress and sustainable development (Bektaş & Tayauova, 2014). The partnership between 

business schools and companies should yield a win-win partnership. The benefits for business to 

partner with business schools are several. Some benefits mentioned for businesses, in the PRME 

report “Partner with Business Schools to advance Sustainability “ (PRME C, 2015), are for 

example the opportunity for businesses to market their approach towards sustainability and the 

opportunity to access innovative ideas. Furthermore, businesses are able to engage their 

employees in sustainability topics and utilize the business schools as a neutral environment for 

different stakeholders to come together and share information. The partnership is also beneficial 

due to the possibility to ensure that future employees have the right skills and knowledge related 

to sustainability.  

 

2.4.4 Challenges with Collaboration 

 

One major barrier for cooperation between university and industry are the cultural differences 

that exist (Valentin, 2000).  Divergence in objectives and interests is a frequent obstacle which 

affects the collaboration. Other obstacles to collaboration are communication problems and 

restrictions of for example research topic or publishing results set by the industry. 

Communication problems between university and industry might exist due to a lack of interest 

from the industry in the services provided of the university. The university on the other hand has 

neglected the demands coming from the industry. As mentioned, the culture is a huge obstacle 

and one example of a difference is the rigid and bureaucratic university while firms need to be 

flexible. Industry tend to have more of a short-term focus while universities’ have a long-term 

focus (Valentin, 2000).  Another aspect is the difference in expectations of partnerships (Bruneel, 

et al., 2010).  
 

Bruneel et al. (2010), find trust being one of the most crucial aspects for overcoming barriers in 

collaborations between university and industry. Trust is often created from long-term 

interactions and mutual understanding of each other's objectives. The face-to-face contact 

between the parties is vital and it should be many different channels and ways of interacting with 

each other to be able to overcome barriers. Experience of collaborating with each other could 

also decrease the risk of barriers for collaboration.  
 

Hughes (2001) mention the value system of universities as a barrier within these kinds of 

collaborations and the heavy focus on the terms and conditions set by the university.  Another 

weakness is the focus of the needs of the university rather than the industry’s needs. All these 

aspects decrease the chances of succeeding with the collaborations.  
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Another barrier mentioned by Hughes (2001) is whether the focus of an educational project 

done by the students should have a useful outcome for the company or rather focus on the 

education of the student, this mismatch in understanding the outcome of the project requires a 

clear dialogue before entering the project.  

 

2.5 Summary Theoretical Framework  

 
 

What is sustainable development? 

  

As a first step on the path towards a more sustainable future was the Brundtland report, 

published in 1987 and what was come to be the first global standard for sustainable 

development. The report revolved around needs and how those needs should be met by 

environmental, economic and social sustainability and stressed the fact of creating a sustainable 

world for today, tomorrow and for future generations (WCED, 1987). 

 

A number of reports have since then followed with the same value base, the latest, “Transforming 

our world: the 2030 Agenda for sustainable development” (UN General Assembly, 2015). The 17 global 

goals and 169 sub targets should lay the foundation of business, education and society. The goals 

are built around five main areas people, planet and prosperity with an extension of peace and 

partnership. The 2015 Paris agreement for Climate Change (UNFCCC, 2015), with the basic 

aim of limiting greenhouse emissions and keeping the global average temperature stable well 

below an increase of 2  °C, is in addition to the 2030 Agenda for sustainable development seen 

as the greatest global commitment for sustainable development yet (UNGC, 2017). 

  

Sustainable Development and Responsible Leadership in Business 

  

Responsible leadership is by Maak & Pless (2009) defined as; 

  

“a value-driven and principles-driven relationship between leaders and stakeholders who are connected through a 

shared sense of meaning and purpose through which they raise to higher levels of motivation and commitment for 

achieving sustainable value creation and responsible change”. 

The new uncertain and fast-pace business environment leaves requirements for a new type of 

leadership, a leadership that takes future generations into consideration as well as sustainability 

issues of today (Dassah, 2010). These needed changes are of individual, organizational as well as 

institutional aspects such as corporate responsibility structures, ethical and value-based decision 

making and power distance (Quigley et al. (2005). Globalization bring a new need for this type of 

leadership as an expansion naturally bring an increased public awareness and higher pressure to 

keep a certain level of legitimacy towards the business (Voegtlin et al., 2012).  
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Crucial attributes and competences for responsible leadership are mainly morality connected 

such as, moral consciousness, openness to diversity, cooperation, trustworthiness, respect, 

integrity, honesty and introspection among others (Pless, 2007), see also table 1.1. Responsible 

leadership is further discussed in terms of relational, ethical and emotional intelligence. Maak & 

Pless (2006a) argue that relational intelligence encompasses ethical and emotional intelligence. 

Ethical intelligence includes moral awareness, moral reflection and critical thinking skills as well 

as moral imagination. Emotional intelligence includes four skills which are using, understanding 

and managing and identifying emotion (Zaccaro, Kemp & Bader, 2004). 

Challenges highlighted within the field of responsible leadership is that leaders need to be able to 

engage employees in collective goals while assessing conflicting demands. Leaders are required to 

collaborate and cooperate more than before and manage clashing interests in a responsible way 

that require prioritizing (Lawrence & Beamish, 2013). Lozano (2009), mentions the challenges of 

putting things in a context as well as be able to choose between all the options facing a business 

in this complex world of today. It is also a challenge to manage a more complex organization 

with employees with different cultural and educational backgrounds as a result of an increased 

globalization. 

Sustainable Development and Responsible Leadership in Higher Education 

  

Business schools of today are required to transform themselves, in the actual management 

education, faculty and management research. This to keep and regain their legitimacy (Dyllick, 

2015).  In terms of keeping legitimacy, business schools need to understand their part and 

responsibility in educating leaders for tomorrow's businesses and for the needs of society 

(Dyllick, 2015). This needs to be done by real commitment were these values are fully integrated 

not just in the documentation, but also in the day-to-day operations (Losada et al., 2011), 

through education, theory, empirical research, dissemination and practice-orientation (Irwin et 

al., 2011). 

  

To succeed with a transformation towards responsibility and sustainable development, the dean 

and executive team need to be clear and deliver a clear vision (Escudero, 2011). The school 

needs to engage in partnerships with other actors in purpose of facilitating a reflection of current 

demands from business, government, civil society, communities and investors. 

 

The UN Global Compact initiated project, PRME (Principles for responsible management 

education), aims to define sustainable development in education as well as lay a foundation for 

responsible management education in the world through six main principles; purpose, values, 

method, research, partnership and dialogue (PRME B, 2016). The six principles of PRME seek 

to prepare future leaders to meet the demands of a sustainable business environment and the 

society (Rasche & Kell, 2010).  Seen to that the world on a regular basis can follow ethical 

failures and unethical practices within business led by highly educated people, educational 

institutions need to transform the education to include a larger part of moral reasoning (Poff, 

2010).   
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Muff (2013), presents an extension to the WBCSD’s “Vision 2050” with the “Vision 50+20”. 

The “Vision 50+20” aims to learn and create new ways to reinvent and transform management 

education for the coming 20 years. The Collaborator Method is based on three pillars; Educating 

- focused on education, Enabling - focused on research and managerial support, and Engaging - 

focused on the part of common platforms and faculty as public knowledge providers. These 

three pillars do together further create the collaboratory in which creates a preferred meeting 

place for all actors as well as creates a space where the vision can come alive in collaboration. 

  

Partnership and Collaboration 

  

Universities work by the basic intention of creating and providing knowledge to the society. 

Roos (2014) argues that business education today fall behind both within today’s technology and 

to educate future leaders with relevant skills. All education play a crucial role in a business 

environment but is unlike a business built on the foundation of a focus around performance and 

profit, built on the focus of bringing the society forward (Orecchini et al., 2012). Further, have 

the complementing structures in business and academia shown to be beneficial in creation of 

sustainable innovations. This collaboration is seeked to be strengthened through an active 

development of knowledge utilization and reflect the current and future needs of an inclusion of 

industry practice in higher education (Orecchini et al., 2012). Lee (2000), presents a number of 

reasons for industry – university collaboration seen from both sides including from the academic 

side, “to conduct research leading to new patents and to improve product quality” and “to 

recruit university graduates”, and from the business side “to gain insights in the area of one’s 

own research” and “to test the practical application of one’s own research and theory” among 

others. Further PRME C (2015), state outlooks from both perspective to engage in partnership 

and collaboration (see figure 2.10.). 

  

Industry-university partnerships and collaboration have seen to be very beneficial both in an 

educational and business perspective. Aizpun et al. (2015), highlight a number of elements in 

partnerships for educational benefits including creativity, team work, multidisciplinary work, 

motivating passions, entertainment and real-life applications of theory. Creativity is centered as 

the main beneficial element and is argued for as of the same importance as literacy, and should 

enquire the same focus (Robinson, 2009). Other benefits in developing responsible leaders 

includes sustainability-focused exchange and learning opportunities, opportunity for the firm to 

guide what’s included in the programs and the quality of the program, accessing the university’s 

resources, upgrading of competences, opportunity to maintain and/or improve its competitive 

advantage, get a database of potential employees (from the graduating students) as well as 

accessing new innovative ideas (Valentin, 2000). 

  

On the downside of industry-university collaborations a number of barriers are discussed. 

Valentin (2000), discuss cultural differences as a crucial challenge and something that is 

increasing in line with globalization. He also highlights the different time perspectives between 
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educational institutions as a barrier, businesses tend to have a short-term focus with more 

flexibility when universities tend to have a long-term focus together with a high level of 

bureaucracy. Another potential barrier is that the learning outcomes get too focused on only one 

of the two perspectives, in most cases, the educational (Hughes, 2001). The focus tends to be on 

the students gain over the businesses which may harm the interest for the collaboration. Hughes 

(2001), mean that this may be partially due to the lack of flexibility and the heavy regulations and 

terms from the universities.  
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3. Methodology
 

This chapter will present an overview of how the study is conducted. First is a presentation of the research strategy, research 

design and research method, followed by a presentation of the data analysis method and lastly a presentation of the research 

quality.     

 

 

3.1 Research Strategy  

To answer the research questions set in this study, a qualitative method have been used. The 

qualitative method has been chosen based on that it gives the opportunity for a deeper and more 

profound investigation of the subject than if a quantitative method would have been used. The 

qualitative method compared to the quantitative method, investigates less objects in a more 

profound way. The quantitative method does instead handle a larger amount of data on which a 

statistical analysis can be made in purpose of statistically confirming or rejecting the investigated 

problem (Bryman & Bell, 2013). The structure of this study is based on the purpose of finding 

abstract connections in real-life settings. Therefore the qualitative method is considered most 

appropriate for this study and the relevance of the investigation.  

 

There are three main ways to describe the connection between theory and empirical findings; 

inductive, deductive and abductive (Patel & Davidson, 2011). This study is conducted with an 

abductive approach which could be described as a combination between an inductive and a 

deductive approach (Patel & Davidson, 2011). A deductive approach can be described as, and 

are in this study used as building a theoretical framework which has been used to create the 

foundation for the collection and analysis of empirical findings. The inductive approach does 

instead seek to create a theory based on empirical findings, without prior anchoring in a 

theoretical framework (Bryman & Bell, 2013). The inductive approach can, in this case, be seen 

in the adaptability to change during the data collecting process. As the study is conducted in a 

real setting, the data collection includes the risk of finding new information, affecting the 

theoretical framework in different ways (Bryman & Bell, 2013). The benefit of an abductive 

research strategy in this case is that the risk of getting stuck in one way of working is minimized, 

this will decrease the risk of missing valuable information in the simultaneous building process 

between theory and empirical findings. The abductive strategy could also imply some risks, risks 

that the authors base their choice of studied phenomena on prior experience and knowledge 

which could exclude other interpretations (Patel & Davidson, 2011). 

 

The use of a mixed research strategy is by Lantz (2007) described as a circular process of 

knowledge development which he further argues is exclusive to the qualitative research method. 

To in the best way consider all approaches, the theoretical framework and the empirical findings 

have been simultaneously developed, this to ensure its relevance towards each other throughout 

the process.  
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3.2  Research Design 

3.2.1 Exploratory Case Study Approach  

An exploratory case study approach is identified as the most appropriate choice for this study as 

the study seeks to find connections between existing theory and a multiple case study. The 

explorative design is mostly seen in studies before there is enough knowledge to conduct a more 

extensive research project, and is in many cases used as preparation for further research projects 

(Neuman, 2003). This design was considered as the most suitable based on the relative novelty of 

prior studies of the business community in a comparative approach to the School within the 

subjects of sustainable development and responsible leadership.  

 

3.2.2 Multiple Case Study  

Yin (2011), argues that the case study approach is in general especially suitable in research that 

seeks to answer questions with “why” and “how” in focus. This, as it allows the researcher to 

investigate the case in its complex and specific setting (Stake, 1995). The multiple case study 

design is an extension to the case study design, in which the researcher in some way seeks a 

comparison between the different cases involved. It further allows the researcher to not only 

compare the cases against each other and investigate their differences but also by what they have 

in common. This furthermore gives the researcher a broader foundation for a deeper theoretical 

reflection and analysis (Bryman & Bell, 2013).   

 

Yin (2011) describes the multiple case study method as a way to make analytical generalizations 

of an investigated phenomenon to use in comparison to existing theoretical frameworks. This 

study aims to investigate of what importance certain phenomena are in a corporate environment, 

to use as a foundation for how they could be used in an academic environment, in this study 

with a main focus on the School. This study seeks to find a generalized image of the use and 

importance of the concepts of sustainable development and responsible leadership in a corporate 

environment. The multiple case study approach is based on these reasons considered most 

appropriate for the relevance of this study.  

 

3.3 Research Method  

3.3.1 Primary Data Collection  

3.3.1.1 Interviews  

The primary source of data in this study is semi-structured interviews. Semi-structured interviews 

require the researcher to hold a foundation of knowledge within the study on which the 

interview questions are built. The structure of semi-structured interviews enables a flexible 
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interview procedure in which the interviewee has presented a set of questions surrounding a 

certain topic but is allowed to freely construct the answers without limitations to other areas. 

This allows the interviewee to answer the question based on own interpretation. The questions 

are general in structure and are not required to be asked in its exact formulation, rather present a 

guide to areas wished to be covered. Important to take into consideration when interviewing a 

number of different interviewees is that the structure should correspond in between them to 

keep the focus within the study (Bryman & Bell, 2013). 

 

The semi-structured interview is a common way of conducting qualitative research as it allows 

the researcher to expand its subject knowledge with the interviewees’ personal experience and 

reasoning as an active practicer (Drever, 1995). In this study, the semi-structured interview is 

considered the most appropriate research method as the study aims to investigate the 

relationship between different actors in an implementation process. This type of process is 

formed by personal and professional interpretations and motivations which can be elaborated on 

and reached through the flexible structure of semi-structured interviews. 

 

3.3.1.2 Case Selection  

 

Every case included in a multiple case study should be evaluated and chosen based on its specific 

ways of answering the research questions (Yin, 2011). As the study is written in close connection 

to the School, the included cases have been chosen based on their potential value adding for this 

study with the School in mind. Therefore the cases outside the School have been chosen based 

on three main factors, (1) Partner company with the School (2) Company with global coverage 

and active within the Gothenburg area (3) Company with outspoken sustainability focus. These 

three factors have been chosen to create a focused and narrow foundation for the research, 

considered of the limited time frame and data access.   

 

Furthermore, with the help of above presented factors, the partner companies have been ranked 

to find the most suitable for the study. Throughout the selection process there has been a close 

contact with the supervisor but also a close dialogue with the School. All corporate interviews 

have been organized through the Schools contact network, through representatives from the 

External Relations Department. This has been an active choice, to oversee the relevance of the 

School, but also to underline the enquiries with a bit more depth.  

 

Which companies to include in the study have been discussed with the School, but have 

ultimately been chosen based on set requirements and limitations. The opportunity to use an 

already existing and well-established contact network have made the process more efficient and 

have also allowed a closer contact with interviewees of the hierarchical level to best suit the 

study. Besides their hierarchical level, the respondents experience and current position within the 

field of sustainable development have been crucial in the choice of respondents, as it gives a 

deeper understanding of the current development and the need for these subjects within the 
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companies. An individual in a leadership position, working directly with sustainability and 

responsibility questions has been considered of having a greater input of how it is tackled today 

and in what direction the development is going.  

 

All enquiries were sent out by email, together with a short presentation of the authors of this 

study, the purpose and aim of the study as well as a draft of the interview questions. The 

interview questions in the first draft were, before sent in a final version, revised a second time 

against the literature and by the supervisor. As the research question aim to answer a “how” 

question, the interviewees were selected based on their managerial position and specific 

knowledge within the subjects of sustainable development and responsible leadership. To find 

the right interviewees to fit the purpose of the study, the introductory presentation and the 

interview guide draft were sent to the School contact person to further be forwarded by the 

company representative to find the most appropriate candidate based on set criteria’s. In a few 

cases reminders were sent out by the External Relations Department of the School and later 

forwarded to the authors of this thesis. Four companies were contacted with inquiries and all 

four agreed to participate resulting in seven respondents.  

 

Interviewees within the School have been carefully chosen based on their position as leading 

executives together with individuals with certain knowledge within the studied subjects. These 

respondents are individuals that have been direct decision makers in the transition towards a 

more extensive implementation of sustainability and responsibility in the School as an 

organization and in the educational programs. This, like companies respondents, are considered 

of having a greater insight in the meaning of these subjects and are of great importance for any 

decisions taken on the area in the future. The respondent outside the leading executives have 

been identified through the sustainability council of the School. The council facilitates a group of 

people working exclusively to enhance the expansion of sustainability and work as a committee 

directly under the executive team.  

 

The study includes one expert interviewee which was identified through a guest lecture during 

spring 2015 as well as through the literature. The expert interviewee was carefully selected based 

on his specific experience within the investigated subjects as well as accessibility and availability 

to participate. The expert interviewee is an internationally recognized expert who has had a long 

career within and possesses great experience within the field of organizational learning and 

change as well as leadership. He has further during one year 2015-2016 worked within the School 

after receiving the Assar Gabrielsson visiting professorship, lecturing in the subject of applied 

corporate management. All respondents within the School as well as the expert respondent were 

contacted by email directly by the authors and out of five inquiries sent, five agreed to 

participate. In two cases reminders were sent out within seven working days.  

 

 

 



 

 

 

 

45 

Organization Respondent position Date  Time Interview setting  

School of Business, Economics 
and Law 

Per Cramér 
Dean  

7/4 69 min Face to face 

School of Business, Economics 
and Law 

Olof Johansson Stenman 
Vice-Dean  

10/4 64 min Face to face 

School of Business, Economics 
and Law 

Anders Sandoff 
Senior lecturer 

27/3 114 min  Skype call 

External Expert Göran Carstedt  
PHD / Guest lecturer  

31/3 68 min Face to face 

SCA Hygiene Products AB Per Brattberg 
Sustainability Reporting 
Director 

28/3 66 min Telephone call 

SKF AB Magnus Rosén  
Senior Sustainability Advisor 
Jonas André  
Senior Sustainability Advisor 
Jenny Roos  
Employer Branding Expert 

29/3 
 
29/3 
 
8/5 
 

100 min 
 
100 min  

Face to face 
 
Face to face 
 
E-mail 

Volvo Group  Niklas Gustavsson  
Chief Sustainability Officer 

3/4 
7/4 

64 min  
32 min 

Face to face 
Telephone 

AstraZeneca AB Fredrik Hellman 
Associate Director Safety, 
Health and Environment 
Pär Linderum  
Talent Acquisition Hub Lead  

20/4 
 
 
3/5 

104 min 
 
 
 

Face to face 
 
 
E-mail 

 

Table 3.1. Interview compilation  

 

In two cases, the interviewee have expressed that some parts of the interview guide is out of 

his/hers area of expertise. These parts have mainly surrounded the partnership between the 

School and the Company. In these cases the study has been expanded to include another 

interviewee recommended by the main respondent. In one case the interview had to be split into 

two due to lack of time to answer all questions.  

 

3.3.1.3 Additional Information 

Our interview guide was built on the foundation of the sectioning of the theoretical framework 

and how it was initially structured. Three different interview guides were created as the study 

includes three groups of respondents; the interview guide for respondents from the School 

(Appendix A), expert consultant (Appendix B) and respondents from the case companies 

(Appendix C). As the study went on, the authors found some parts of the theory lacking 

relevance and other parts in need of some elaboration, it have since been slightly changed in line 
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with how extensive the empirical findings were within each section. Each section holds a number 

of different questions of which some are included in the empirical findings.  

 

As touched upon above in section 3.3.1.2, it was shown throughout the data collection process 

that the interview guide in several cases was a little bit too long, resulting in a sometimes rushed 

interview process. In some cases it was noticed that some sections were outside the respondent's 

expertise. In those cases a search for an additional respondent possessing that certain area of 

expertise was made as far as possible. Due to the possibility, most interviews were conducted 

face to face. In cases where that possibility was not given due to geographical distances, 

telephone or skype were used. The benefits of a face to face- setting are that the interviewers are 

given a chance to interpret the respondent’s body language and reaction as it goes along. This 

may add to a decreased risk of misinterpretation. A few additional answers were answered by e-

mail, which does not allow for an interpretation of the respondents setting and state of mind. 

 

The interviews were recorded through “AudioNote”, a program that allows taking notes as the 

recording is active. The notes are given with timestamps and are therefore easy to go back and 

revisit to listen. During all interviews the study’s authors were present, which enabled one 

focusing on taking notes and one focusing of leading the interview. This allowed the interviewers 

to stay focused on both aspects during the interviews. The notes could later be used as a support 

in the transcribing process making it much more efficient. The face to face interviews were held 

in the offices of each respondent. The telephone/skype interviews were held in private rooms 

without risk of interruptions.  

 

3.3.2 Secondary Data Collection  

3.3.2.1 Literature Review  

 

The secondary data collection in this study is based on existing literature within the field of 

sustainable development and responsible leadership and does mainly consists of books, scientific 

articles and UN documents. For company background and operations information, company 

websites have been used for research. For the secondary data collection, a number of databases 

have been used such as Google Scholar, Scopus, LIBRIS, GUPEA, GUNDA, ScienceDirect and 

Emerald. Relevant literature has been further scanned in reference lists for a deeper literature 

view but also for further inspiration within the subject.  

 

The theoretical framework in this study has been limited to the use of four main theoretical 

sources. These are the UN 17 Goals for Sustainable Development (UN General Assembly, 

2015), the Six Principles of Responsible Management Education (PRME A, 2016), The 

collaborator method (GRLI, 2012; Muff, 2013) and the Blueprint model for Corporate 

Sustainability Leadership (UNGC, 2010). These four have been chosen to create the theoretical 

foundation as they are seen to cover all different aspects of the fields investigated in this study. 
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How these parts are connected to each other and further how they could be used in combination 

with each other is an area with a lighter scientific coverage. As the study seeks to find a 

connection between these different areas, the theories have been accepted and chosen to handle 

separately, to later combine them with each other and together with the empirical findings in the 

analysis and conclusion.   

 

Empirical data collected through official documents from the case companies and the School is 

presented in a secondary reference list in section 7.1.  

 

3.4 Data Analysis                                                                              

 

The primary data collection, the semi-structured interviews, was transcribed in close connection 

with its execution. In the theoretical framework, the structure of a beginning table of headings 

was used to give an overview as well as an ending summary. The overview aim to create a 

categorization that can be put in comparison to each other between chapters. The key findings 

from the interviews were compared between case companies and the School in order to map out 

potential differences and similarities and to the secondary data collection, the literature review.  

 

All interviews were recorded with the interviewee’s authorization for transcript validation and 

precision. The recorded material made it possible to go back to clear potential unclarities and 

misinterpretations. During the interviews, extensive and timestamped notes were taken to ease 

the transcription, but also to highlight parts of extra importance. Bryman & Bell (2013), argue 

that the recordings is out of importance for data categorization and coding of qualitative research 

and were furthermore crucial to the theoretical reflections and the relevance of the study. The 

data analysis was conducted by highlighting key findings from all interviews to map them 

according to the sections of which the theoretical framework is built on. 

 

3.5 Research Quality   

3.5.1 Reliability   

 

The reliability describes how well the researchers can present the reality of the studied setting, 

compared to how the surrounding environment perceives it. To reach a high level of reliability 

demands a research methodology that is based on the rules and regulations of how qualitative 

research should be conducted within the field (Bryman & Bell, 2013). In this study, Bryman & 

Bell (2013), have been used as the main regulatory framework to ensure the reliability of the 

research. Bryman & Bell (2013) further argues that it is of great importance that the empirical 

findings are presented to the interviewees to ensure correct interpretations of the collected 
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material in order to ensure that they are presented and compared in a correct way towards the 

theoretical framework and other empirical findings. The summarized key points were therefore 

sent to the interviewees for validation before presented in the analysis.  

 

3.5.2 Validity  

 

For the study to be argued 100% valid, all included material needs to be not only transparent and 

available for total examination, but also it requires that such examination has been taken place 

(Bryman & Bell, 2013). This can in other words be described as a high validity requires a highly 

generalizable and applicable to other research settings in order to test how well the research 

measures what it is meant to be measured. Bryman & Bell (2013) argue that the qualitative 

research is a shortcoming on these terms based on that it investigates abstract values and an 

overwhelming amount of information in a complex setting. The authors are aware of them not 

being able to present a fully valid research but have minimized the risk by constructing clear and 

well-formulated research questions as well as interview questions. Further, the interviewees have 

been causally selected based on their position to include leadership responsibilities and to work 

in direct connection with responsible leadership and sustainable development.  

 

3.5.3 Language  

 

All the interviews have been held in Swedish and then translated to English. This may imply a 

higher risk of misinterpretations than if the interview would have been held in English. The 

authors are aware of this risk and have taken it into consideration when transcribing the 

interviews and have after transcribing sent all answers included in the study to each individual 

respondent to minimize its influence. This to confirm that interpretations of the answers were 

correct. The reason for holding the interviews in Swedish was based on keeping the interviewee 

comfortable and feeling unlimited to expand freely on the answers.  
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4. Empirical Findings  

 
This chapter will give a presentation of the empirical findings from the data collection. The empirical findings will 

be presented in three sections, the School, expert consultation and lastly the case companies. The sections will be 

divided by the blocks presented in the theoretical framework   

 
 

Below will key points from the interviews, perceived by the authors, be presented from all 

sections; the School, expert consultation and case companies. The interviews were held in 

Swedish and hence, below key points are written and freely translated to English by the authors 

of this thesis and are thereby not direct quotes from the respondents. Tables, rather than text, 

have been used to structure and present the results in a desire to make it easier for the reader to 

get an overview of the empirical findings. The results are presented in the same order as the 

theoretical blocks to ease the reader's experience. Furthermore, answers that do not correspond 

to these blocks or not perceived of relevance to the research questions of this study were 

excluded from this chapter. Hence, all respondents are not always included.  

 

4.1 Internal Case the School  

4.1.1 Background 

 

The School is part of the University of Gothenburg, holding around 4000 full-time students as 

of today. The School is managed by a faculty board which has the overall responsibility for the 

School’s daily operations in form of content and resource allocation in education as well as 

research and PHD education. The faculty board is additionally supported by a Corporate 

advisory board which aim is to act as a bridge between the School and the business community, 

including both public and private actors, and further act as a sounding board and support in 

strategic questions (the School of Business, Economics and Law B, 2017). 

 

The School has since 2016 been Sweden’s first triple crown accredited business school, giving 

them a spot among 0, 5 % of the world’s business schools within the category. In the Strategy 

2012-2016 (the School of Business, Economics and Law, 2012) the School did officially take a 

stand for sustainable development by integrating it in the 5 year strategic development plan for 

research and education. The School has during this time taken on a number of integration 

projects as well as established HRHU - the School of Business, Economics and Law’s Council 

for Sustainable Development as a support function in this purpose (the School of Business, 

Economics and Law C, 2017). 
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Table 4.1.  gives a brief overview and key figures of the School.  

 

Number of Full-time 
students  

Number of Faculty 
members 

 Number of interviews 

4000 300 3 

Table 4.1. Key Figures the School  

 

Table 4.2. gives a brief overview of the number of companies involved in a partnership program 

together with the School. Furthermore, the partner companies’ pay an annual fee to the School. 

The fee varies with type of interest and needs of the organization (the School of Business, 

Economics and Law, 2015).  

 

Corporate Partnership Program Number of companies 

Senior partner 15 

Associate partner 12 

Table 4.2. Key Figures partner companies 

 

Overview Interviewees - the School  

 

Interviewee Assigned Number  

Per Cramér  
Dean  

(1) 

Olof Johansson Stenman  
Vice-Dean  

(2) 

Anders Sandoff 
Senior Lecturer 

(3) 

Table 4.3. Interviewees the School  
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4.1.1.1  Purpose, Partnership & Challenges 

 

The School’s perception of its work with the two principles Purpose and Partnership, within 

PRME, will shortly be described, as well as challenges related to this. The overview below is 

based on the PRME Progress Report (Sundemo & Johansson-Stenman, 2016).  

 

Purpose  

 

Principle 1 within PRME (Principles for Responsible Management Education) regards the 

purpose of business schools in today’s society. In the latest PRME Progress report (Sundemo & 

Johansson-Stenman, 2016), the School gives an overview of their perception of the School’s 

purpose. The overview emphasizes; the School’s responsibility, both collectively and individually, 

the School’s responsibility to offer programs preparing students for complex challenges facing 

society, the School’s responsibility in educating the next generation of decision makers and the 

School’s focus on sustainable development in its strategy.  

 

Furthermore, the School’s aim within the purpose principle is stated as;  

 

“The aim is to ensure that when our students leave the School they are armed with relevant tools in the form of 

concrete skills and insights related to key sustainability issues and that they grow as individuals. Ultimately, we 

are endeavouring to ensure that they succeed well as individuals on the labour market they are about to enter and 

that in due course they will contribute to making the world a slightly better place.”  

     -    (the school of Business, Economics and Law, 2013)  

 

Partnership 

 

The School states in its mission that they want “To develop knowledge, educate and foster 

independent thinking for the advancement of organizations, policy and a sustainable world” (the 

School of Business, Economics and Law, 2017). Principle 5 within PRME regards business 

schools’ partnerships and the School further argues that corporate and public connections are 

decisive to be able to succeed with the aim of contributing to the development of successful 

organizations and a sustainable world. Moreover, the School has close relations with business 

and public authorities, as well as other organizations, to be able to embed this cooperation in all 

the School’s activities. Sustainability perspectives and issues have an increasing presence within 

seminars, workshops and guest lecturers (Sundemo & Johansson-Stenman, 2016).  

 

Challenges 

 

A selection of challenges, related to both partnerships but also for the School in general, are 

stated in the report as; mutual trust, continuous dialogue, meet the needs of its partners and be 
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able to lead change. Also, determination, endurance and enthusiasm is needed in the School’s 

continuous work with sustainable development (Sundemo & Johansson-Stenman, 2016).  

 

            

4.1.2 Empirical Findings the School  

 

Definition of Sustainable development  

This section presents how Sustainable Development is defined within the School.  
 

Definition of Sustainable Development 

Definition  

Interviewee (2) - base in the Brundtland report - defined in the document "This is sustainability 

 to us" 

Interviewee (1) - came to be confirmed by the UN 2030 Agenda for Sustainable Development but is 

 not set up around it 

 - one existential goal, the environmental. Without controlling the environmental 

 questions, others become unachievable  

 

 

 

Implementation of Sustainable Development and Responsible Leadership  

This section considers the interviewees’ perspectives of the implementation of Sustainable 

Development within the School, both in the education and in the organization.  

 

Implementation of Sustainable Development and Responsible Leadership 

Main driver for the School’s implementation of sustainability and responsible leadership 

Interviewee (1) 

Interviewee (2) 

- from our perspective, it is social responsibility 

- it is a combination of an inside perspective/belief of taking part and contribute 

to something good and important for the world as well as a demand from the 

 market 

 - this type of knowledge is demanded to be successful in the market, therefore 

 we have to provide that to our students 

Interviewee (3) - our strategy, comes into place when we have an executive team that 

 prioritize these questions but also the culture within the School  

Use of structural guidelines in the implementation process 

Interviewee (2) - members of PRME with the aim to support a general and positive development 

Interviewee (1) - relate to the 2030 Agenda for sustainable development, but does not lay the 

 direct foundation to our strategy 

 - take active part in SDSN 

Interviewee (3) - pretty ad hoc, there is no compiled framework for implementation 
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Sustainability as part of the everyday operations throughout the School 

Interviewee (1) - yes. Then we fall into psychosocial work environment which 

 we take very seriously 

 - academia one of the most competition driven industries, under constant 

 inspection from many external actors, society, taxpayers, etc. We need to stay ajour 

Interviewee (2) - involved in the development of the new property being built, making sure 

 is of the absolute highest quality and energy standards 

 - social sustainability in being a fair employer 

Interviewee (3) - we are behind in the implementation of responsible leadership. Many business 

 schools that are ahead in these areas have professors specialized in responsible 

 leadership, we don't 

Importance related to other areas in academia 

Interviewee (2) - it should perminate the knowledge we give our students to succeed in their 

 careers, but also in how they can succeed in conducing to a better world 

 - would not consider the sustainability focus to be impeding in any other area, 

 it is rather a way for us to increase quality 

Interviewee (1) - the skills is needed in our society, and this type of knowledge to handle 

 sustainability problems is needed in today's students. Research sees a great 

 need for this 

Biggest challenges with implementation 

Interviewee (1) - to constantly renew and critically review sustainability and the importance of 

 concept - must be seen in an overall perspective 

 - it is about maintaining a live discussion on a continuous basis - it must take 

 place everywhere at the School - we need to keep the pot boiling 

Interviewee (2) - the long-term perspective, to succeed in the other end 

Interviewee (3) - the biggest challenge may be to truly integrate in our research as something 

 that will actually make a difference 

 - for faculty is another competence area that needs to be teached 

Competence gap graduates/business community 

Interviewee (1) - I think that there has been a knowledge gap between market demand and the 

 competence our graduates possess 

 - we have not been fast enough in the past, but I think that we have made progress in 

 catching up, and that we today are ahead compared to our competition 

Interviewee (2) - I don't see it so clearly in my role, when I talk to representatives from companies 

 they are very positive about sustainability and that we have a great focus on 

 the matter 

 - at the same time is it something that managers today are "supposed to say" and 

 I am not sure that they always follow up on it 

 - from my point of view I would say that you can see a changed attitude towards the 

 matter today than 10 years ago, but when you apply for a job it is nevertheless 

 as visual 

Interviewee (3) - there is a gap both when it comes to sustainability and responsible leadership 
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 - there is a knowledge gap between what the students should have and what the 

 demands are, from us as civilization 

Knowledge and core competences for efficient responsible leadership 

Interviewee (3) - all the sub-elements that we have in our programs must be integrated in depth with 

 a sustainability twist, that is, understanding the key issues and what role they play 

 - everything should not be about sustainability, but you should understand its role 

Interviewee (1) - the responsibility part confirms the "with power come responsibility" 

 

- it is there that we have been able to see the weakness before, that the understanding 

that the 

 decision-making position affects more than one's own, the decisions that are 

 taken have a bearing both in and outside the workplace - that is the absolute 

 core competence 

 - nothing we can dictate for the students, it is about ethics and morals 

 - As far as possible, we try to present what is considered right and wrong through 

 moral and ethical standpoints, for example, unethical behavior in the form of 

 bribes, cartels, etc. 

Interviewee (2) - there is a need to possess the ability to systemize large, global sustainability issues, 

 to get this knowledge right away and understand how it is connected to each other 

 and to the UN 2030 Agenda Goals 

Important competences and skills among graduates 

Interviewee (2) - everyone needs both the business perspective and the social perspective and how 

 it is affected by external regulations one has to deal with 

 - both perspectives are needed regardless if you are in a company or government 

 controlled businesses 

Interviewee (3) - in Sweden we are famous for our un-hierarchic management style and our ability 

 to create effective societal systems, we are great team workers and very system 

 oriented. By that we build sustainable societies, both socially and environmentally 

 - our students do not automatically get knowledge of these successful systematic 

 structures. The realia is not really in place and it is something that we don't have a 

 clear plan how to approach, but it is knowledge that our students many times miss 

 - some type of skills giving the ability to drive processes, oral presentation, 

 leadership and mental strength 

 

 

 

Partnership and Collaboration 

This section considers the interviewees’ perspectives of the partnership between the School and 

their partner companies today and for the future.  

 

Partnership and Collaboration 

General biggest challenges facing academia in the near future 

Interviewee (3) - greatest challenge for academia is legitimacy, will universities deliver clear 

 utilization plans? 



 

 

 

 

55 

Interviewee (1) - very high demands on the academic integrity, every dishonesty, every scandal 

 affect our legitimacy as an academy 

 - the increasing political populism in the society 

Interviewee (2) - in a long-term perspective will academia in large parts of the 

 world be pressured by reduced funds 

 - academia will always suffer the risk of external influence as it is not a free standing 

 institution 

 - digitalization, both a challenge and an opportunity 

 - we need to change the way we teach, there is other ways of learning today with 

 online resources, a lot more available 

 - delivering a mediocre education is no business for the future, the education must 

 be more meaningful than the best one can find online 

General biggest opportunities facing academia in the near future 

Interviewee (1) - that we are able to stand free from political and economic governance 

 - that we can maintain an academic ideal, that we can pursue research that is 

 unprecedented and curiosity driven while linking research close to education - in 

 that we can also play an active role in the society's development 

Interviewee (2) - find new ways of lecturing, more discussions, upload and allow students to take in 

 the information by themselves online 

 - important to learn how to reflect systematically and expand one's ethical knowledge 

Interviewee (3) - social entrepreneurship, for our faculty it would be exciting and fun if we could 

 take the next step but I would say that we are still lacking even with two master 

 programs (IIM, KBE) touching the subject 

Partnerships/collaboration today 

Interviewee (1) - we try to take our partners with us into our initiatives as SDSN, some are more 

 active than others, generally larger means more active 

Interviewee (2) - the funds provided enables guest professors and seminars for students, faculty and 

 companies 

 - advisory functions such as the School Council - what we should focus on, discuss 

 development both private and government controlled businesses included 

Interviewee (3) - the executive team has a good relationship with the companies, something 

 honorable, interesting and useful for the partner companies to participate in the 

 School Council as we are their supplier of competence through our students 

 - we have an exchange but we can certainly get better and establish a larger 

 platform, the hard part is to create a clear plan of how we do it 

Greatest strengths/benefits with partnership 

Interviewee (1) - in order for us to create education that corresponds to the society's needs, 

 we must be in constant dialogue with the outside world - not just companies but 

 also the public sector 

 - this dialogue is important in order to identify skills and knowledge requirements, 

 which in turn gives rise to research questions and possible research collaborations 

Interviewee (2) - in an international perspective, we are considered of having a close prestige-less 

 bond and dialogue with the companies - considered a great strength to have that 
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 in place 

Interviewee (3) - greatest strengths is great people within the School, on the other hand, people who 

 may not be so well-rounded 

 - the key to a lot is to have structural capital in place, then we will see results over 

 time and it enables and binds actions 

Importance of partnership 

Interviewee (1) - absolutely crucial 

Interviewee (2) - we are trying to have an open and clear dialogue with partner companies, it is 

 easier to manage the sustainability investment with their support and the interest 

 from the students 

Interviewee (3) - very important, but too few involved, becomes overbearing 

Greatest opportunities/challenges with partnership 

Interviewee (1) - each partnership is based on a dialogue about common interests and about what we 

 can learn about each other, where we can contribute to each other's development 

 - the company's profit is partly about the lowest-hanging fruit, corporate branding. 

 Then it is a contribution to their skills development through mission training, 

 through partnership arrangements, we are conducting more and more research in 

 cooperation with our partner companies 

 - it is about knowledge building in the partner organization and the provision of 

 competence 

Interviewee (2) - sometimes problems with who are entitled to the result, the researcher must be able 

 to publish his result while companies sometimes reserve the right to stop the result 

 if it is considered sensitive for their operations 

 - may be two conflicting interests. Academia lives by producing new knowledge, 

 but not that necessarily for companies but for the society. Intrinsic contradiction 

 sometimes makes it difficult to come to agreement 

Interviewee (3) - the challenge and requirements on academia today is almost unrealistic, we are 

 supposed to stay in top of the line when it comes academic competency, publish 

 heavy journals, but also present something to the business environment that 

 they have not thought of - it is not everybody that can handle this, some may think 

 that it is not their job 

 - if we are about to do this specifically in terms of sustainability we need to be more, 

 we are too few having an active part and it gets overbearing. Just a few that have been 

 active for a long time which also contributes to the overbearing situation 

Desired changes/enhancements in partnership 

Interviewee (2) - there is no quick fix, just increased cooperation and dialogue 

 - trust is a big part of it, and that you get when you work together for a long time 

Interviewee (1) - we must get better at creating individual solutions for their specific needs 

 - it is on its way, but we need to create a better partnership offer for the public 

 sector - we are weak in the public sector 

Open access between  academia and practice  

Interviewee (1) - the Partner Program. The basic idea is open access, an arena for meetings all the 

 time, and the venue is a telephone call away 
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Interviewee (2) - there is a council, but is not limited to these subjects, they discuss everything, 

 act as an advisory organ to the executive team 

Interviewee (3) - we are trying to establish a collaboration between the city and the business 

 environment, which we believe is lacking today. Bus line 55, a fully electric bus 

 between CHALMERS two campuses is an example of that 

 - we have a number of networks and centers for the build of systems for 

 measurement and evaluation, what is needed for the ability to hold people 

 accountable. We need this to for real take sustainability dimensions into 

 consideration in decisions 

Active in stakeholder platforms to share knowledge and develop methods to handle societal situations 

Interviewee (1) - the partner program, as discussed in the preceding question 

Interviewee (2) - SDSN is a project in aim of creating this type of platform, but it is not yet up and 

 running. Ambition is there so it could potentially be a natural platform 

Interviewee (3) - it is about trust relationships where you can come up with ideas and not miss out 

 on them. It is positive and we could have more of it  

 

4.2 Expert Consultation 

Göran Carstedt was provided with the interview guide (Appendix B) in advance to enable 

preparation. The expert interview guide is built on a mix between the educational and business 

community approach which implies that some sections can be slightly different presented in the 

other approaches.  

 

4.2.1 Introduction to Expert 

Göran Carstedt, Ph.D, was guest professor at the School between 2015-2016 through the Assar 

Gabrielsson Visiting professorship. The purpose and idea is to increase the students’ knowledge 

about working life and how theories taught at the School can be applied. 

  

Carstedt has been in leading positions in both Volvo Group and IKEA. He was a senior director 

of the Clinton Climate Initiative. He is very engaged in issues related to societal development and 

tries to be there and find profitable solutions. Carstedt is committed to the transformational 

change towards a sustainable future and left high executive roles to focus on this. He is engaged 

in many initiatives and also works with The Natural Step. Furthermore, Göran Carstedt is part of 

a committee, UKÄ (Universitetskanslerämbetet) which evaluates the quality of higher education 

and how universities include sustainability in their education.  
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4.2.2 Empirical Findings Expert Consultation 

 

Definition of Sustainable Development  

This section presents the expert interviewee’s perspective of defining the concepts of sustainable 

development and responsible leadership. Furthermore, the Expert’s view of crucial attributes for 

responsible leadership, the School’s implementation of these concepts in the education and 

lastly, his perspective on the partnership between the School and the business community.  

 

Definition of Sustainable Development & Responsible Leadership 

Definition 

Sustainable development 

 - don't really care about definitions, but the Brundtland definition - organise life 

 with future generations in mind. Have a holistic and time perspective 

Responsible leadership 

 - should be a leadership that includes the above 

 

- sustainable development and responsible leadership is two separate things, but are 

simultaneously connected to each other 

 - today's leadership must be relevant to our times, i.e. Include the questions 

 of importance today, which is sustainable development 

 - responsible leadership must include the dimensions of sustainability 

 

 

 

Attributes of Responsible Leadership 

This section considers the expert interviewee’s perspective of crucial attributes for efficient 

responsible leadership.  

 

Attributes of Responsible Leadership 

Crucial attributes 

 - build trust, we are all in the "trust creating industry" 

 - be curious and be eager to continuously learn more 

 - be lucky. Opportunities arise during a career, dare to take risks 

Different from before? - yes and no, attributes haven't changed, but got a different meaning 

 - again, leadership (and attributes) must be relevant to our times 

 - build trust, learn and be curious are more important than ever 

 - be able to manage the surrounding world, listen and be responsive 

Knowledge and core competences for efficient responsible leadership 

 - capacity to listen 

 - trust is superior, you don't get trust if you don't have the capacity to listen 
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 - capacity to make a synthesis. Analyze is one thing, but must see the whole picture 

 - capacity to work with values, capacity to work with purpose and principles 

Important competences and skills among graduates 

 - make sense out of data and put into context, in these times where facts are being 

 questioned, it is vital to be able to interpret and understand data. Here, I would like 

 to see the School help out 

 - social competence, capacity to work together 

Graduates skills taken advantage of in a more systematic way 

 - put graduates in trainee programs, rotation programs. Let graduates work in 

 frontline and as assistants to managers. If you don't apprehend the business 

 it is hard to operate in the system, as a trainee you learn a lot 

 - a win-win situation if a manager works closely with a graduate, present in a 

 too small extent today 

 

 

 

Implementation of Sustainable Development and Responsible Leadership in Higher 

Education  

 

This section considers the expert interviewee’s perspective of the implementation of sustainable 

development and responsible leadership in higher education.  

 

Implementation of Sustainable Development and Responsible Leadership  in Higher Education 

Main driver for the School’s implementation of sustainability and responsible leadership 

 - the amount of research is a good foundation for the School 

 - HRHU, it is good to have a dedicated resource, it will be just talk otherwise 

 - it is included in the strategy, if a new dean, it is good this is included in the strategy 

Top down or bottom up approach in implementation 

 

- it is a combination, it must come from Per (Dean) and Olof (vice Dean), but how it should 

get going must come from below and this is why it takes time 

 - it takes time to change and the teachers with their courses can't just change from one day 

 to another. There must be a process for this, a plan for education, objectives and follow-up 

Importance related to other areas in academia 

 - too low! And it is too low in relation to how important this is 

Importance related to other areas in the business community 

 - too low! No questions today are bigger or more important than issues related to 

 sustainable development. It is a slow movement but we have to accept that things are 

 happening and be happy for that, but still, it is too little happening 

Knowledge and competences important for implementation 

 -1) the School must decide that this is important, and then formulate learning goals 

 - currently I'm part of a committee, at UKÄ, and evaluate all universities in Sweden, 

 how they integrate sustainability in their education. In The Higher Education 
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 Ordinance from 2006, it says that universities should support the transition towards a 

 sustainable future. There must be a mission and vision that can be translated 

 into learning goals in the education 

 2) be able to build relevant competence and resources, educate employees. Teachers 

 must have this knowledge and be educated in this subjects. KTH for example, develop 

 new tools to educate all teachers in a course in sustainability 

 -3) integration. Have projects in place where you are integrated with reality 

 - the most important support comes from the top, for example in the School - 

 Per Cramér must be crystal clear Why this is important. The why-question! 

 - "why?" the understanding of why this is important must be in place, this is crucial! 

 - "how?" what should we do? This must come from below. The employees 

 must be included and work out solutions and how they can contribute 

 - always strive for cross-border collaborations, cluster. Find a context (like 

 academia and business community) or within a company. You must have a holistic 

 view to be able to solve these complex sustainability issues 

 - and the School should, in all recruitment, ask the question - how can this person 

 contribute when it comes to the sustainable development 

Biggest challenges with implementation 

 - to succeed with this, it is only one thing - to save the world 

 - the School, as well as other actors, has a responsibility that others also succeed 

 - share knowledge and find collaborations is crucial today, it is superior 

 - to succeed, requires patience, long-sightedness and endurance 

Competence gap graduates/business community 

 - that I don't know. What I do know though is that it must be better competence within 

 this. Also, graduates want to do more than you have encountered in the School 

How to minimize - by education and projects. Get involved in real projects 

 - I like the Matix programme at the School, where students work with companies 

 - connect the students and companies, learning by doing 

 - the School should conduct research and education but also engage in projects/collaboration 

 

 

 

Partnership and Collaboration 

 

This section considers the interviewee’s perspectives of the partnership between the School and 

the business community today and for the future.  

 

Partnership and Collaboration 

General biggest challenges facing academia/business community in the near future 

 - the big challenge for all parties is that we will face many changes 

 - transformational change and sustainability issues 

 - the digitalization as a huge transformational force 
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 - mega trends that will require an open mind to be able to handle these changes 

General biggest opportunities facing academia/business community in the near future 

 - same as challenges. Opportunities can be both a threat and possibility 

 - I believe in students coming out and meet and work with real problems 

 - reverse it, what type of knowledge do we (the students) need to solve these issues? 

 Instead of - what type of knowledge do we have? 

Greatest strengths/benefits with partnership 

 - mutual learning, academia learns what type of problems the companies encounter, 

 or reverse. The companies learn what type of questions the School believes in having 

 answers to. Mutual learning and to understand each other's language are important 

Importance of partnership 

 - collaboration is decisive today and is absolutely crucial. We must rethink together 

 - the meeting between these two worlds is crucial, to learn from each other and set 

 agendas together 

Greatest opportunities/challenges with partnership 

 - mutual learning, for both academia and businesses 

 - trust each other. Academia must understand that the business community has other 

 starting points and be curious of each other 

 - mutual respect for each other's worlds 

Desired changes/enhancements in partnership 

 - find joint projects together. The Matix programme here at Handels is a good example 

 of this. Also Challenge Lab at Chalmers where students work as change agents with 

 real projects 

 - see the value of working with students, they are a resource. And, the students learn 

 a lot from collaborations at the same time 

 - one way is also to take a new perspective; we have a problem to solve - what knowledge 

 do we need to possess? Instead of the other way around 

 - lastly, one reason to why we have these issues with sustainable development and 

 responsible leadership is due to business schools of the world. They have a responsibility 

 to educate people to consider this. That's a big responsibility 

 

 

4.3 Case Companies  

 
4.3.1 Introduction to Case Companies  

 

The four case companies included in this study are large corporations, all above 40,000 

employees, have large sites within the Gothenburg area as well as active in the global arena and 
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have an outspoken sustainability focus. The companies are all members of the UN Global 

Compact and take action in support of the UN 17 Goals for Sustainable Development. 

 

 

Case 1 – AstraZeneca AB 

 

AstraZeneca is a global actor within the biopharmaceutical industry with main focus of 

innovation driven research, development and production of prescription drugs. AstraZeneca has 

of today close to 60,000 employees in more than 100 countries production sites in 18.  

 

Fredrik Hellman has been with AstraZeneca for 4 years in the role as Associate Director Safety, 

Health and Environment, and within the corporate group for 15 years prior to that.  

 

Pär Linderum has been with AstraZeneca for 8 months in the role as Talent Acquisition Hub 

Lead.  

 

 

Case 2 – SCA Hygiene Products AB 

 

SCA is one of the world's leading actors within the personal hygiene and forest products 

industry. SCA is active in around 100 countries and have around 46,000 employees globally.  

 

Per Brattberg has been with SCA for 15 years and in the position as Sustainability Reporting 

Director for the last 5 years. 

 

 

Case 3 – SKF AB 

 

SKF has been a global actor within technology since 1907. Main product segments are 

lubrication systems, seals, mechatronics, services and bearings and units. SKF has of today 

around 48,600 employees and is active in 32 countries with a total of 140 sites and 18 tech 

centers.  

 

Magnus Rosén has been with SKF since 1997 with a few detours and in the position as Senior 

Sustainability Advisor for the last 11 years.  

 

Jonas André has been with SKF since 2008 and in the position as Senior Sustainability Advisor 

for 7 years.  

 

Jenny Roos has been with SKF since 2005 and in the position as Employer Branding Expert for 

the last 2 years.  
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Case 4 - Volvo Group 

 

Volvo Group is a global leading producer of trucks, buses, construction vehicles and industrial 

and marine engines. Volvo Group has as of today around 95,000 employees, is active in 190 

countries and production in 18 countries.   

 

Niklas Gustavsson has been with Volvo Group for 28 years and in the position as Chief 

Sustainability Officer since 2008. 

  

4.3.2 Overview Case Companies  

 

Company  Type of partnership Number of 
employees  

Number of 
interviewees  

AstraZeneca AB Associate partner 59,700 2 

SCA Hygiene Products AB Associate partner 46,000 1 

SKF AB Senior partner 48,600 3 

Volvo Group  Senior partner 95,000 1 

Table 4.4. Key figures and facts case companies  
 

 

 

Company Interviewee Assigned number  

AstraZeneca AB Fredrik Hellman  
Pär Linderum  

(1) 
(2) 

SCA Hygiene Products AB Per Brattberg  

SKF AB Magnus Rosén  
Jonas André  
Jenny Roos 

(1) 
(2) 
(3) 

Volvo Group  Niklas Gustavsson   

Table 4.5. Interviewees case companies  
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4.3.3 Empirical Findings Case Companies 

 

As previously mentioned, the primary data collection was conducted through semi-structured 

interviews, based on the interview guide (Appendix C) which was sent to all interviewees’ in 

advance for overview and preparation. Below we will present an overview of the key points 

found from the interviews. As well as in the prior sections of the empirical findings, all case 

company interviews were held in Swedish and hence, below key points are written and freely 

translated to English by the authors.  

 

Definition of Sustainable Development 

 

This section considers the interviewees’ perspectives on how Sustainable Development is 

defined within their organizations.  

 

Definition of Sustainable Development 

Definition 

AstraZeneca (1) - we have a SHE- strategy (Safety - Health - Environment) 

 - based on Brundtland's theory, economic, social and environmental sustainability 

 - sustainability for us: illuminate the company, our employees, the planet 

SKF (1) - SKF's own definition of sustainability is "SKF Care" which has 4 dimensions; 

 business, environmental, employee and community care 

Volvo Group - defined by the Brundtland report - 3 dimensions (economic, social, environmental) 

 - not only about environmental sustainability related to our products, it has to be 

 profitable and a social impact as well, that's the definition we work for 

 

 

Attributes of Responsible Leadership 

This section consider the interviewees’ perspectives on Responsible Leadership and what core 

attributes they identify as crucial for success within the business community and among 

graduates.  

 

Attributes of Responsible Leadership 

Crucial attributes for reaching success in current role 

AstraZeneca (1) - business understanding 

 - stakeholder engagement 

 - analysis of all stakeholders and heavy weighters in an affair 

 - ability to explain and sell the strategy 

 - pedagogic influence, what is the gain for each individual and role 

SCA - ability to count. In undefined areas you need to be able to define things, 

 put numbers on them 

 - sense of accuracy. Clear in definitions 

 - broad business understanding, need to have a deep view of the company 
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 together with a strong network 

SKF (1) - integration is important and it requires ability to listen, understand and convert 

 the sustainability terminology to something to concrete. Changes happen when it is 

 getting concrete 

Volvo Group - business buy in - make business out of sustainability issues. Can't just be something 

 we communicate, we have to build it into our business 

 - provide understanding of the business value in sustainability and the risk of losing 

 everything if it is not included 

 - employee buy in - It is not enough with a sustainability department at the head 

 

quarter each of the 100 000 employees must understand their contribution, create this 

mindset within the employees - a willingness to do a responsible job 

 

- competitive differentiation - a competitive parameter, e.g. make sustainable 

business  

Knowledge and core competences for efficient responsible leadership 

AstraZeneca (1) - understanding of the internal and external rules and regulations 

 - understand the risk management that is included - it is many times a matter of 

 reputation. It is very easy to create large damage with small irresponsible actions 

 - sales have a lot of responsibility in the building of the deal - non tolerance towards 

 bribes and corruption 

SCA - the sales side have been more short-term driven, we work long-term and this is now starting 

to spread down through the organization in a long-term sustainability value in risk mapping, 

environmental impact, long-term risk minimization etc. This is starting to be an important 

part of the deal 

need to deliver result and keep up an image to be successful in comparison to 

 other actors - we need to speak up and deliver a clear message 

 - need to find ways to value human capital and sustainability values -soft values 

SKF (1) - understand linkages and how my work fit in a macro perspective and not only micro 

SKF (3) - sustainability should be integrated (e.g. sustainability in finance and marketing etc.) 

Volvo Group - especially a wide system thinking and open minded in general. Manage to take in 

 changes in society and customer demand, translate these to your internal language and 

 within an industrial setting. Interpret and understand the trends evolving in society 

Important competences and skills among graduates 

AstraZeneca (1) - understand the impact your area of expertise has on sustainability - very important 

 - understand the foundational principle of sustainability - to have the compass built 

 in when entering the market 

SCA - dare to think outside the box. Economic theory as foundation - sustainable 

 values as a continuous force, shared values between actors 

SKF (2) - understand the effects of what you do and how it influence the societal change 

 - believe that you can change, because we can 

 - the world is getting more multi-faceted, be able to see linkages 

Volvo Group -be able to find new business models and partners for the future. It is not enough to be 

 an engineering company, must be able to partner up with actors that possess other 

 knowledge than we do 

 - be able to have a dialogue with customers, it is continuously in change 

 - summarized; competences needed are open minded and find system solutions 

 

 

 

 



 

 

 

 

66 

Global Responsible Leadership  

This section considers the interviewees’ perspectives on sustainable development and 

responsible leadership in relation to global regulations and initiatives.  

 

Global Responsible Leadership 

Sustainability as part of the everyday operations throughout the company 

AstraZeneca (1) - not always clear that it is. 

 - our employees are well-aware of the subjects and have high demands of us as 

 an employer 

SCA - sometimes not defined as sustainability work, integrated in all positions 

 inform of health and safety, employee relations, ergonomics etc. 

 - sustainable innovations - criterias and evaluations - education for sustainable 

 innovation 

 - shared value - how could value be created between actors - co-creation 

SKF (1) - sustainability should be integrated in all our operations, it should be a component in 

 purchasing, sales, marketing, management etc. 

 - we aim that it should be integrated in all areas, but it is not. Especially this group has a 

 responsibility for it to happen 

Volvo Group - yes, but sustainability is a very broad term, it has to be broken down. But in some way 

 or another it is included in everyone's daily work 

 - norms and values included in all positions, all the time 

Accountability structures for irresponsible behavior 

AstraZeneca (1) - warning system as part of an escalation system. Warning as a first step 

 - could in some cases lead to notice to quit depending on what degree of 

 irresponsible behavior 

SCA - code of conduct main framework. We can’t ensure that irresponsible behavior will not 

occur by signing the code of conduct, so to keep it fresh in mind all employees go through 

 a round of e-learning on a 3 year basis 

-also introduced a new practice -ethical dilemma games which illustrates challenges with 

alternative solutions and with more than one potential correct choice. Aims to create a  

discussion. Very interesting when given in group with members from different 

departments with different perspective 

 - antitrust, anti-bribery and anti-corruption - according to civil law - very 

 

important from a reputational perspective 

-you can do right for a very long time but one wrong could have a great negative impact 

SKF (1) - we have a lot of ways by noticing unethical behavior, e.g. system for whistleblower 

 - one important aspect, in the long run, is also to promote the right persons 

Volvo Group - intern-governance model, a structure for different levels of managers 

 - one part of the role description is what mandate and obligations within sustainability 

 this person has 

 - it is very complex, during a re-organization and in a decentralized structure you have 

 to be clear about role descriptions. People need to know what their responsibility is  

Further action in relation to the 2030 Agenda - 17 Goals for Sustainable Development 

AstraZeneca (1) - we choose suppliers and contractors that meet our ethical standards - part of the 
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 business deal 

 - personal development activities 

 - individual development plans 

 - our sites strive to be CO2 neutral 

 

- active in developing countries, affordable health care regardless of social class or in 

heritage 

 - pharmaceuticals and environment - the molecules as gentle as possible when the 

 meet the environment, degradability 

SCA - some goals are more relevant for SCA than others, they also state areas where we have an 

impact. The goals with most relevance for SCA are No.3, 5, 6, 12 and 13 

SKF (1) - SKF care is our framework for sustainable development. One parallel with the Global 

Goals is the broad perspective on sustainability. We use the SDG to underline areas where 

 we can contribute and where we need to make improvements, we take basically all 

 

into account but with more focus on some of course. We work with suppliers and the 

importance of meeting ethical standards in all layers 

Volvo Group -it is not enough having a business community that understands, maybe donate money etc, 

 companies need to design new business models and really do business out of this 

 -our strategy is built around 4, but we take all 17 into account 

Biggest challenge with sustainable development 

AstraZeneca (1) as a company: 

 - to be financially successful - this to minimize the risk of questioning sustainable 

 choices to be unnecessary and expensive 

SCA - we need to be clearer and straight in how we measure -minimize the risk of greenwashing 

-show that value can be created in co-creation with the society and 

 

environment 

-to not loose grip and continue to preach the importance of the subject 

 

- it is not an option - 1+1 needs to be 3 

-we need to continue to create good business cases that enhance the sustainability effect 

 

- need to keep up the momentum 

-we are in a great industry production wise, sanitary products are a necessity for everyone, 

but we could face criticism for high levels of consumer waste 

SKF (2) - would be fantastic if everyone, despite where they start to work, have this 

 sustainability mindset already 

Volvo Group - to be some sort of interpreter of UN-language and business language. It is not only 

 about understanding but also see the opportunities for business development in this 

 

 

Challenges and Opportunities of Responsible Leadership 

 

This section considers the interviewees’ perspectives on challenges and opportunities with 

Responsible Leadership. 
 

Challenges and Opportunities of Responsible Leadership 

General biggest managerial challenges in the near future 

AstraZeneca (1) - foundation of understanding each individual and operational area take part 
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 - succeed with pedagogy - all employees must be able to answer "why" 

SCA - how we manage the company and the business plan process we work with 

- expand the business plan with macro, trends, future impact. It is important that we 

always are aware of this and that we build our strategy around it, I would say that we do 

this today 

- it has been more focus on cash flow tomorrow over profit in 3 years, that is something 

that many companies have to work with 

 - battle between short and long-term profits 

SKF (2) - the integration, to have the sustainability aspect and mindset with you all the time 

Volvo Group 

- be able to manage different cultures and values 

- to merge deals and business with the sustainability agenda and find competitive 

 advantages. It has to be for real and hands-on. Worrying that so many within politics 

 doesn't take this so serious, instead it is a lot of talking 

General biggest managerial opportunities in the near future 

AstraZeneca (1) - our executive team give clear expectations and speak up about it 

 - all employees a part in the new strategy, good way to anchor the change 

SCA - this generation is more aware of the problem then before 

- can make more active choices and set standards for suppliers and partners that meet your 

requirements 

 - greater awareness opens up for new business opportunities 

SKF (2) - leadership is changing and it is important to be able to notice changes and act 

Volvo Group - if we as a world community succeed with this, we have achieved a sustainable world! 

 - you have to believe in this even though many aspects work against it (protectionism, 

 closed borders etc), there are many countries that have signed the goals to 2030 

Biggest challenges encountered in current role 

AstraZeneca (1) - attitudes - when it is not identified as an important aspect of any role, rare but it exists 

 - different cultures - different values in "great place to work" 

SCA - prioritize my time - a lot to do in every part of the organization 

- we have had pretty good delivery on the environmental side, partly because of more 

extensive regulations. But on the social side we have not come as far since it spans over so 

many different aspects/topics (Human resource data, CSR, Legal, governance, compliance 

etcetera) 

- we put a lot of work in to positioning ourselves, and to quantify, verify and measure what 

we do 

SKF (1) - challenge to see all the changes and find the possibilities 

Volvo Group - the biggest problems lies within trust - there are the big challenges 

 - challenge if you notice that different players within society and employees questions 

 if you are credible and can be trusted in these issues 

 - we are also affected when other actors in the same industry create scandals, that is 

 unfortunate and creates big challenges for us 

Success factors in current role  

AstraZeneca (1) - to listen - as an advisory function, one must be able to listen 

 - let it take time, most important are good results 

 - good team of colleagues 

SCA - broad background, seen many parts of the organization 

- in a large company like SCA you need to know who to reach out to and when 
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 - good knowledge of the core operations 

SKF (2) - I put down a lot of time and much thoughts 

Volvo Group - solid work that really means something. We have set as a strategy not to talk about 

 things we don't realize, we do first and talk afterwards 

 

 

Partnership and Collaboration 

 

This section considers the interviewee’s perspectives of the partnership between the Business 

Community and the School today and for the future.  

 

Partnership and Collaboration 

Are you well-grounded in the partnership with the School 

SCA - we have a lot of people at the School frequently, it is a mutual relationship. As an 

example, I currently use consultants from Handels Consulting, so we are absolutely 

involved 

- we are in absolute favor of partnership, we know we have many potential 

 employees coming from the School 

SKF (3) -yes 

Volvo Group - we have several, but I'm in charge of "academic partner program", i.e. Our 

 partnership with universities, where the School is one of our global preferred talent 

 partners to find the right talent for us in the future 

 - we are interested in real projects, rather than the general discussion 

Greatest strengths/benefits with partnership  

AstraZeneca (1) - we want to be responsive to the surrounding environment 

 - universities are part of the development process, there is an interest 

  for us to show what we have to offer and present what value you can bring 

SCA - it should be a balance between activities (such as information days, subject lectures, 

 work fairs and student projects) to be able to reach out in many ways, without resulting  

 into a big project, neither for the company nor the School 

SKF (3) - closer understanding of what the students want and need. Quick information channel 

Volvo Group - it is very important, crucial, that we end the silo-thinking between academia, industry, 

 politics and society 

 - it is less special in Sweden, we already have a very open relationship, triple helix 

 - our strengths with the School in particular, first of all Volvo Group and the School are 

 very good friends. Now we have to create something concrete and really convey the 

 Swedish model to other parts of the world where this type of collaboration between 

 academia and companies etcetera doesn't exist 

 - you need to be a global player to influence, but at the same time local 

Desired changes/enhancements in partnership 

AstraZeneca (1) - present how we work and get feedback on that, new input 

 - trainee positions - Today mostly present on the research side - not so many in the 

 other functions 
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 - there is a need to get good people to all our functions - that could be more developed 

SCA - potential cooperation between the School and Chalmers, different 

 

competences combined 

- I had the possibility to take an MBA based on a partnership between the School and 

Chalmers which was really good. Maybe primarily due to the mix between engineers and 

economists 

SKF (3) -would like to understand more what the School wants and needs that is applicable to our 

company and capabilities 

Volvo Group - find "the innovative edge" in this, not just another partnership. Be something 

 

innovative - give payback to the parties pretty fast, to Volvo Group, the School and 

others 

 - it is inflation in the sustainability society today. We need to concretize what we do 

 and challenge each other 

 development, we can't take this interest for granted even though we are the biggest 

 company in Sweden. Young students could just as well turn towards something else  

 

 

CEO, the Board and the Executive Team 

 

CEO, the Board and the Executive team 

Vital competence for career success 

AstraZeneca (1) - we work hard with diversity - it is a requisite to create the environment we want 

AstraZeneca (2) - knowledge and experience in relevant scientific areas. You need to agree to and live 

 our values and have the ability to manage continuous change, be self-driven and have 

 high level of learning agility, to name a few 

Volvo Group - we are in the middle of changing our business model to be more systemized, rethink 

 our partnerships, both for long term solutions but also to make sure we are a player 

 you want to work with. Not only about developing the right type of car or engines. 

 - customers must have faith in us, that we have an idea about how society will look 

 like not only today but tomorrow and ten years ahead. We need this type of 

 competence, help to build the long-term image of how the transport sector will 

 develop in a sustainable way 
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5. Analysis  

 
This chapter will present an analysis of the empirical findings compared to the theoretical framework. Empirical 

data from the School, expert consultant and case companies will be parallel analyzed against the theory and will 

follow the same sectioning and blocks as in the theoretical framework. The subheadings written in bold text are 

common themes found after coding and analyzing the empirical findings.  

 

 

5.1 Sustainable Development and Responsible Leadership in Business  

 

Requirements for a new type of leadership have arisen due to the new uncertain and fast-paced 

business environment. The new leadership should take future generations into consideration as 

well as sustainability issues, hence, this put a new pressure on businesses to actively work with 

responsible leadership within its organization. Furthermore, this new type of leadership requires 

other attributes and competences than before (Dassah, 2010).  

 

5.1.1 Attributes and Competences of Responsible Leadership 

 

A broad business understanding and holistic view 

 

As mentioned by Dassah (2010), businesses today operate in an uncertain, dynamic environment 

with many complex challenges facing managers. This change in society results in a need for a 

change in leadership, attributes and skills (Dassah, 2010; Erpestad, 2009). As well as in theory, 

the Expert also stresses that leadership and attributes need to be relevant to our time, they 

change as the prerequisites change. This can be related to the importance of questioning business 

as usual (Wilson et al., 2006). Both AstraZeneca (1) and Volvo Group mention the ability to 

manage change and Volvo Group also stresses the importance to keep an open mind, something 

that can be related to SCA who highlights the importance of thinking outside the box. The 

Expert emphasizes the capacity to listen as a key ingredient, to be able to see the whole picture 

and handle change, a competence that was also mentioned by AstraZeneca (1) and SKF (1).  
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Business understanding is mentioned by three out of four case companies as a crucial attribute to 

reach success in responsible leadership. The importance of business understanding is also seen in 

the theory as business insightfulness (Lehmann, 2008). Hence, it can be concluded that having a 

broad business understanding is seen as important to achieve efficient responsible leadership and 

this is highlighted in different ways by all companies as well as from the Expert and the School. 

AstraZeneca (1) stresses the importance of understanding both the internal and external rules 

and regulations, SCA underlined having a broad background and a good understanding for the 

organization, SKF (1) mentions the competence to understand the linkages between macro and 

micro perspectives and Volvo Group emphasizes the importance in having a wide system 

thinking and understanding trends. This is closely related to the Expert’s notion of being able to 

see the whole picture. The Expert further mentions the capacity to listen, which could facilitate 

in taking in the whole picture. Furthermore, this is also found in the interviews from the School. 

Interviewee (1) mentions the understanding in how decision making impacts both internally and 

externally, Interviewee (2) highlights the ability to understand connection of global sustainability 

issues and systemize them, and Interviewee (3) mentions the ability to understand global key 

issues. This implies that the common view of having a broad business understanding is aligned 

with responsible leadership being about having a holistic picture and be aware about socio-

environmental issues (Dassah, 2010; Longsworth et al., 2012). Another crucial attribute for 

responsible leaders to tackle these issues is having a long-term perspective (Dassah, 2010; 

Longsworth et al., 2012). Patience and letting things take time is also something mentioned by 

AstraZeneca (1) and SKF (2).  SKF (2) mentions that he spends a lot of time and thoughts on 

the subject. This long-term perspective is also mentioned by Volvo Group who wants to be seen 

as a long-term player also in the future, as well as by SCA who begins to see more and more of 

this long-term sustainability value spreading down through the organization.  

 

Doing responsible business 

 

The ability to do responsible business is another theme commonly found between the 

companies, the Expert and the School. AstraZeneca (1) identifies doing responsible deals and 

understand risk management as vital. SCA stresses the importance of building their strategy 

around sustainability and the need of being able to deliver sustainable results and value both 

human capital as well as sustainable values. SKF (1) argues that responsible business and 

leadership is about having sustainability integrated within all areas, like finance and marketing for 

example. Volvo Group also emphasizes that they want to do business that really means 

something and making strategy to follow this through, not just talk about it. This requires 

competence within sustainability and responsible leadership.  

 

Volvo Group states the importance of making business out of sustainability and the ability to 

understand this business value. Volvo Group also discusses “business buy in” as taking 

sustainable development to the next step by building it into the actual deal and letting it be a part 

of the basic requirements. The aspect of making it more concrete is also mentioned by SKF (1) 

and SCA. SKF (1) see the importance in making sustainability terminology to something 
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concrete, when it becomes concrete, things change. SCA argues that in undefined areas as 

sustainability, there is a need for clear definitions and measurability through new valuation 

methods and numbers. This thus requires the ability to count, an ability also mentioned by 

Lawler et al. (1995). AstraZeneca (1) also highlights the ability to explain and sell in this strategic 

path towards sustainability as included in the deal. However, he also stresses the importance of 

having knowledge within risk management when doing business.  

 

The partner companies’ perception of sustainability being a competitive advantage correlates 

with the theory that emphasizes both the competitive advantage of sustainability, but also that it 

should be included in a company’s strategy (Lawrence & Beamish, 2013).  

 

Attitudes and mindsets 

 

The mindsets and attitudes of employees are mentioned as crucial both from AstraZeneca (1) 

and Volvo Group. AstraZeneca (1) argues that a responsible leader should be able to influence 

the employees and in a pedagogical way explain the individual gain for each person of acting 

responsible. Related to this is Volvo Group’s perception to foster a sustainable mindset in 

employees and influence to an individual willingness to do a responsible job. This is line with 

(Maak 2007; Pless, 2007) who point out the significance of having a responsible culture within 

the company. Pless & Maak (2011) also mention the aspect of forcing employees to act 

responsibly. However, this could also be related to Longsworth et al. (2012) which emphasize 

important attributes within a responsible leader as the ability to inspire other, create a vision and 

communicate this in a good way. AstraZeneca (1) and Volvo Group, as well as the theory focus 

on creating a mindset and willingness among the employees but the Expert also mentions the 

aspect of the employees’ having an own eager to learn more and always be curious and seek 

further development. This just in line with (Wilson et al., 2006) who also mention the 

significance in developing employees.  

 

Values, purpose and ethics 

 

The view of working with responsible business and with something that has additional meaning 

above the core operations, is mentioned by the Expert who underlines the capacity of working 

with values, purpose and principles. This can be related to the Interviewee (1) at the School who 

mentions the importance of ethics and moral standpoints within responsible leadership, 

Interviewee (3) emphasizes that this is why sustainability should be integrated in programs etc. 

and Interviewee (1) claims that business schools and business students are in such a position 

with ability to influence future leaders, and therefore have to understand and educate for that 

with this power comes responsibility.  

 

Doh & Stumpf (2005) also mention the importance of working with core values and ethical and 

moral behavior to succeed with responsible leadership. As seen in their framework (figure 2.3), 

they describe responsible leadership in three dimensions where values and ethics are two. The 
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importance of ethical behavior and culture is also mentioned both from the multi-level 

framework of responsible leadership by Quigley et al. (2005) as well as being one of the 

outcomes mentioned by Voegtlin et al. (2012), seen in figure 2.4. Ethical culture, intelligence 

and behavior are stressed also in theory (Trevino et al., 2000; Maak & Pless, 2006a; Wilson et al., 

2006).   

 

It can be concluded that ethical behavior and culture is mentioned from a deliberative part of 

authors presented as crucial to create a successful responsible business and leadership practice. 

The focus on the ability to work with values and ethics can also be related to another 

cornerstone within responsible leadership which is moral awareness (Maak & Pless, 2006a; 

Dassah, 2010). AstraZeneca (2) says that their employees need to agree to and live their values. 

They work extensively with diversity and all employees shall have equal possibilities and 

advantages, one aspects also mentioned by Schraa-Liu & Trompenaars (2006) as important for a 

good responsible leadership. 

 

Trust 

 

The most frequently mentioned attribute within responsible leadership in theory is the one of 

being trustworthy and ability to create trust. Benefits of trustworthiness were mentioned 

throughout the theory, for example; trustworthy behavior leads to success in leadership (Doh & 

Stumpf, 2005), internal trust should be present within the company and successful individual as 

well as organizational relationships require trust (Trevino et al., 2000). Trust was also mentioned 

not only on an internal and personal level but also significant on a macro level in relation to the 

external environment. The Expert highlights trust as being crucial by claiming that all businesses 

are in the trust creating industry, all companies operates on a foundation of and, engage in 

different types of relationships. One concluding argument for trust being a crucial attribute is by 

being considered as the second most important attribute next to honesty and after respect 

(Wilson et al., 2006). 

 

Next generation responsible leaders 

 

Having a broad business understanding is important for responsible leadership, as concluded 

above. This could be linked to being open-minded, something that is mentioned by almost all 

companies as a competence that is desirable among graduates. The Expert also stresses the fact 

that to be able to understand the whole picture, you need to have the capacity to listen and an 

intrinsic motivation to continuously learn more and be curious. As stated by SCA, having the 

ability to think outside the box is crucial. SKF (2) means that it is important to actually believe in 

that we as humans and organizations are able to make a change. Volvo Group also stresses being 

open-minded as an important competence along with being able to carry a dialogue with 

customers and partner with different actors to collect knowledge.  
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Being a good communicator is seen in theory as important for good responsible leadership 

(Pujol-Jover et al., 2015). Social competence is highlighted by the Expert as being able to 

collaborate. Interviewee (3) from the School shares this view and stresses that students must be 

able to teamwork and highlights the need to be good at oral presentations, ability to drive 

processes and possess leadership skills. This could also be related to Longsworth et al. (2012) 

who emphasize important attributes within a responsible leader as the ability to inspire others, 

create a vision and communicate this in a good way, as already mentioned.  

  

Another important competence mentioned by the Expert was to understand data, especially in 

these times where companies face huge amounts of data. The Expert emphasizes the need for 

students to be able to understand and interpret data and put it into context, a competence also 

mentioned by Longsworth et al. (2012) as important. This also relates back to SCA and the 

ability to define sustainability with numbers and with concrete valuation methods.  

 

The principle of working sustainably 

 

Once again, it is clear that all the companies discuss the importance of being able to see the 

linkages of one’s actions in a broader perspective. As stated by AstraZeneca (1), students and 

graduates need to understand the principles of sustainability, how your work influence on 

sustainability and thus see the whole picture. SCA would like to see graduates with an 

understanding for economic theories, but also how to further combine them with sustainability. 

SKF (2) highlights graduates being able to understand the effects of sustainability and how things 

influence sustainable development and being able to see the linkages between different areas in 

this multifaceted world. Volvo Group also wants graduates to be able to find new business 

models and system solutions. The focus on system solutions is shared with Interviewee (3) at the 

School who argues that students must be able to be system oriented, but as it is today the School 

doesn’t have any plan for how students will expand this knowledge.  

 

The view of being able to see linkages is something the companies’ share with the School. 

Interviewee (2) argues that students and graduates must be able to understand how business and 

social perspective are affected by external regulations. The emphasize on being able to see 

linkages can be related to Quigley et al. (2005) who argue that responsible leadership is a multi-

level concept which links individual, organizational and institutional aspects. Engaging with 

stakeholders and actors within your network is mentioned as crucial from two companies, 

AstraZeneca (1) and SCA. Quigley et al. (2005) highlight stakeholder relationships within the 

organizational-level of responsible leadership as well as Lehmann (2008) focus on creating 

shareholder value in the long term, also Longsworth et al. (2012) stress the ability to create good 

relationships with the external environment. 

 

As can be seen in the model (figure 2.4) by Voegtlin et al. (2012), their model of responsible 

leadership shows the organizational outcomes deriving from responsible leadership. The 

outcomes are divided in three different levels (macro-, meso- and micro-level) and they are all 
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linked to each other. These different outcomes of responsible leadership are also related to the 

challenges the firms are facing due to globalization. The case companies’ perception of being 

able to manage, see linkages and have a broad business understanding as well as of how one’s 

actions affect in other areas, could all be related to this model. 

 

5.1.3 Global Responsible Leadership 

 

Global goals for sustainable development 

 

To be regarded as a company who is actively working with global responsible leadership, all three 

criteria’s, mentioned below, need to be fulfilled. All four partner companies fulfill these criteria’s, 

as can be seen in the Blueprint model for Corporate Sustainability Leadership (UNGC, 2010) 

figure 2.5, as well. The three criteria’s are; 

- Implementing the principles of the UN Global Compact (Appendix D) into strategies 

and operations 

- Taking action in support of broader UN Goals and issues (figure 2.2) 

- Engaging with the UN Global Compact 

  

Being a member of the UN Global Compact requires a global responsible leadership and thus 

requires business leaders who carry out responsible and sustainable business practices (Lawrence 

& Beamish, 2013). The business community is also highlighted as being a crucial player for a 

successful transformation towards a sustainable future of the planet (UNGC, 2017). Doing 

responsible business and leadership practices as well as having the SDGs as a lighthouse is two 

focus areas a member of the UN Global Compact needs to have in place, figure 2.6.  

 

All four companies are engaging within the UN Global Compact and as can be seen in the 

empirical findings, all four companies focus on some of the Sustainable Development Goals 

more than others, since some goals are more relevant than others for their business in particular. 

SCA for example uses the goals as stating areas where they have an opportunity to make an 

impact, which is in line with SKF (1) who also uses the goals as being able to underline where 

SKF is able to contribute and make improvements. However, they take all 17 goals into account. 

The Global Compact Vision 2030 aims to drive business action in connection to the SDGs and 

the focus of and awareness of the SDGs is central in the reporting of all case companies. 

AstraZeneca (1) as well as SKF (1) mention how they work with their suppliers and the 

importance of meeting ethical standards in all layers. Personal development activities and plans 

are also mentioned by AstraZeneca (1) as part of their work for social sustainability as well as 

having high demands on the employees to be well-aware of the subjects. At the same time, it is 

not always clearly defined what sustainability work is and should include, as mentioned under 

definition of sustainability. 
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As stated above, all four companies follow the practice of global responsible leadership and 

business. But the different answers to the question if sustainability is an active part in the 

everyday operations throughout the company demonstrated that sustainability covers many 

areas. Volvo Group for example mentions that sustainability is a broad term but in some way or 

another, it is included in everyone’s everyday work. The same could be seen in SCA where 

sustainability is integrated everywhere but not always defined as sustainability work. SKF (1) on 

the other hand claims that it should be integrated everywhere in the company, but at the moment 

it is not. It can be concluded that this question is a lot about perception of the interviewee and 

what this person takes into account and further demonstrate that the term includes a lot of 

aspects depending on in which setting and situation it is discussed. This could also be seen when 

looking at the answers from Interviewee (1) and (2) at the School which says that it is more focus 

on working environment and social sustainability, such as being a fair employee and taking 

psychosocial working environment into account.  

 

With responsibility comes a natural need of governance  

  

Cameron & Casa (2005), emphasize that responsible leadership is synonymous with 

accountability and also about acting in a proper way, be empowered and have a clear vision of 

the future. The relation and natural connection between responsible leadership and 

accountability is often mentioned in the theoretical framework (Waldman & Siegel, 2008; Doh & 

Stumpf, 2005) and as Doh & Stumpf (2005) also mention, this comes with a natural need of 

governance. Just like Doh & Stumpf (2005) argue, SKF (1) mentions the challenge in receiving 

input from the employees and find out about unethical behavior. A whistleblower-function is 

mentioned as one way of being able to receive input, one of the biggest challenges with 

organizational governance mentioned by Doh & Stumpf (2005). SKF (1) also mentions the 

importance of their code of conduct, which also SCA highlights, but it is also something that is 

present in all companies. However, as mentioned by SCA, irresponsible behaviour  can occur 

even though the code of conduct is signed. SCA also stresses the reputational perspective 

regarding this and how it could affect the business, which is in line with Brown & Trevino (2005) 

who mention how organizational scandals can affect businesses and thus the increased focus on 

responsible leadership. Volvo Group mentions their internal governance model and their 

structure for different levels of management, which again can be related to Doh & Stumpf 

(2005) who emphasize that accountability structures is likely to be put in place when working 

with values-based leadership. 

 

5.1.4 Challenges of Responsible Leadership 

  

Business value 

  

Many different challenges are mentioned and pointed out as related to sustainability and it can be 

concluded that it is a complex area with a lot of different aspects to consider. However, one 
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common perception among the companies is the challenge for managers to prove the value of 

working with and focus on sustainability. The interviewee from AstraZeneca (1) stresses the 

challenge of being financially successful with the inclusion of sustainability aspects in business. 

He also mentions the attitude towards sustainability and the risk of initiatives being questioned as 

expensive and unnecessary. Volvo Group also stresses the importance of being able to show the 

business value and opportunities that comes with merging sustainability into business and see it 

as a competitive advantage. SCA mentions the importance in being able to continue to create 

good business cases and enhance the sustainability effect as well as the desire to expand the 

business plan with macro perspectives, trends and future impacts, challenges that are also 

mentioned by the Expert. SCA also emphasizes the battle between short and long-term profits 

and see a challenge in being able to keep up the momentum and show that value actually can be 

created. This perception of business value related to sustainability and responsible leadership 

could also be found in the theory. Hargreaves & Fink (2006) for example, mention the challenge 

of being able to fulfill stakeholder’s interest and at the same time accomplish growth and balance 

human needs and responsibilities. Lawrence & Beamish (2013) also mention the balance issue by 

highlighting the challenge in managing financial, natural, human resources in an effective and 

responsible way. Or as Wilson (2007) puts it, the challenge of assessing conflicting demands and 

still have a positive impact on society.  

 

External environment 

  

As stated above, be able to justify the value of including sustainability into business is a common 

challenge facing the companies. These four companies are all global players and the external 

environment is thus a challenge in itself. As stated in the theory, being able to handle conflicting 

values between continents and implement corporate responsibility on a global scale is a challenge 

within responsible leadership (Lawrence & Beamish, 2013). This is stressed by AstraZeneca (1) 

and SKF (2) who mentions the aspect of managing different culture and values, which also is 

highlighted in theory by Lawrence & Beamish, (2013) and Lozano (2009). Furthermore, another 

common aspect that seems to be perceived a bit challenging among the companies is the ability 

to find and notice potential opportunities and know where to add an extra portion effort. This is 

in line with Lozano (2009) who describes it as difficult to grasp advantages and disadvantages as 

well as be able to choose between options. Doh & Stumpf (2005) also mention the ability to take 

in and understand external input as a challenge for responsible leaders.  

 

Being able to choose and prioritize is also perceived as difficult by SCA as a big organization. 

Volvo Group perceives the ability to notice different players within society as a challenge as well. 

One can conclude that the companies, just as the theory claims (Lozano, 2009), experience the 

difficulty in managing complex organizations. Another perceived important aspect mentioned by 

Volvo Group is the strive for being seen as a trustworthy and credible company, but as this is 

also directly related to how other companies in the same industry behave, it becomes a bigger 

challenge and in his words, the biggest challenge.  Unethical business from other companies 

leading to an industry scandal and thus affecting the credibility also among the other companies 
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in the same industry is a huge challenge but at the same time out of the company’s control. As 

agued by Wilson et al., 2006), being perceived as credible and trustworthy is vital, and the reason 

to why responsible leadership has increased is due to scandals and leaders acting unethical. 

Furthermore, the Expert stressed that creating trust is absolutely crucial.  

 

Mindset is crucial 

  

To engage the employees towards integrating sustainability, the mindset is crucial to succeed with 

responsible leadership (Wilson, 2007). This was mentioned in different ways by the companies 

but the perception of making it concrete for the employees and make sure they understand why 

they should focus on sustainability in their work was shared among the companies. AstraZeneca 

(1) mentions the “why”-question as vital, which is in line with what the Expert highlights. The 

employees must be able to answer “why” this is important and “why” they should work with 

integrating sustainability. The perception of the importance of the employees’ understanding 

their role and make sure this is hands-on was shared between AstraZeneca (1) and Volvo Group. 

SKF (2) stresses that it is crucial to succeed with creating a sustainability mindset among the 

employees and integrate it in all roles. The focus on the “why”-question and the importance of 

understanding how each person are able to contribute can be related to the significance in having 

employees who know their values, are motivated (Lozano, 2009; Voegtlin et al., 2012). SCA and 

Volvo Group highlights the fact that sustainability activities in place does not always come across 

as sustainable, the employees do not necessarily reflect over what they do and why they do it in a 

certain way, which could imply challenges for an efficient integration.  

  

As can be seen in both the theory and among the companies, the companies are facing broad 

and complex issues and challenges. The challenges of transformational change, sustainability 

issues and mega trends could be seen as included in the answers from the companies, however 

the Expert also mentions the aspect of digitalization as a big challenge now and in the future. 

 

5.2 Sustainable Development and Responsible Leadership in Higher 

Education  

5.2.1 Responsible Leadership in Management Education  

 

Defining sustainable development 

 

Sustainable development can, as stated in the theoretical framework, take many forms. In this 

study it is discussed in terms of environmental, economic and social sustainability with 

foundation in the Brundtland report. The empirical findings show that the case companies, as 

well as the School and expert consultant choose to do the same. Interviewee (1) from the School 

highlights the fact that this definition is still up-to-date and has come to be be further defined 
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and developed through the years resulting in the UN 2030 Agenda for Sustainable Development 

published in 2015. The School has on the foundation of these global goals created an individually 

assessed sustainability standard in “This is sustainability to us”. Also the case companies’ 

highlights the fact that they are active in different industries and have therefore created 

sustainability standards with partial foundation in the Brundtland report as such, but further 

based on their specific ability to have an impact in their specific industries. The expert consultant 

further expands the concept with a holistic- and time perspective.  

 

As stated in the theoretical framework, Swedish universities are since 2005 regulated by the 

government to include consideration of a sustainable development in all higher education (SFS 

1992:1434, 2017). Moreover, a pressure on business schools to transform, meet demand and 

reflect upon the relevance in their education is, as mentioned by Dyllick (2015), a perception 

coming from several stakeholders, media and scholars. As outlined in the introduction of this 

thesis, the School has been renowned for integrating sustainability perspectives into the different 

study programmes and its aim is not only to integrate sustainability perspectives into courses but 

also focus on including more of global challenges in the curriculum (the School of Business, 

Economics and Law, 2017). 

 

Main drivers for implementation of sustainability and responsible leadership  

 

The empirical findings indicate that there could be a number of reasons or drivers for 

implementation of sustainability and responsible leadership practices in higher education. The 

main drivers identified by Interviewee (1) are the perception of this implementation of 

sustainability into the education as a social responsibility. Interviewee (2) emphasizes the external 

demand as a driver, but would also like to highlight this in combination with the internal 

perspective, their own willingness to contribute to the development of society. This can be 

related to the Expert’s emphasize on employees being able to answer “why” this is important, 

due to the answer from Interviewee (2) this understanding seems to be in place. Interviewee (3) 

is also highlighting the culture within the School as a driver, which could also be linked to the 

answer from Interviewee (2) and the internal willingness to contribute that is present at the 

School. The School’s strong willingness to integrate issues of sustainable development can also 

be read in Sandoff et al. (2013). However, rather than the internal willingness, the biggest driver 

of transforming business schools’ today, mentioned in the theory, seems to be the external 

pressure and demand (Dyllick, 2015; Irwin et al., 2011; Swaen et al., 2011).  

  

As outlined in the empirical findings of this thesis, the School’s mission is “To develop 

knowledge, educate and foster independent thinking for the advancement of organizations, 

policy and a sustainable world” (the School of Business, Economics and Law, 2017). Interviewee 

(3) and the Expert emphasize this inclusion of sustainability in the strategy as a main driver but 

also as crucial for the concepts future survival.  It is crucial to have a dean and an executive team 

that are clear in its vision (Escudero, 2011), which is the case in the School. Moreover, the 

Expert finds more positive aspects within the School, adding to the implementation of 
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sustainability, besides the strategy. He saw a great strength in having HRHU (Handelshögskolans 

Råd för Hållbar Utveckling, the School’s council for sustainable development) as a dedicated 

resource, with engaged people working with and focuses on the subject and that also make actual 

difference with concrete projects and engagements. Moreover, Escudero (2011) claims that the 

schools who will go winning out of this is the ones who are able to change its education and 

organization towards the innovation of sustainability and technology. To succeed with this the 

dean and directors’ must be persistent and clear about their vision, aspects that are current at the 

School. According to this the School seems to have favorable prerequisites for its continuing 

work with the integration of sustainability.  

 

The question whether sustainability can compete on the same level in relation to other 

areas  

 

The concepts of sustainability and responsible leadership are in this study described, both by 

interviewees and theoretical framework, as a necessity for future business. It is therefore of 

interest to see if they are perceived with the same importance and allowed the same focus as 

other subjects within the School.  

 

Interviewee (1) believes that this type of knowledge and skills are needed in today’s society and 

among students, and the research sees a great need for this as well, which makes this important.  

The theoretical framework clearly stress as well that business schools’ today need to develop 

students with the right competences to be able to solve the issues of society (Dyllick, 2015; Irwin 

et al.,  2011). Interviewee (2) also mentions the viewpoint of helping and creating students to 

succeed in creating a better world. Furthermore, he believed that the sustainability focus does 

not impede in other areas, only adding value and quality.  

 

Even though the School has initiated this transformation of including sustainability into the 

business school, the Expert still perceives the focus on sustainability as being too low, both 

within academia and the business community. Interviewee (3) also mentions the aspect of the 

School falling behind in the implementation of responsible leadership in the education. 

Furthermore, the Expert stresses that there are no issues that are more important than 

sustainable development in today’s society, which can be related to the Agenda 2030 and its 17 

sustainable development goals (UN General Assembly, 2015). Furthermore, the Expert perceives 

the movement towards a sustainable society, within both the business community and higher 

education, as not being fast enough. The time span could be related to a barrier for collaboration 

between university and industry which highlights the long-term focus within higher education 

while businesses have a more flexible process (Valentin, 2000).  

 

Principles for Responsible Management Education  

 

Principles for Responsible Management Education (PRME), is the task force founded on 

initiative from the UN Global Compact. The School is engaged in PRME and all partner 
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companies in this study are engaged in the UN Global Compact. As stated, the aim of PRME is 

to prepare future leaders towards a responsible and sustainable business practice (PRME B, 

2016). This means, that the School should try to fulfill this aim of creating students ready to 

work with responsible and sustainable business practices. Furthermore, PRME is regarded as the 

number one catalyst of transforming and integrating sustainability and responsible management 

in business education, and to meet demands of a societal sustainability and responsible economy. 

Hence, the School which engages in PRME shall transform, integrate and meet demands. 

  

The aim of principle 1, purpose, in PRME, is as mentioned to develop the capabilities of 

students to be generators of sustainable value both for business and society, but also to work for 

a sustainable and inclusive global economy (PRME B, 2016). Hence, the partner companies’ view 

of relevant competences within responsible leadership has been investigated in the section 

above. The school does in the PRME progress report (Sundemo & Johansson-Stenman, 2016), 

describe what their aim is for achieving principle 1, purpose. The school emphasizes the aim of 

ensuring relevant and concrete skills related to key sustainability issues as well as contribute to 

make the world a slightly better place. 

 

This aim of principle 1, purpose, is in line with Swaen et al. (2011) who argue that business 

schools must educate the students for the twenty-first century and the challenges of sustainable 

development. Furthermore, it could be related to the purpose of universities in the 21st century 

stressed by Poff (2010), who argues that the purpose is to educate students in ethical and 

responsible leadership. Hence, it could be seen that sustainability and responsible leadership, 

which includes ethical behavior as found in the theoretical framework, is crucial in today’s 

society. 

 

Principle 5, partnership, will be further investigated below. Partnership is the principle with the 

aim to interact with managers and extend the School’s knowledge of their challenges. The 

partner companies’ challenges are discussed above.   

 

5.2.2 The Collaborator Method 

 

The Collaborator method (Muff, 2013) in the theoretical framework is as described, a method 

for transforming and implementing a new way of educating responsible leaders for sustainable 

societies. This new way of educating responsible leaders can be done in several different ways. 

Interviewee (2) emphasizes the need for a change in how the School teaches, new ways of 

learning and make sure the education is meaningful. The digitalization change was mentioned by 

Interviewee (2) as an opportunity, which Roos (2014) highlights as well with the growing trend 

of MOOCs (massive open online courses) and virtual learning. 

  

As seen in the theory, there is a perception of business education falling behind within educating 

future leaders with relevant skills, within technology and they lack practical wisdom (Roos, 2014).  
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The challenges, of the implementation of sustainability, mentioned by the Interviewees from the 

School, could be related to the transformation Muff (2013) wish to see within Business Schools. 

Examples of this are Interviewee (1) who mentions following aspects as a challenge, but might as 

well an opportunity as well. He mentions the challenge/opportunity in maintaining the academic 

ideal and having an active role in society and in the development. This could be related to the 

aim of the transformative learning with combined development together with the world (Muff, 

2013). Furthermore, Interviewee (1) stresses the importance of having and maintain a live 

discussion on a continuing basis and constantly renew and review the sustainability concept, 

which is line with the issue-centered part in the Collaborator method, with actors cooperating to 

understand current issues (Muff, 2013). Interviewee (3) sees the need in new competence, of 

sustainability and responsible leadership, for faculty but also the opportunity in including more 

social entrepreneurship in the education. Entrepreneurial workshops are one way of successful 

education collaborations mentioned by Roos (2014). 

 

The success of the transformation of the business school and its integration of sustainability is 

highly related to its collaborations and partnership (Swaen et al., 2011; PRME B, 2016; Muff, 

2013). The Expert also stresses the collaboration between university and industry as crucial and 

the knowledge sharing between them. As stated, it is highly emphasized in theory and as Swaen 

et al. (2011) argue, university and industry cannot succeed separated from each other. The 

collaboration and partnership between the School and its partner companies will therefore be 

further investigated below. 

  

The Expert also stresses the importance in having patience and long-sightedness to maintain the 

sustainability implementation and to be successful, a perspective also mentioned by Interviewee 

(2). However, external factors could possibly affect the maintenance and process of the 

implementation of sustainability and transformation the education.  The School does not only 

encounter challenges directly related to the implementation of sustainability but also challenges 

facing the School in general, which could have an effect of the educational focus. For example, 

both Interviewee (1) and (3) mention legitimacy as a threat, since, like Interviewee (1) claims, 

every scandal directly affects them as an academy. The legitimacy-issue could be seen is present 

both within the business community and business schools. Furthermore, Interviewee (1) 

mentions the high demands on academic integrity and the increased political populism in society 

as a challenge and a threat for business schools to handle all over the world.  

 

A knowledge gap between graduates and the business community  
  

The Expert and the School were asked if they experience a gap between the graduates’ 

competence level versus the competences the corporate market demand today. It is clear that 

both the Expert and theory (Muff, 2013) experience a need for better competences within 

responsible leadership and sustainable development among students and graduates today.  
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Interviewee (1) and (3) from the School also experience a gap between market demand and 

competences from graduates today, and a gap within sustainability and responsible leadership. 

However, the perception of Interviewee (1) is that the School was not fast enough before but are 

catching up and are now ahead of its competitors’ in the field of merging sustainability into the 

education.  

  

Interviewee (2) mentions another point of view of companies approaching them with saying 

what a great job the School is doing with its implementation of and focus on sustainability in the 

education, however, Interviewee (2) also means that this could be due to that managers today are 

“supposed” to highlight sustainability. However, he believes that there is a changed attitude to 

sustainability in today’s society, but when it comes to the point of recruitment and job 

applications, these competences related to sustainability might not be considered as important by 

the companies anyway. Volvo Group discusses the importance of putting actions before speech, 

connected to the statement from interviewee (2), this is something that he agrees on, meaning 

that the way companies have taken on the sustainability transformation is often by using it to 

position themselves and take on an image, at the same time as business goes on as usual which is 

a big challenge as the concepts gets washed out and lose legitimacy. However, for business 

schools to keep their legitimacy and regain it, Dyllick (2015) argues that it is absolutely crucial for 

business schools today to transform themselves.  

 

5.3 Partnership and Collaboration  

5.3.1 Benefits with Industry-University Collaboration in Higher Education 

  

The theory clearly indicates that partnership between different actors is crucial within today’s 

society to be able to succeed with sustainability (NBS, 2017; PRME C, 2015). A successful 

collaboration creates mutual value for both parties (PRME C, 2015) and a win-win situation as 

argued both in the theoretical framework (PRME C, 2015) and by the Expert. The perception of 

the importance of the School’s partnership with its partner companies is also shared among the 

Interviewees from the School who explain it as very important, in fact, absolutely crucial. 

Absolutely crucial is also stated by the Expert, regarding the partnership between the two parties.  

 

The Swedish model 

 

Another important aspect of the partnership mentioned by Interviewee (2) from the School is 

the perception of it being easier to manage the sustainability investment into the organization 

with the support from the partner companies. This could again indicate the importance of having 

collaborations in place for the School to be able to succeed with its integration of sustainability 

into the education. Furthermore, he highlights the uniqueness in having these kind of good 

relationship with companies as the School has. This is something Sweden is famous for and also 
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highlighted by Volvo Group who sees the responsibility and opportunity to convey the Swedish 

model (of partnerships between university and industry) to other parts of the world. He argues 

that this type of collaboration between academia and companies do not exist in other parts of 

the world. 

  

As stated, principle 5 within PRME (PRME B, 2016) revolves around partnership and due to 

what is mentioned above, Sweden, and in this case the School and its partner companies should 

have good prerequisites for a beneficial collaboration. As being researched in this study as well, 

the principle of partnership aims to interact with managers of business corporations to extend 

the School’s knowledge of the companies’ challenges to meet environmental and social 

responsibilities and explore how to approach these together. As the Expert argues and the theory 

(AACSB, 2016; Hicks, 2017) the School and its partner companies must rethink – together.  

 

Having a good dialogue 

 

A requirement for a good partnership seems to be the focus on a good dialogue by looking at the 

empirical findings from the School and the Expert. Interviewee (1) mentions the benefit in 

having a constant dialogue with each other, Interviewee (2) stresses the prestigeless, open and 

clear dialogue with each other and one strength Interviewee (3) highlights is the role the people 

play and the strength the School possess in having great people working within the School. He 

also mentions the good relationship the executive team has with the companies. Having a good 

communication linkage and invest in long-term relationships is also found within theory (Perruzé 

et al., 2010) and this could be the case for all four case companies who have been in 

collaboration with the School for many years. However, the Expert mentions the challenge in 

understanding each other's language, but if they do, it will be a strength for both sides. This 

perception of clarity and making things concrete can be related to what Volvo Group perceived 

as a challenge, to be able to interpret the UN language to business language, or as SKF (1) said, 

being able to translate the meaning of sustainability etcetera into the organization.    

 

Education corresponding to society’s needs 

 

Strengths mentioned by the Interviewee (1) at the School were also found in the theoretical 

framework, such as the benefit of having partnerships with companies to be able to create 

education that corresponds to the society’s needs and identify skills and knowledge requirements.  

This is frequently mentioned in the theoretical framework as crucial and also what is further 

investigated in this study. The School’s ongoing focus on integrating the sustainability into the 

education can be connected to theory as well (NBS, 2017; PRME C, 2015). As business schools 

today try to embed sustainability into curricula in a greater extent, Interviewee (1) also highlights 

the benefit of companies giving rise to research questions (Lee, 2000) and collaborations (Muff, 

2013; PRME C, 2015).  
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Mutual value  

 

Interviewee (1) experiences many strengths and opportunities with the collaboration, but they 

could also be a challenge to succeed with. Mutual learning is a strength also mentioned by the 

Expert. Another viewpoint of interest mentioned by Interviewee (1) and the theory (PRME C, 

2015) is the opportunity for branding for the partner companies and to show the company’s 

approach towards sustainability. This also goes in line with creating a good reputation (Valentin, 

2000).  

 

One benefit not that emphasized from the School but on the contrary emphasized in the 

theoretical framework of collaboration between industry and business schools, is the crucial 

aspect of students working with real-world challenges, sustainability challenges and projects 

(NBS, 2014; PRME C, 2015; Aizpun et al., 2015; Brandt et al., 2008). Another point of particular 

interest is the heavy focus in theory on the benefit that comes with creating a mutual platform 

for university and industry to meet and share knowledge, create new ideas etcetera. This type of 

platform, mentioned by Muff (2013), AACSB (2016) and Aizpun et al. (2015) is seen as crucial 

for the success of partnerships, but as mentioned, is nothing that was emphasized in the same 

extent by the School.   

 

5.3.2 Benefits with Industry-University Collaboration in Business 

  

As the School mentions, Volvo Group also highlights the strength in being very good friends 

with each other and the open relationship that exist between the School and Volvo Group. The 

theoretical framework highlights the opportunity for companies to be able to create students 

with relevant competences (Chesbrough, 2005; PRME C, 2015). However, SKF (3) mentions 

another view point of the partnership, namely the access to what the students want and need. As 

can be seen in the theory, more focus is on the benefit of shaping the students to what the 

company wants and need. As a good dialogue was mentioned earlier, also SKF (3) perceives the 

partnership as a quick information channel which indicates a good dialogue is in place. 

  

Another point of view of the partnership was mentioned by AstraZeneca (1) who saw the 

benefit in being able to have the students as part of a development process and AstraZeneca (1)’s 

interest in being able to show their work and what they have to offer but at the same time let the 

business school and the students present what value they can bring to the company. This could 

be an indication of an interest in being able to find projects with mutual value for both parties 

and co-create ideas (AACSB, 2016) as well as access the university’s resources (Valentin, 2000). 

Examples of favoring ways of interacting mentioned by both SCA and the theory are career fairs 

(Brandt et al., 2008) and have student projects (PRME C, 2015).  
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Increase the dialogue 

 

Some common perceptions of how to enhance the partnership between the School and its 

partner companies seem to be; understand what either the School or the companies’ wants and 

need, have a clear dialogue and create concrete student projects. Even though a good dialogue 

between the parties have been mentioned, it seems like a dialogue regarding how to change 

and/or enhance the collaboration could be further developed. SKF (3) would like to increase 

their understanding of what the Schools wants and needs and that is applicable for them in 

particular and their capabilities. This thought is in line with Interviewee (1) at the School who 

would like to be better at creating individual solutions for specific needs (companies). As 

Interviewee (2) mentions, there is no quick fix, it is about increased cooperation and dialogue. 

Once again trust is mentioned as important, by Interviewee (2) and (3), and that trust come with 

working with each other for a long time. As mentioned more in the sector with focus on 

business community it can be seen also in this setting, that trust is vital for survival and for good 

partnerships (Bruneel et al., 2010). However, as Bruneel et al. (2010) also mention, trust comes 

not only with time but with mutual understanding. 

 

Exchange of ideas and competences 

 

The theory focuses a lot on how the business community is a good source for the business 

school to get feedback in how to develop curricula as mentioned (NBS, 2017; PRME C 2015), 

but AstraZeneca (1) also mentions their interest in presenting how they work and then get 

feedback and new input on that. This “other way around” is an approach not that highlighted in 

theory. SCA also sees an opportunity in creating a potential cooperation between the School and 

other schools. This to make use of different competences combined. The examples of 

collaborations mentioned by SCA could indicate the sustainability-focused exchange and learning 

opportunities emphasized by (Hicks, 2017) as success stories. However, SCA also believes in 

having a broad presence rather than make the partnership into a too big project, as large 

partnership structures requires a lot of time allocated to this in particular. Volvo Group stresses 

it to be crucial to have concrete projects, especially due to the inflation of projects in the 

sustainability society today. The viewpoint of finding the innovative edge in the partnership and 

have short payback time for the parties could be related to the significance in creating mutual 

value (PRME C, 2015) and again have a dialogue what’s of value for each partner. The short 

payback time also indicates one of the barriers mentioned namely the short-term focus of 

companies related to the often long-term focus within universities (Valentin, 2007). 

  

Collaborative projects 

 

As seen in the theory, the Expert highly emphasizes the joint projects and real projects for 

students to engage in as absolutely crucial. Particular viewpoints of interest were the view of 

approaching companies and make them see students as change agents and as a resource for the 

company. Furthermore, to take a new perspective in education, beginning with the problem 
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companies’ face today and then reflect what knowledge the students need to possess, usually the 

education is the other way around. Finally, the Expert’s view of letting managers work closely 

with students and argue for this interaction as a win-win situation has not been found in theory 

more than the benefit for business education to access managerial experience through the 

collaboration (Valentin, 2000).  

 

 

Mutual platform 

  

Having a mutual platform between university and industry is as stated, frequently mentioned in 

the theory as a vital aspect to be able to make progress both within the business community as 

well as among business schools (Muff, 2013; Aizpun et al., 2015; AACSB, 2016). A mutual 

platform for sharing knowledge and perspectives and solve issues could be linked to the sixth 

principle of PRME, namely dialogue (PRME B, 2016). Principle 6 focuses on universities 

facilitating and supporting dialogue among educators, students, business, government etcetera, 

and discuss critical issues related to sustainability and global social responsibility. The School 

engages in and uses PRME as a guide in their work with implementing sustainability, and hence 

also uses the sixth principle as a guide. Interviewee (1) perceives the partnership program in itself 

as an open access and mutual platform for different stakeholders to meet. However, the 

opportunity to create a mutual platform, as the theoretical framework strongly recommend, is an 

opportunity but also a challenge which is mentioned by Interviewee (3). He sees the possibilities 

in having an even better exchange with each other through a larger platform, but the difficulties 

in creating a clear plan of how to do it. Interviewee (1) and (2) mention the initiative called 

SDSN (Sustainable Development Solution Network) which is a project that aims to create this 

type of platform. However, Interviewee (2) mentions that it is not up and running yet but the 

ambition is there. Furthermore, the Expert claims that the School and its partner companies 

must set common agendas and stressed that the two parties should try to learn from each other 

and realize that it is about mutual learning. Academia learns what problems the companies 

encounter and reversed. This could again be related to the emphasize in theory to create a mutual 

platform and have reflective practice and fieldwork and engage in the transformation of business 

as well as the economy (Muff, 2013). 

 

 

5.3.4 Challenges with Collaboration 

 

As mentioned above, a strength seen from the School’s point of view is the good dialogue 

between the School and the companies that exist. Barriers for the partnership could be many and 

affect the outcome of the partnership, however, as seen in theory (Hughes, 2011), having a good 

dialogue could help overcome these barriers. As a good dialogue between the two has been 

emphasized, something that could be improved rather seems to be the clarity in what subjects 

and projects the communication and dialogue should touch upon.  
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The barriers to succeed with partnerships perceived by Interviewee (2) from the School, such as 

having conflicting intrinsic interests which could make it more difficult to come to an agreement 

or discussions regarding which part who is entitled to the results, could be linked to the 

theoretical framework. Valentin (2000) highlights the challenge of overcoming the barrier of 

potential differing objectives and interests between university and industry, or the mismatch in 

expectations emphasized by Bruneel et al. (2010).  The Expert stresses that it is important in 

these type of partnership to understand each other worlds and trust each other.  

  

One indication of a barrier found in the empiri seems to be the time aspect, where and on what 

should both the companies and the School prioritize its time. Furthermore, it is an indication on 

a willingness to make the partnership more concrete and clear from the partner companies’ point 

of view, and to really see the value and benefit of concrete projects. This could also be a reason 

to initial project with short time frame (Valentin, 2000) and with beneficial outcomes for both 

parties (Hughes, 2001). At the same time, Interviewee (3) mentions the reality today of the huge 

amount of requirements put on academia which is a challenge per se to overcome and makes the 

situation unrealistic. Furthermore, he mentions that it is becoming overbearing for the people 

working with and focusing on sustainability on the School, hence more people is needed. This 

could imply that the School has a need for more engaged people within the sustainability area 

and/or employees with the right type of skills needed in relation to sustainable development and 

responsible leadership. 

  

Increasing demands can be found in the empiri both within the business community and on 

business schools. As the requirements and demands on both sides increase, it could be argued 

that it is more important than ever to show the value in creating partnership and collaborations 

between university and industry today (Chesbrough, 2005). Overcome the barriers such as 

cultural differences (Valentin, 2000) and biased interest (Hughes, 2001) and then partner even 

more to advance sustainability (PRME C, 2015), which the empiri shows that both industry and 

university strive to do. 

 

 

5.4 Summary Analysis 

 
Sustainable development and responsible leadership in business 

 

The companies perceive values, ethical and quality stakeholder relationships as important as well 

as the close linkage to have governance and accountability in place, also due to the pressure from 

investors and the external environment. The companies cover aspects within all levels of the 

macro, meso and micro levels and the challenge that comes with operating within a big, complex 

organization in a global arena. 
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Many of the competences need for responsible leadership relate to the challenges highlighted by 

the companies. This can make sense since to be able to manage the challenges the companies 

face and will face in the future, the employees need to possess relevant competences. Therefore, 

a connection between the challenges and the competences needed, can be seen. Moreover, 

leadership that is practiced must be relevant to our time. This could also be an indication of the 

connection seen in this study, between competences needed and upcoming and present 

challenges. 

  

Examples of competences highlighted in the theory and challenges found in the empiri are; the 

ability to see opportunities, the ability to prioritize, the ability to think sustainable with a global 

perspective in mind, the integrative ability and the ability to create clear visions. On the other 

hand, competences not highlighted by the companies but found as important in the theoretical 

framework were adaptability and time management (Pujol-Jover et al., 2015) and creativity, 

innovative and entrepreneurial competences as well as international experience (Roos, 2014). 

 

Sustainable development and responsible leadership in higher education 

  

As business schools today face the pressure to change and transform its education towards an 

integration of sustainability and responsible leadership, the School is spot on with its high focus 

of integrating these subjects into the education and thus tries to keep up with the demand from 

society. However, a gap is perceived between the market demand and competences from the 

School’s graduates within these subjects. The School has a good foundation to stand on for its 

future work in terms of a dedicated resource (HRHU), the statement included in the strategy and 

a clear vision coming from the dean. External as well as internal driving forces push the School’s 

work forward with integrating sustainability into the education. Even if the external pressure 

could be perceived as the stronger of these two, the internal drive coming from the employees is 

crucial for success. The faculty at the School need to understand why it is important to work 

with this integration and have an own willingness, the same as goes for the success of a business 

transformation. Furthermore, for reaching success with the transformation, the business school 

is dependent on having good collaborations and partnerships in place. At the same time, the 

School perceives it as a challenge to be active in the society and its development, simultaneously 

as they engage in and keeps the discussion running and constantly reviews the sustainability 

concept.  

 

Partnership and collaboration 

 

The School and its partner companies in this study seem to have a good relationship with each 

other. The benefits of being good friends, having an open dialogue and a long-term relation 

create a good foundation for future projects and overcoming barriers that potentially could arise. 

Increasing demands, changes and challenges face both worlds and therefore it seems more 
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crucial than ever to meet and work together with how to fight the battle and the challenges of 

today’s society, sustainability and globalization. 

 

One point of particular interest is the power of a mutual platform mentioned frequently in the 

theoretical framework, an opportunity also mentioned by interviewees from the School but not 

as highlighted by the partner companies. Principle 5 partnership PRME B (2016), aims to 

explore jointly effective approaches to meet the social and environmental challenges. The 

findings from this study indicate that there is room for further dialogue with partner companies 

how to achieve this. Having a clear dialogue of needs, understand each other and create concrete 

projects with mutual value and short payback time. 
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6. Conclusion 

 
The purpose of this study has been to investigate the perceived importance of the partnership 

between the School and its partner companies in terms of the concepts of sustainable 

development and responsible leadership. The thesis further demonstrated what attributes and 

competences are beneficial for, and what challenges and opportunities a partnership may imply 

for a future development of these concepts. To do so, the study has been built around following 

research questions.  

 
How do the School and its partner companies perceive the importance of partnership towards sustainability? 

 

1.         What attributes and competences among graduates are required and desired by the partner companies of 

the School, related to sustainable development and responsible leadership?   

 

2.     What challenges and opportunities do the School and its partner companies identify within their partnership? 

 
 

Based on the empirical findings we have been able to conclude that the partner companies 

included in this study all see a need to ensure competence for future sustainable business 

development and responsible leadership practice. All companies actively take part in global 

agreements and comply with global standards for sustainability and sustainable business practice. 

We have been able to identify a number of morally based attributes that are perceived as 

important to succeed with an adoption of sustainability and responsible leadership. Among them 

are the most highlighted; attitude, understanding of the impact of actions and decisions beyond 

the self, trustworthiness, social competence, inspirational ability and broad business 

understanding. All forming the ability to make responsible business, concretize sustainability and 

responsible actions as well as having a holistic view.  

 

Attributes and competences argued of importance for a successful implementation of 

sustainability and responsible leadership practices could be seen to be created and enhanced in 

collaborations between education and practice, in which a theoretical foundation can be applied 

in a real-world setting. Partnerships and collaborations are of great importance for further 

development and implementation of sustainability and responsible leadership on both sides, but 

are still lacking in experience and concrete structures.  

 

Based on the findings of this study, we argue that business education today is lacking to include 

sustainability and responsible leadership practices in the educational programmes. The 

implementation rate in educational institutions is seen to be too slow and not to be keeping up 

with the demands of the business community. However, this gap is identified by the School, 

which systematically has started a transformation towards a more efficient adoption. There is a 

certain responsibility in the hands of universities, educating future leaders to carry on the torch 
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to future generations. To educate in an educational setting for a corporate context imply some 

challenges. To create competences to meet the needs of society, the School needs to take part 

where it happens, and businesses need to grab the opportunity to take part in their future 

development by being involved in the future leaders’ theoretical foundation. This mutual 

learning naturally allows for a deeper and more efficient value-creation where real problems are 

allowed to be tackled with real-world experience on one side, and theoretical knowledge and 

scientifical evidence on the other. Connecting to the highlighted benefits of including real-world 

practice in the School, it should be increased, allow shared experiences and find ways to create 

structures for co-creation of value.  

 

The findings of this study implies that sustainability and responsibility are challenging concepts 

in a theoretical setting as they are not directly measurable in all forms, therefore they suffer a 

potential risk of losing legitimacy. There needs to be an understanding of why it is important to 

develop sustainably and responsibly, what comes out on the other side, and what values are to 

gain that are not necessarily financial. It needs to be seen in a bigger picture and it requires a 

great foundational transformation in business practice as well as business education. Further, 

challenges come in line with an increasing globalization as well as digitalization. As the world gets 

more global- and digitalized there needs to be an openness for cultural differences as it allows 

greater access to international settings. As much as it could be considered a challenge, as great 

opportunity it is. By this, we argue that business and educational institutes would benefit from 

creating mutual platforms where knowledge and experiences can be shared both within and 

between business and education.  

 

It was found that industry-university collaboration enables creation of new ideas and shared 

knowledge. Through long-term mutual partnerships based on common agendas, individual 

solutions and a mutual understanding of wants and needs, an education fit to the needs of the 

society can be created. Sustainability and responsible leadership are by the case companies seen 

as crucial for future business survival as well as a competitive advantage. Business schools have 

the power and responsibility to educate future leaders to meet future demands, and by that take a 

direct part in the development of the adaption towards sustainability and responsible leadership 

practices. The conclusion can be made that this development is perceived as vital for future 

success.  

 

This study has contributed with valuable insights to the School by investigating the perspective 

of its partner companies, and the importance of the School providing graduates who possess 

abilities and competences to enforce global sustainability challenges through the practice of 

responsible leadership. Something that can enhance the already initiated integration process in 

the School and which has not been investigated before. To summarize, based on the findings of 

this study, we argue that global sustainability challenges do require new sets of morally based 

leadership skills to meet future environmental and societal demands. The global arena is 

expanding, bringing new challenges and opportunities which need to be captured in business 

development and future leadership practices. To succeed with managing these challenges, 



 

 

 

 

94 

structured ways of sharing knowledge between business education and the business community  

would get access to the best of both worlds, but also allows for a more specific and continuous 

competence match along the way. 

 

6.1 Recommendations to the School  

 

The study shows that the perceived importance of industry-university partnership towards 

sustainability is seen as crucial. To meet the demands of society and its partner companies, the 

School needs to maintain its focus on integrating sustainable development and responsible 

leadership in the education.  Furthermore, to ensure the relevance in the development of today’s 

students and graduates, the School needs to review its competence match between academia and 

the business community. Based on the findings in this study we can identify a gap between the 

needs of the business community and the School within these concepts. The School would 

therefore benefit from defining and discuss what attributes and competence areas found in this 

study could be extendedly included. The most highlighted attributes and competences required 

and desired by the partner companies were; attitude, understand the impact of actions and 

decisions beyond the self, trustworthiness, social competence, inspirational ability and broad 

business understanding. All forming the ability to make responsible business, concretize 

sustainability and responsible actions as well as having a holistic view.  

 

Furthermore, knowledge of the ten principles of the UN Global Compact as well as the 2030 

Agenda for Sustainable Development, is other areas of improvement, where graduates need to 

better prepared to face the needs and expectations from the society. As global standards of 

making business and to ensure future basic needs of society, these should be more deeply rooted 

in the education.  

 

As mentioned, the partnerships between the School and the partner companies included in this 

study are perceived of great importance for a successful future integration of these concepts in 

its education. Hence, the School needs to maintain and nurture the good relationships they have 

with its partner companies today and utilize this network even further. The benefits of industry-

university partnerships are many, but the most crucial may be to create possibilities for bigger 

and better progress towards sustainability, together. With that in mind, the School would most 

likely benefit from having an even closer dialogue with its partner companies of how to work 

with concrete projects that create mutual value. Moreover, develop projects with shorter payback 

time, customized projects and include real-life projects in the education to a greater extent. 

Lastly, due to the heavy focus within the theoretical framework, and its emphasize on being a 

crucial aspect for reaching success in the transformation towards sustainability, the School 

should discuss the possibilities in creating a mutual platform between different stakeholders.  
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6.2 Future Research 

 

This thesis focused on large, global companies and their perceived importance of partnership 

surrounding responsible leadership and sustainable development with the School. The aim was 

to provide an overall image of what competences and attributes are now, and in the future, seen 

as beneficial for further sustainable business development, rather than an in-depth picture of the 

structural attributes of the partnerships. If time would have allowed, it would have been of 

interest to also investigate the actual structure of existing partnerships as well as how they could 

be successfully restructured in the future.  

 

It would also have been of interest to include how students perceive this constellation, and how 

the students perceive the importance of, as well as are influenced by, the implementations of 

these concepts. The School’s broad base of students and connected industries could create an 

interesting research project in how different societal segments and industries are influenced in 

different ways based on demographic information.  

 

Another potential area of research outside of the scope of this thesis is to investigate how well 

the implementation of the concepts of sustainable development and responsible leadership, 

translates into human resource-departments’ and further how well the desire for certain 

attributes are included in job application processes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

 

 

96 

7. References  

 

AACSB, (2016). A Collective Vision for Business Education, AACSB International. Available at: 

http://www.aacsb.edu/-/media/managementeducation/docs/collective-vision-for-business-

education.ashx?la=en 

 

Aizpun, M., Sandino, D., & Merideno, I. (2015). Developing students' aptitudes through University-Industry 

collaboration. Ingenieria E Investigacion, 35(3), 121-128. 

 

Ancona, D., T. W. Malone, et al. (2007). "In praise of the incomplete leader." Harvard Business Review 

(February 2007): 92-100. 

 

Bektaş, Ç. and Tayauova, G. (2014). A Model Suggestion for Improving the Efficiency of Higher Education: 

University–Industry Cooperation. Procedia - Social and Behavioral Sciences, 116, pp.2270-2274. 

 

Bennis, W., & O'Toole, J. (2005). How Business Schools Lost Their Way, Harvard Business Review, 83(5), 96-

104. 

 

Brandt, E., Dæhlen, M., Hagen, A., Hertzberg, D., Kaloudis, A., Seip, Å., et al. (2008). Effekter av samarbeid 

mellom høyere utdanning og arbeidsliv – en forstudie [The impact of cooperation between higher education and 

workplaces—A preliminary study]. Fafo-notat 2008:11. Oslo: Fafo and NIFU STEP. 

 

Brown, Treviño, & Harrison. (2005). Ethical leadership: A social learning perspective for construct development and 

testing, Organizational Behavior and Human Decision Processes, 97(2), 117-134. 

 

Bruneel, J., D’Este, P. & Salter, A. (2010) "Investigating The Factors That Diminish The Barriers To University–

Industry Collaboration". Research Policy 39.7 (2010): 858-868.  

 

Bryman, A., & Bell, E. (2013). Företagsekonomiska forskningsmetoder (2., [rev.] ed.). Stockholm: Liber. 

 

Cameron, K. and A. Caza (2005). Developing strategies and skills for responsible leadership. Handbook on responsible 

leadership and governance in global business. J. Doh and S. Stumpf. Cheltenham UK, Edward Elgar publishing. 

 

Chesbrough, H. W. (2005). Open innovation: The new imperative for creating and profiting from technology. 

Cambridge, MA: Harvard Business School Press. 

 

Clarkson, M.B.E. (1995). A stakeholder framework for analyzing and evaluating corporate social performance, 

Academy of Management Review, 20 (1), 92–106. 

 

Dassah, M. (2010). Responsible Leaders: Attributes and Roles in a Multi-Challenged Global Business Environment 

and Implications for Leadership Development, Centre for Responsible Leadership (Ed.), The Next Generation 

Responsible Leaders (p. 30–37). Available at:  

http://web.up.ac.za/sitefiles/file/40/1055/10099/EMS%20May_CRL_ConfProcWeb.pdf  

 

Day, D. V., D. V. Day, et al. (2004). "Leadership capacity in teams." The Leadership Quarterly 15(6): 857. 

http://www.aacsb.edu/-/media/managementeducation/docs/collective-vision-for-business-education.ashx?la=en
http://www.aacsb.edu/-/media/managementeducation/docs/collective-vision-for-business-education.ashx?la=en
http://web.up.ac.za/sitefiles/file/40/1055/10099/EMS%20May_CRL_ConfProcWeb.pdf


 

 

 

 

97 

 

Doh, J. P., & Stumpf, S. A. (2005). Towards a framework of responsible leadership and governance., Handbook on 

Responsible Leadership and Governance in Global Business (pp. 3-18). Edward Elgar Publishing. Available at: 

http://web.a.ebscohost.com.ezproxy.ub.gu.se/ehost/ebookviewer/ebook/bmxlYmtfXzEzMDUwNV9f

QU41?sid=80dda410-ca1f-4fc2-a86a-c02583c5f819@sessionmgr4007&vid=0&format=EB&rid=1 

 

Doyle, A., Lewis, B. (2015). "World seals landmark climate accord, marking turn from fossil fuels". Reuters. 

Thomson Reuters. Retrieved 18 March 2017. Available at; http://www.reuters.com/article/us-

climatechange-summit-idUSKBN0TV04L20151212#gVKudBATCD0EGdxL.97 

 
Drever, E. (1995). Using Semi-Structured Interviews in Small-Scale Research. A Teacher’s Guide (1st ed.). 
Edinburgh, Scotland: The Scottish Council for Research in Education.  
 
Dyllick, T. (2015) "Responsible management education for a sustainable world: The challenges for business schools", 

Journal of Management Development, Vol. 34 Issue: 1, pp.16-33, doi: 10.1108/JMD-02-2013-0022 

Erpestad, M. (2009), Rethinking Leadership: The Role of the Earth Charter in Fostering Ethical Leaders for the 

Future, Earth Charter Initiative. Available at: http://earthcharter.org/virtual-library2/rethinking-

leadership-the-role-of-the-earth-charter-in-fostering-ethical-leaders-for-the-future/ 

Escudero, M. (2011), PRME and four theses on the future of management education, UN PRME and Deusto 

Business School, Spain, SAGE Publications Ltd.  

European Commission (2011), Communication from the Commission to European Parliament, the Council, the 

European Economic and Social Committee: A renewed EU strategy 2011-2014 for corporate social responsibility. 

Available at: 

http://ec.europa.eu/enterprise/policies/sustainable-business/files/csr/new-csr/act_en.pdf 

Etzkowitz, H., (2008), The triple helix: University-Industry-Government innovation in action. Routledge 

 

Hargreaves, A. & Fink, D. (2006), Sustainable leadership. San Francisco, Jossey-Bass. 

 

Hicks, C. (2017), "Why Hire A Sustainability Graduate? - Network For Business Sustainability". Network for 

Business Sustainability. N.p., 2017. Web. 1 May 2017. Available at: 

http://nbs.net/knowledge/why-hire-a-sustainability-graduate/ 

 

Hughes, F. W. (2001), Achilles heel of university-industry partnerships. ASEE Annual Conference Proceedings, 

9825-9829. 

 

Irwin, A., Salskov-Iversen, D. & Morsing, M. (2011), Business schools in society: the distinctiveness of diversity - 

Chapter 8, Copenhagen Business School, Denmark, SAGE Publications. 

 

Jones, T. (1995), Instrumental stakeholder theory: A synthesis of ethics and economics, Academy of Management 

Review, Vol. 20 Iss 2 pp. 404 - 437 

 

Khurana, R. (2007), From Higher Aims to Hired Hands , Princeton University Press, Princeton, NJ. 

 

http://web.a.ebscohost.com.ezproxy.ub.gu.se/ehost/ebookviewer/ebook/bmxlYmtfXzEzMDUwNV9fQU41?sid=80dda410-ca1f-4fc2-a86a-c02583c5f819@sessionmgr4007&vid=0&format=EB&rid=1
http://web.a.ebscohost.com.ezproxy.ub.gu.se/ehost/ebookviewer/ebook/bmxlYmtfXzEzMDUwNV9fQU41?sid=80dda410-ca1f-4fc2-a86a-c02583c5f819@sessionmgr4007&vid=0&format=EB&rid=1
http://web.a.ebscohost.com.ezproxy.ub.gu.se/ehost/ebookviewer/ebook/bmxlYmtfXzEzMDUwNV9fQU41?sid=80dda410-ca1f-4fc2-a86a-c02583c5f819@sessionmgr4007&vid=0&format=EB&rid=1
http://www.reuters.com/article/us-climatechange-summit-idUSKBN0TV04L20151212#gVKudBATCD0EGdxL.97
http://www.reuters.com/article/us-climatechange-summit-idUSKBN0TV04L20151212#gVKudBATCD0EGdxL.97
http://earthcharter.org/virtual-library2/rethinking-leadership-the-role-of-the-earth-charter-in-fostering-ethical-leaders-for-the-future/
http://earthcharter.org/virtual-library2/rethinking-leadership-the-role-of-the-earth-charter-in-fostering-ethical-leaders-for-the-future/
http://earthcharter.org/virtual-library2/rethinking-leadership-the-role-of-the-earth-charter-in-fostering-ethical-leaders-for-the-future/
http://ec.europa.eu/enterprise/policies/sustainable-business/files/csr/new-csr/act_en.pdf
http://nbs.net/knowledge/why-hire-a-sustainability-graduate/


 

 

 

 

98 

Khurana, R., (2010), From Higher Aims to Hired Hands. the Social Transformation of American Business Schools and 

the Unfulfilled Promise of Management as a Profession. Princeton Univ. Press, Princeton, N.J.  

 

Lantz, A., (2007), Interjvumetodik. 2nd Edition. Lund: Studentlitteratur AB. 

Lawler, E. E. I., Mohrman, S. A., et al. (1995). Creating high performance organizations: Practices and results of 

employee involvement and total quality management in Fortune 1000 companies. San Francisco, Jossey-Bass. 

Lawrence, J., & Beamish, P. (2013), Globally responsible leadership: Managing according to the UN Global Compact. 

Thousand Oaks: SAGE Publications. 

Lee (2000), The sustainability of university-industry research collaboration: an empirical assessment 1. J Technol Transf 

25:111–133 

Lehmann, J-P.  (2008), What is Responsible Business Leadership in the Early 21st Century? Are We Heading for a 

Spring of Hope or a Winter of Despair? Available at: http://www.ind.ch/research/challenges/TC058-08.cfm 

Longsworth, A., Doran, H., Webber, J. (2012), The Sustainability Executive: Profile & Progress, PwC, 

September 2012, Available at: 

http://www.pwc.com/us/en/sustainability-services.html 

Losada, Martell & Lozano, (2011) Responsible Business Education: Not a question of curriculum but a raison d’etre 

for business schools, Chapter 17, Esade Business School, Spain, SAGE Publications Ltd.  

 

Lowellyne, J. (2011). ISO 26000 standard - defining good corporate governance, 5th March 2011, Available at: 

http://lowellynejames.blogspot.com/2011/03/iso-26000-standard-defining-good.html  

Lozano, J. (2009). Notas previas para una introducción preliminar a una cuestión incipiente: la postulación de la 

espiritualidad en las empresas. La cualidad humana fuente de equidad y justicia: la herencia de las tradiciones 

de sabiduría: Encuentros Internacionales CETR, sexto encuentro (pp. 145-188). Barcelona: Centre 

d'Estudi de les Tradicions de Saviesa (CETR).  

Maak, T. (2007). Responsible leadership, stakeholder engagement, and the emergence of social capital, Journal of 

Business Ethics, 74, 329–343. 

Maak, T and N. M. Pless. (2006). Responsible Leadership: A Relational Approach, in Responsible Leadership 

(Routledge, London/New York), pp. 33-53.  

Maak, T. and N. M. Pless. (2009). Business Leaders as Citizens of the World: Advancing Humanism on a Global 

Scale, The Journal of Business Ethics 88(3):537-550.  

Martin, R.L. (2007), The Opposable Mind: How Successful Leaders Win Through Integrative Thinking , Harvard 

Business School Press, Boston, MA. 

 

Morsing, M. & Saquet Rovira. A. (2012), Business Schools and their Contribution to Society, SAGE Publications.  
 

Muff, K. (2012), “The collaboratory method and approach”, discussion paper for 50+20, available at: 

www.50plus20.org

http://www.ind.ch/research/challenges/TC058-08.cfm
http://www.ind.ch/research/challenges/TC058-08.cfm
http://www.pwc.com/us/en/sustainability-services.html
http://lowellynejames.blogspot.com/2011/03/iso-26000-standard-defining-good.html
http://www.50plus20.org/


 

 

 

 

99 

 http://scholar.google.com.ezproxy.ub.gu.se/scholar_lookup?publication_year=2012b&author=

K.+Muff&title=The+collaboratory+method+and+approach 

 

Muff, K., (2013). "Developing globally responsible leaders in business schools - A vision and transformational practice for 

the journey ahead", Journal of Management Development, Vol. 32 Iss 5 pp. 487 - 507 

 

Muff, K. and Mayenfisch, M. (2014), “The right attitude as a key hiring criterion for graduate students 

in Switzerland”, Psychosociological Issues in Human Resource Management Journal, Vol. 2 No. 2, 

pp. 43-55. 

 

NBS (2017), CBS Sustainability Platform, Network for Business Sustainability. Western University, London 

N.p., 2017. Web. 4 May 2017. Available at: http://nbs.net/sustainability-centres-directory/cbs-

sustainability-platform/ 

 

Neuman, W. L. (2003). Social Research Methods: Qualitative and Quantitative Approaches, London: Allyn & 

Bacon. 

 

Orecchini, F., Valitutti, V., & Vitali, G. (2012). Industry and academia for a transition towards sustainability: 

Advancing sustainability science through university–business collaborations. Sustainability Science, 7(Supplement 1), 

57-73. 

 

Patel, R. & Davidson, B., (2011). Forskningsmetodikens grunder : att planera, genomföra och rapportera en 

undersökning. 4th Edition,. Lund: Studentlitteratur AB.  

 

Pertuzé JA, Calder ES, Greitzer EM, Lucas WA (2010) Best practices for industry–university collaboration. MIT 

Sloan Manag Rev 51(4):83–90 

 

Pless, N. M. (2007). Understanding Responsible Leadership: Role Identity and Motivational Drivers, Journal of 

Business Ethics, 74: pp. 437-456.   

 

Pless, N. & Maak, T. (2011). Responsible Leadership: Pathways to the Future, Journal of Business Ethics, 98, 3–

13. 

 

Poff, D.C., (2010), The Role of Universities in Educating Students for Responsible and Ethical Leadership  In: 1st 

International Conference in Responsible Leadership: The Next Generation Responsible Leaders, 18-20 

May 2010, Pretoria, South Africa. 

 

Prat-Pubill, Q., (2010) “Business leadership as intrinsic responsible leadership” In The next generation responsible 

leaders: First international conference in responsible leadership Pretoria (South Africa): University of 

Pretoria, 2010 p. 170 - 175.  

 

PRME A, (2017). History, Retrieved 26 February 2017 at: http://www.unprme.org/about-

prme/history/index.php 

 

PRME B, (2016). Transformational model for PRME implementation, UN PRME Resource documents, 

Available at http://www.unprme.org/resource-docs/PRMETransformationalWeb.pdf  

http://scholar.google.com.ezproxy.ub.gu.se/scholar_lookup?publication_year=2012b&author=K.+Muff&title=The+collaboratory+method+and+approach
http://scholar.google.com.ezproxy.ub.gu.se/scholar_lookup?publication_year=2012b&author=K.+Muff&title=The+collaboratory+method+and+approach
http://nbs.net/sustainability-centres-directory/cbs-sustainability-platform/
http://nbs.net/sustainability-centres-directory/cbs-sustainability-platform/
http://www.unprme.org/about-prme/history/index.php
http://www.unprme.org/about-prme/history/index.php
http://www.unprme.org/resource-docs/PRMETransformationalWeb.pdf


 

 

 

 

100 

 

PRME C, (2015). Partner with business schools to advance sustainability - Ideas to inspire action, UN PRME 

Resource documents, Available at: http://www.unprme.org/resource-

docs/businessbschoolpartnerships.pdf 

 

Pujol-Jover, M., Riera-Prunera, C. & Abio, G. (2015) Competences acquisition of university students: Do they match 

job market's needs? Intangible Capital, 11(4), pp. 612-626. 

 

Quigley, N. R., Sully de Luque, M., & House, R. J. (2005). Responsible leadership and governance in a global 

context. Insights from the GLOBE study. Handbook on responsible leadership and governance in global 

business. Cheltenham, UK: Edward Elgar.  

Rasche, A. & Kell, G. (2010.), The United Nations Global Compact. Achievements, Trends and Challenges, 

Cambridge University Press, Cambridge, New York, Eds. 

Robinson, K. (2009). How schools kill creativity, In TED ideas worth spreading. 

Rockström, J. et al. (2009), “A safe operating space for humanity”, Nature, Vol. 461, pp. 472-475 

Roos, J. (2014), The Renaissance We Need in Business Education, Harvard Business Review, Boston. Available 

at: https://hbr.org/2014/07/the-renaissance-we-need-in-business-education 

Rose, D., Gordon, R., & Hattingh, W. (2010), Pathway to responsible leadership. In: 1st International 

Conference in Responsible Leadership: The Next Generation Responsible Leaders, 18-20 May 2010, 

Pretoria, South Africa. 

Sadler, P. (2001). Leadership and organizational learning. Handbook of organizational learning and knowledge, 

Oxford University Press: 415-427. 

 

Sandoff, A., Löfgren, Å., Gipperth, L. & Sundemo, M. (2013). Education for a sustainable future - School of 

Business, Economics and Law, Available at:  

http://handels.gu.se/digitalAssets/1467/1467708_.education-for-a-sustainable-future..pdf  

 

Santoro MD (2000) Success breeds success: the linkage between relationship intensity and tangible outcomes in industry–

university collaborative ventures. J High Technol Manag Res 11(2):255–273 

Schraa-Liu, T. and F. Trompenaars. (2006). Towards Responsible Leadership Through Reconciling Dilemmas, 

Routledge, London/New York, pp. 138-154.  

SFS 1992:1434, (2017), The higher education ordinance, Swedish Council for Higher Education, Stockholm. 

 

Sundemo, M. and Johansson-Stenman, O. (2016), Towards Sustainability - Progress Report, School of 

Business, Economics and Law, Available at:  

http://handels.gu.se/digitalAssets/1571/1571245_hdl_prme-report_160404.pdf  

Stake, R. (1995). The art of case study research. Thousand Oaks, Calif. ; London: Sage.  

http://www.unprme.org/resource-docs/businessbschoolpartnerships.pdf
http://www.unprme.org/resource-docs/businessbschoolpartnerships.pdf
https://hbr.org/2014/07/the-renaissance-we-need-in-business-education
http://handels.gu.se/digitalAssets/1467/1467708_.education-for-a-sustainable-future..pdf
http://handels.gu.se/digitalAssets/1571/1571245_hdl_prme-report_160404.pdf


 

 

 

 

101 

Swaen, V., de Woot, P. & de Callataÿ, D. (2011) The business school of the twenty-first century: educating citizens to 

address the new world challenges - chapter 18, Louvain School of Management, Belgium, SAGE Publications. 

 

The School of Business, Economics and Law. (2012). Strategi 2012-2016, University of Gothenburg,  May 

2012, Available at: http://www.handels.gu.se/digitalAssets/1380/1380972_strategy_2012.pdf  

 

The School of Business, Economics and Law A. (2017). Strategy 2017-2021, I University of Gothenburg, 

Available at:  

http://handels.gu.se/digitalAssets/1616/1616689_strategy_2017_2021.pdf 

 

Trevino, L., Pincus Hartman L. & Brown, M. (2000), ‘Moral person and moral manager: how executives develop a 

reputation for ethical leadership’, California Management Review, 42 (4), 128–42. 

 

UN General Assembly, (2015). Transforming our world : the 2030 Agenda for Sustainable Development, 21 

October 2015, A/RES/70/1, available at: http://www.refworld.org/docid/57b6e3e44.html [accessed 22 

February 2017]  

UNECE. (2017), "Sustainable Development - Concept And Action". Unece.org. N.p., 2017. Web. 2 May 2017. 

Available at: http://www.unece.org/oes/nutshell/2004-2005/focus_sustainable_development.html 

 

UNGC. (2010). Blueprint for Corporate Sustainability Leadership, Available at: 

https://www.unglobalcompact.org/docs/issues_doc/lead/BluePrint_EN.pdf  

UNGC A. (2012). A new agenda for the board of directors. Adoption and oversight of corporate sustainability. 

Available at: 

https://www.unglobalcompact.org/docs/news_events/9.1_news_archives/2012_01_27/Lead-board-

loresR.pdf 

UNGC B. (2012). After the signature. A guide to Engageement in the United Natinos Global Compact Available at: 

https://www.ftc.gov/sites/default/files/documents/public_events/enforceable-codes-conduct-

protecting-consumers-across-borders/un-global-compact.pdf  

UNGC. (2017). Our Global Strategy | UN Global Compact. [online] Available at: 

https://www.unglobalcompact.org/what-is-gc/strategy  [Accessed 4 May 2017]. 

 

UNESCO. (1972). The Stockholm Declaration, UNESCO, Stockholm.  

 

UNFCCC. (2015). The Paris Agreement. Conference of the Parties Twenty-first session Paris, 

30 November to 11 December 2015. http://unfccc.int/resource/docs/2015/cop21/ 

eng/10a01.pdf. 

 

Valentín, E.M.M., 2000. University-industry cooperation: a framework of benefits and obstacles. Industry and 

Higher Education, June, pp. 165-172. 

 

Voegtlin, V., Patzer, M., Scherer, A.G. (2012). Responsible Leadership in Global Business: A New Approach to 

Leadership and Its Multi-Level Outcomes, Journal of Business Ethics 

Vol. 105, No. 1 (January 2012), pp. 1-16. 

http://www.handels.gu.se/digitalAssets/1380/1380972_strategy_2012.pdf
http://handels.gu.se/digitalAssets/1616/1616689_strategy_2017_2021.pdf
http://www.unece.org/oes/nutshell/2004-2005/focus_sustainable_development.html
https://www.unglobalcompact.org/docs/issues_doc/lead/BluePrint_EN.pdf
https://www.unglobalcompact.org/docs/news_events/9.1_news_archives/2012_01_27/Lead-board-loresR.pdf
https://www.unglobalcompact.org/docs/news_events/9.1_news_archives/2012_01_27/Lead-board-loresR.pdf
https://www.unglobalcompact.org/docs/news_events/9.1_news_archives/2012_01_27/Lead-board-loresR.pdf
https://www.unglobalcompact.org/docs/news_events/9.1_news_archives/2012_01_27/Lead-board-loresR.pdf
https://www.ftc.gov/sites/default/files/documents/public_events/enforceable-codes-conduct-protecting-consumers-across-borders/un-global-compact.pdf
https://www.ftc.gov/sites/default/files/documents/public_events/enforceable-codes-conduct-protecting-consumers-across-borders/un-global-compact.pdf
https://www.unglobalcompact.org/what-is-gc/strategy


 

 

 

 

102 

 

Waldman, D. A. and D. Siegel. (2008). Defining the Socially Responsible Leader, The Leadership Quarterly 

19(1):117-131.    

WBCSD. (2010), Vision 2050 - The new agenda for business, WBCSD, February 2010 ISBN: 978-3-940388-

56-8  

 

WBCSD, (1999). Social corporate responsibility: Meeting changing expectations. World Business Council on 

Sustainable Development,Available at:  

http://www.wbcsd.org/Pages/EDocument/EdocumentDetails.aspx?ID=82&NoSearchContextKey=tru

e     

WCED, (1987). Our common future. World Commission on Environment Development, Oxford: Oxford 

Univ. Press. 

 

Weybrecht, G. (2013). The Sustainable MBA: A Business Guide to Sustainability (2nd ed.). Somerset: Wiley. 

 

Wilson, A. (2007). Rising to the Challenge: Developing Responsible Leaders. Leadership In Action, 27 (1), 7-12. 

Wilson, A., G. Lenssen and P. Hind: (2006), ‘Leadership Qualities and Management Competencies for Corporate 

Responsibility’ (Ashridge, European Academy of Business in Society). Available: 

http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership%20Qualities%20and%20Manage

ment%20Competencies%20for%20Corporate%20Responsibility/$file/LeadershipQualitiesAndManagem

entCompetenciesForCorporateResponsibility.pdf (accessed on 22 March 2017) 

Whiteman, G., Walker, B., & Perego, P. (2013). Planetary boundaries: Ecological foundations for corporate 

sustainability. Journal of Management Studies, 50(2), 307–336.  

Wright, T.S.A. (2002). Definitions and frameworks for environmental sustainability in higher education. International 

Journal of Sustainability in Higher Education, 3(3), 203-220.     

   

Yin, R. K. (2011). Qualitative research from start to finish. New York: Guilford Press.  

Zaccaro, S. J., Kemp,C., Bader, P. (2004). Leader Traits and Attributes, in The Nature of Leadership (Sage, 

Thousand Oaks, CA), pp. 101-124. 

  

http://www.wbcsd.org/Pages/EDocument/EdocumentDetails.aspx?ID=82&NoSearchContextKey=true
http://www.wbcsd.org/Pages/EDocument/EdocumentDetails.aspx?ID=82&NoSearchContextKey=true
http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership
http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership
http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership
http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership
http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership
http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership
http://www.ashridge.org.uk/Website/IC.nsf/wFARATT/Leadership


 

 

 

 

103 

7.1 Secondary References 

 

Sundemo, M. and Johansson-Stenman, O. (2016), Towards Sustainability - Progress Report, School of 

Business, Economics and Law, Available at:  

http://handels.gu.se/digitalAssets/1571/1571245_hdl_prme-report_160404.pd  

The School of Business, Economics and Law. (2012). Strategi 2012-2016, University of Gothenburg,  May 

2012, Available at: http://www.handels.gu.se/digitalAssets/1380/1380972_strategy_2012.pdf  

 

The School of Business, Economics and Law. (2013). This is Sustainability to Us, University of Gothenburg, 

Available at: http://handels.gu.se/english/about-the-School/Sustainable+Development/this-is-sustainability-to-us  

 

The School of Business, Economics and Law. (2015). AACSB Self-Evaluation Report 2015, University of 

Gothenburg 

 

The School of Business, Economics and Law A. (2017). Strategy 2017-2021, I University of Gothenburg, 

Available at:  

http://handels.gu.se/digitalAssets/1616/1616689_strategy_2017_2021.pdf 

 

The School of Business, Economics and Law B. (2017). Management, University of Gothenburg, [Accessed 

on May 10, 2017] Available at: http://handels.gu.se/english/organisation/management  

 

The School of Business, Economics and Law C. (2017). Education for a sustainable future - School of Business, 

Economics and Law, University of Gothenburg, [Accessed on May 10, 2017] Available at: 

http://handels.gu.se/digitalAssets/1494/1494540_education-for-a-sustainable-future.pdf  

http://handels.gu.se/digitalAssets/1571/1571245_hdl_prme-report_160404.pdf
http://www.handels.gu.se/digitalAssets/1380/1380972_strategy_2012.pdf
http://handels.gu.se/english/about-the-School/Sustainable+Development/this-is-sustainability-to-us
http://handels.gu.se/digitalAssets/1616/1616689_strategy_2017_2021.pdf
http://handels.gu.se/english/organisation/management
http://handels.gu.se/digitalAssets/1494/1494540_education-for-a-sustainable-future.pdf


 

 

 

 

104 

8. Appendices 

 

Appendix A: Interview Guide the School 

Questions to the School of Business, Economics and Law  
 

The School of Business, Economics and Law will throughout the interview guide be named “the 

School”.  

 

Background 
 

- What is your title?  
- For how long have you been working for the School?  
- For how long have you been in this position?  

 
Definition of Sustainable Development in Higher Education 

 
- How is sustainability defined within the School? (WCED, 1987)  
- What is included in the School’s sustainability work?  
- What fall under the School’s responsibilities when it comes to sustainable development 

(rules and regulations etc.)?  
- How does the School act responsibly? What policies, procedures and roles are in place? 

(Lawrence & Beamish, 2013) 
 
Implementation of Sustainable Development in Higher Education 
 

- What would you identify as the main driver for the School’s implementation of 
sustainability and responsible leadership today? (PRME B, 2016)  

- Do you see a top down, or a bottom up approach,  when it comes to implementing 
sustainability and responsible leadership at the School today? (PRME B, 2016)  

- Does the implementation process follow any structural guidelines, frameworks, schedules 
etc.? (PRME B, 2016) 

- How are sustainable development and responsible leadership incorporated in the 
everyday operations of the School as an organization (outside the education)?  

- How would you say that sustainability and responsible leadership stands in relation to 
other areas or interests of the School? (PRME B, 2016)  

- What knowledge and core competences would you identify as of importance within the 
own organization in terms of implementation of sustainability and responsible 
leadership? (Lawrence & Beamish, 2013) 

- What do you identify as the biggest challenges to succeed with the implementation of 
sustainable development and responsible leadership in the education? 

- How is the faculty supported with taking on these challenges? (Muff, 2013) 
- How are current sustainable development activities being measured and evaluated?  
- Do you identify a gap between the graduates’ competence level vs. corporate market 

today?  
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- What knowledge and core competences do you identify as of importance for efficient 
responsible leadership? (Lawrence & Beamish, 2013) 

- Among graduates, what competences and skills would you identify to be needed in the 
near future to make a company successful and perform? (PRME, Principle 1 Purpose)  

 

Partnership and Collaboration  

 
- In general, what are the biggest challenges academia will encounter in the near future 

(within 5 years)? 
- In general, what do you identify as the biggest opportunities for academia in the near 

future (within 5 years)? 
- How do you collaborate and interact with your partner companies today? (PRME, 

Principle 5 Partnership) 
- What would you highlight as the greatest strengths/benefits of this 

partnership/collaboration for the School? (Muff, 2013)  
- In your perception, how important is the collaboration with your partner companies (in 

relation to sustainable development)? (Muff, 2013) 
- What do you identify as the greatest opportunities in this type of partnership? 
- What do you identify as the greatest challenges in this type of partnership?  
- How would you like to change/enhance the collaboration between the School and the 

market? (Muff, 2013)  
- Do you have an open access between academia and practice in place? If yes, how is it 

working?  
- Do you have a platform where different stakeholders share knowledge and develop new 

methods to meet and handle new societal situations? (Muff, 2013)  
- Do you have other local partnerships within the area of sustainable development? 

(UNGC, 2010)  

 

  



 

 

 

 

106 

Appendix B: Interview Guide Expert  

 

The School of Business, Economics and Law will throughout the interview guide be named “the 
School”.  
 
Background 
 

● What is your title?  
● What is your background? Connection to the the School?  
● For how long have you been working within the area of sustainable development?  

 
Definition of Sustainable Development  
 

● How would you define sustainable development and responsible leadership?  
 
Attributes of responsible leadership 
 

● What would you consider to be the three most crucial attributes for reaching success in 
your career? (Wilson, A., G. Lenssen and P. Hind: 2006) 

● Do you believe that these attributes have changed in line with the global adaption to 
sustainable development and the increased focus of responsible leadership? 

● If yes, how? 
● What knowledge and core competences do you identify as of importance for efficient 

responsible leadership? (Lawrence & Beamish, 2013) 
● Among graduates, what competences and skills would you identify to be needed in the 

near future to make a company stay successful and perform? (PRME, Principle 1 Purpose) 
● How do you believe that companies on a structural level could take advantage of the new 

generation (graduates) and the perspective that they have to give? 
● In general, would you say that sustainable development and responsible leadership are 

well represented in company cultures today? (Wilson, A., G. Lenssen and P. Hind: 2006) 
 
Global Responsible Leadership 
 

● What would you say is the most important to legitimize sustainable development and 
responsible leadership to minimize the risk of greenwashing etc.? 

● Have you in your corporate role been relying on global frameworks in the 
implementation of sustainable development activities? (UNGC, 2010) 

● If yes, which ones and what main pros and cons do you identify? 
● What support do managers need for implementing these frameworks? (Lawrence & 

Beamish, 2013) 
● Do you believe that sustainability should be included in the evaluation and/or in the 

compensation system for managers? (UNGC, 2010) 
● Within Boards and executive teams, what sustainability issues do you believe are the most 

significant when it comes to lack of knowledge and understanding? (UNGC,2012) 
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Implementation of Sustainable Development in Higher Education 
 

● What would you identify as the main driver for the School’s implementation of 
sustainability and responsible leadership today? (PRME B, 2016)  

● Based on your experience, do you see a top down, or a bottom up approach,  when it 
comes to implementing sustainability and responsible leadership at the School today? 
(PRME B, 2016) 

● What would you consider to be the most effective?   
● How would you say that sustainability and responsible leadership stands in relation to 

other areas or interests of the School? (PRME B, 2016)  
● How would you say that sustainability and responsible leadership stands in relation to 

other areas or interests of the business community?  
● What knowledge and core competences would you identify as of importance within an 

educational (business school) organization in terms of implementation and adoption of 
sustainability and responsible leadership? (Lawrence & Beamish, 2013) 

● What do you identify as the biggest challenges to succeed with the implementation of 
sustainable development and responsible leadership in higher education? 

● Do you identify a gap between the graduates’ competence level vs. corporate market 
today?  

● If yes, how do you believe that the School can minimize this gap?  
 
Partnership and Collaboration  
 

● In general, what are the biggest challenges academia/corporate market will encounter in 
the near future (within 5 years)? 

● In general, what do you identify as the biggest opportunities for academia/corporate 
market in the near future (within 5 years)? 

● How does the School manage to collaborate and interact with its partner companies 
today? (PRME, Principle 5 Partnership) 

● What would you highlight as the greatest strengths/benefits of these 
partnerships/collaborations for the School, as well as the partner companies? (Muff, 
2013)  

● In your perception, how important is the collaboration between the School and the  
partner companies (in relation to sustainable development)? (Muff, 2013) 

● What do you identify as the greatest opportunities in this type of partnership? 
● What do you identify as the greatest challenges in this type of partnership? 
● How do you believe that a collaboration between the School and the market could be 

enhanced? (Muff, 2013) 
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Appendix C: Interview Guide Case Companies  

 
Background 
 

- What is your title?  
- For how long have you been working for this company?  
- For how long have you been in this position?  

 
What Is Sustainable Development? 
 

- How does your company define sustainability? (WCED, 1987)  
- What is included in your company’s sustainability work?  
- What fall under your responsibilities?  

  
Attributes of Responsible Leadership 
 

- What would you consider to be the three most crucial attributes for reaching success in 
the role as XXXX? (Wilson, A., G. Lenssen and P. Hind: 2006) 

- Do you believe that these attributes have changed in line with the global adaption to 
sustainable development and the increased focus of responsible leadership? 

- If yes, how?   
- What knowledge and core competences do you identify as of importance for efficient 

responsible leadership? (Lawrence & Beamish, 2013) 
- Among graduates, what competences and skills would you identify to be needed in the 

near future to make your company stay successful and perform? (PRME, Principle 1 
Purpose)  

- Would you say that sustainable development and responsible leadership are well 
represented in your company culture?  (Wilson, A., G. Lenssen and P. Hind: 2006) 

- How do you believe that your corporate culture is related to the design of your corporate 
strategy?  

- Is sustainability an active part in the everyday operations throughout the company? 
- Do you offer education on the subject to your employees? 
- How do you measure the progress of implementing sustainable development activities? 
- Are there any structural guidelines to hold company leaders accountable for, when it 

comes to irresponsible behavior in connection to sustainable development activities? 
(Wilson, A., G. Lenssen and P. Hind: 2006) 

 
Global Responsible Leadership 

- Does your company rely on global frameworks in the implementation of sustainable 
development activities? (UNGC, 2010)  

- If yes, which ones and what main pros and cons do you identify? 
- How does your company act responsibly? What policies, procedures and roles are in 

place? (Lawrence & Beamish, 2013) 
- What support do managers have for implementing these? (Lawrence & Beamish, 2013) 
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- Does your company take further action in support of the UN 17 Goals for Sustainable 
Development? (UNGC, 2010)   

- If yes, how?  
- Does your company engage with the UN Global Compact? (UNGC, 2010) 
- What do you identify as your biggest challenges within the concept of sustainable 

development? (Lawrence & Beamish, 2013) 
Challenges and Opportunities of Responsible Leadership 
 

- In general, what are the biggest challenges managers, within your company, will 
encounter in the near future (within 5 years)? How are they being prepared to overcome 
these? (Lawrence & Beamish, 2013) 

- In general, what do you identify as the biggest opportunities for your company in the 
near future (within 5 years)? How are managers being prepared to meet these? (Lawrence 
& Beamish, 2013) 

- What have been the biggest problems/implications you have encountered in your role? 
(Lawrence & Beamish, 2013) 

- What have helped you succeed in your role?  
 
 
Partnership and Collaboration  
 

- Are you well-grounded in the partnership with the School of Business, Economics and 
Law?  

- What would you highlight as the greatest strengths/benefits of this 
partnership/collaboration for your company? (Muff, 2013) 

- How would you like to change/enhance the collaboration between your company and 
the School of Business, Economics and Law? (Muff, 2013)  

- Do you interact with schools and discuss/explore jointly effective approaches of how to 
meet the challenges you face? (PRME, Principle 5 Partnership)  

- Do you have other local partnerships within the area of sustainable development? 
(UNGC, 2010) 
 

 
CEO, the Board and the Executive team 
 

- Does the Board have direct oversight of corporate sustainability? (UNGC, 2010)  
- Does the Board involve in sustainability issues and environmental, social and governance 

(ESG) concerns? (UNGC, 2010) 
- In relation to the roles of the Board, what challenges do you predict and how will you 

conquer them? What challenges have you encountered? 
- Within the Board, what sustainability issues are the most significant when it comes to 

lack of knowledge and understanding? (UNGC, 2012) 
- Is sustainability included in the evaluation and/or in the compensation system for 

managers? (UNGC, 2010) 
- What knowledge and abilities are vital to make career progress in your company? 

(UNGC, 2012) 
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Appendix D: The Ten Principles of the UN Global Compact 

 
UNGC B (2012)  

 

 

 

  

 


